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Preface 
 

n the past few years, many countries have witnessed significant transformations and reforms in their 
education systems, including the emergence of new types of educational units, changes in patterns 
of financing, the establishment of evaluation and accreditation mechanisms, and technological 

innovations. The emergence of SARS‐CoV‐2 in late 2019 and human responses to the resulting COVID‐
19 pandemic in early 2020 have rapidly changed many aspects of educational mechanisms and 
procedures. The COVID-19 pandemic caught every aspects of life and business, the educational system 
included, by surprise. Whilst digital transformation is not a novel phenomenon, this process consists of 
adequate strategic preparation, trust establishment, thinking in processes, amalgamation and 
reinforcement of all parties involved, separate, collaborative and organizational knowledge. 

The research track of the conference explored the overall theme of “Preparing for new realities in 
education: opportunities and challenges” and focused on sub-themes like: 

Ø Educational policies in the pandemic era 
Ø Educational management 
Ø Educational marketing 
Ø Educational systems and program strategies 
Ø Accreditation / Assessment and Evaluation processes 
Ø Quality assurance in e-Learning procedures 
Ø Challenges and obstacles in pandemic era 
Ø Challenges in Human Resource Management 
Ø Innovation and Education 

The conference welcomed 580 delegates in 21 parallel rooms from 12 different countries who were 
inspired by the key note speech from Angelos Rodafinos, a Higher Education Consultant with a 
background in psychology and 25 years of teaching, research, and management experience at more than 
10 different educational institutions in Europe and Australia, including two top 100 universities of the 
world. His speech titled Logic and critical thinking: the missing link? triggered a long fruitful 
discussion among the participants.  
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ABSTRACT 
The early part of 21st century will enter history books as the century of unprecedented technology-
enhanced opportunities coupled with unprecedented challenges. This changing landscape has prompted 
educators to re-evaluate the goals of K-12 schooling and consider how we might support students in 
developing skills that will be relevant for them as 21st century citizens (Ben-David Kolikant, Martinovic, 
& Milner-Bolotin, 2020; Milner-Bolotin, 2019; Nir, Ben-David, Bogler, Inbar, & Zohar, 2016; 
Tanenbaum, 2016). With the onset of the Covid-19 pandemic, it has become clear that such 21st-century 
skills were not only applicable to K-12 students, but to almost every demographic within society across 
professions and life-span. Teachers, teacher educators, and educational administrators across the globe 
were ill-prepared to face these challenges, including the ones posed by the COVID-19 pandemic (Doyle, 
2020). While educators have been talking for years about the novel opportunities modern technologies 
can offer, few were ready to embrace technology, such as leading pedagogically sound online learning 
communities for K-12 and post-secondary students (Hodges, Moore, Lockee, Trust, & Bond, 2020). As 
a result, during the COVID-19 pandemic, millions of students had to (and continue to) endure make-shift 
and poor quality education that could have been avoided if available technologies had been consistently 
incorporated in teacher education and professional development.  
The lack of experience with online education brought many unexpected challenges to teachers, parents, 
and students, especially to science, technology, engineering and mathematics (STEM) educators who 
pride themselves in creating hands-on learning environments. Thousands of K-12 and post-secondary 
STEM teachers who had never experienced online education had to rapidly design and lead hands-on 
virtual classrooms. Yet, mastering the technological side of online STEM learning was just the 
beginning. Teachers had to learn the pedagogical side to assure that online learning does not become 
emergency remote teaching (Hodges et al., 2020). To do that, it is important that teachers experience 
online learning environments both as students and as STEM educators. In our presentation, we will shed 
light on how for the last decade we have been creating these experiences at the UBC Faculty of 
Education. As faculty members, we teach both undergraduate (teacher education) and graduate STEM 
education courses. We have also been teaching in online programs for more than a decade. With the 
increasing work demands on educators, and widely dispersed teacher populations across rural areas, we 
realized long ago that it is becoming more and more difficult for teachers to access face-to-face graduate 
courses for their professional development. Moreover, teachers in the regular classroom practices were 
underutilizing educational technologies available to them. This motivated Dr. Anderson in 2008 to 
establish a fully online Master of Museum Education program. The success of this program inspired us 
to start a Master’s Program in Science Education program in 2018, and in 2020, the Master of 
Mathematics Education program. The latter program has just started its second cohort of students. In this 
presentation we will share our experiences of teaching teachers online and working with STEM educators 
in our fully online programs. We will also discuss the implications of our programs on teacher readiness 
to tackle current challenges, such as moving to online teaching during and beyond the pandemic. We 
hope that the current experience will inspire many of us to consider the power of online education for K-
12 education, teacher education, and professional development. 
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ABSTRACT 

Today’s challenge for Universities is to provide a safe educational environment for students, not at the 
expense of the quality of education. In the context of the global pandemic, Universities have switched to 
distance learning en masse. Unlike economic, social or computer specialties, a face-to-face training for 
health professionals is a must. The simulation-based training of medical students turned out to be the 
most appropriate tool in the new reality.  
The production of simulators for training of medical specialists has seen rapid development over the past 
two decades and offer a wide range of opportunities to practice complex skills of healthcare 
professionals. As an educational strategy, the simulation provides an opportunity for learning in which 
students are both immersed and experienced. This effect is greatly enhanced by the use of recent 
technologies (Chernikova et al. 2020). Thus, to improve student education and ultimately improve patient 
safety, healthcare professionals use simulation in many forms, including simulated and virtual patients, 
static and interactive dummy simulators, training instructors, on-screen (computer) simulations, etc. 
(Aggarwal et al. 2010). A major concern about simulation training is the lack of concrete evidence of its 
effectiveness in acquisition of new knowledge and skills. Therefore, there is an urgent need to evaluate 
and quantify the benefits and effectiveness of simulation training in a systematic way (So HY et al. 2019) 
and to apply specific criteria and steps to get a successful simulation implementation in medical 
education (Elshama, 2020). Initial literature review showed that in Bulgaria there is no study that aimed 
to assess the efficacy of the simulation technique in the training of students at the Medical Colleges and 
Universities.  
The aim of this work is to analyze the application and effectiveness of simulation technologies in the 
education of students from different health specialties in the Medical University of Varna. The following 
methods were used for the implementation of the set tasks and testing of the working hypotheses: 1) 
Documentary method for performing the historical review of the available and accessible literature for 
the creation and application of simulation technologies (ST) in the medical education; study of different 
types of ST, the trends in their modern development and the goals of their application; 2) Qualitative 
research (survey) to assess the effectiveness of simulation-based training in  two different groups of 
medical (dental) students and the evaluation process; 3) Experimental study - to assess the effectiveness 
of training with ST in the course of laparoscopic specialization.  
The analysis show that all set up by the Medical University of Varna goals linked to simulation-based 
training and its organization have been met effectively (Chernogorova et al. 2019). The results revealed 
that the possibilities of simulation technologies in the training of health professionals are partially 
applied, without using their full potential. The research served as a basis for building the program strategy 
and curriculum for the current academic year.  
Nowadays, the medical simulators find wider application in the training of health professionals. More 
than ever simulation-based training is considered an essential part in the practical training of medical 
students and postgraduate specialization. 
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ABSTRACT 
Spelling is a basic skill as well as means of acquiring knowledge over the school years. Furthermore, it 
is a complex cognitive process, which can be challenging for learners with specific learning difficulties 
(dyslexia) in their mother language as well as when learning a foreign language. The foreign language 
teachers face the challenge of teaching learners with dyslexia within the mainstream classroom in 
primary education every day. They need to become equipped with further knowledge and skills, so that 
they are able to identify these difficulties and teach learners with dyslexia more effectively in an inclusive 
way (Tsakalidou, Koufokotsiou, & Gaganis, in Press; Τσακαλίδου, 2020, 2019a, 2019b, in press).  
In the present study we examined the spelling difficulties of learners with dyslexia, when learning 
German as a second foreign language. The aim of the study was twofold: (a) Comparative analysis of 
the spelling difficulties across two populations (76 learners between 10 and 11 years, twenty of who had 
dyslexia). (b) Evaluation of the effectiveness of intervention in spelling in respect to learners with 
dyslexia. 
We analyzed the three books, which had been approved for teaching German as a second foreign 
language in primary schools (during the years 2015-2017) and constructed a spelling test based on a 
standardized test for spelling in the Greek language (mother language of the learners) (Sideridis, Simos, 
Mouzaki, & Protopapas, under review; Πρωτόπαπας, Δρακοπούλου, & Φάκου, 2010; Πρωτόπαπας & 
Σκαλούμπακας, 2010). Satisfactory construct validity and internal consistency reliability was 
demonstrated (split-half reliability test). The Cronbach’s alpha coefficient for this test was .944.  
According to the comparative analysis of our data, gathered from the two groups (learners with dyslexia 
and learners of the same age without dyslexia) during Phase 1 of our research, the p-value (p=0.001) 
indicated strong evidence against the null hypothesis, so we came to the conclusion that the difference 
between these two groups was statistically significant (Altrichter, Posch, & Somekh, 2018; Cohen, 
Manion, & Morrison, 2007). The most common spelling mistakes among learners with dyslexia learning 
German as a second foreign language were recorded and analyzed. 
During Phase 2 of our research we implemented various teaching methods in the classroom, including 
differentiated and multisensory instruction, as well as other modifications according to the specific 
difficulties and preferences of the learners with dyslexia (Aidinis & Nunes, 2001; Bahr, Silliman, & 
Berninger, 2009; Berninger et al., 2010; Bondie, Dahnke & Zusho, 2019; Bruck & Treiman, 1990; 
Caravolas, Volín, & Hulme, 2005; Castles & Coltheart, 2004; Tsakalidou, Koufokotsiou, & Gaganis, in 
Press; Τσακαλίδου, 2020, 2019a, 2019b, in press). 
In Phase 3 there was a statistically significant difference in the spelling test (according to the pre-test and 
post-test evaluation) for the learners with dyslexia (p=0.001), which proved the positive impact of change 
in teaching methodology. 
The results of this study prove that the modification in teaching methodology (differentiated and 
multisensory instruction, etc.) is very effective for learners with dyslexia. The specific suggestions and 
tools used in the present study can be implemented in everyday practice, when teaching German as a 
foreign language, as well as other foreign languages.  
 
Key Words: differentiated instruction, specific learning difficulties (dyslexia), German as a (second) 
foreign language, multisensory instruction, orthographic skill, spelling. 
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ABSTRACT 
Lately, much has been written about the impact of online learning on student affective, cognitive, and 
emotional learning outcomes both at secondary and post-secondary levels (Conrad & Openo, 2018; 
Hodges, Moore, Lockee, Trust, & Bond, 2020). In the field of Science, Technology, Engineering and 
Mathematics (STEM) Education, it has been especially pronounced as many educators, parents and 
students voiced concerns that teaching STEM online will never reach the same level of intellectual 
engagement and curiosity from the students (Ben-David Kolikant, Martinovic, & Milner-Bolotin, 2020; 
Ge, Ifenhaler, & Spector, 2015; Milner-Bolotin, 2019). There are also concerns that online STEM 
courses will widen the already existing gender gap in STEM (Perreault, 2018; Thomas, 2017) and will 
increase the disengagement of underrepresented groups, such as immigrants, minorities, and girls 
(Chachashvili-Bolotin, Lissitsa, & Milner- Bolotin, 2020; Lissitsa & Chachashvili‐Bolotin, 2019).  
Yet, the three of us have been teaching different STEM disciplines online at both secondary and post-
secondary levels in different countries for almost a year now and we have collected ample evidence to 
the contrary. We have found that if STEM educators reconsider how they design their courses in order 
to take full advantage of available educational technologies, online STEM courses can be as engaging, 
challenging, and inspiring and face-to-face education (Milner- Bolotin, 2020). The challenge as we see 
it is that many STEM educators are yet to realize that teaching online requires different pedagogical 
approaches than face-to-face teaching. Moreover, due to the time constraints and fast onset of the 
quarantine imposed by COVID-19, many educators reverted to the pedagogically ineffective approaches 
they used in face-to-face classrooms (e.g., non-stop lecturing, cook-book labs, etc.), but exaggerated 
them with the help of modern technologies. For example, some educators decided to record their teacher-
centered  
lessons and upload them online with additional individual assignments, while reducing the interactive 
component of their courses. Thus, active learning opportunities and student interaction that might have 
existed in the courses before had diminished, which goes against all the existing research evidence on 
effective STEM learning (Fraser et al., 2014; Mazur, 2009, 2011). On the other hand, not all STEM 
educators encourage their students to use freely available educational tools and resources that allow 
students to actively engage in STEM learning, such as PhET simulations, data analysis tools, computer 
animations, etc. (Correia, Koehler, Thompson, & Phye, 2018; Maciel, 2015; Milner-Bolotin, Milner, 
Aminov, & Wasserman, 2019; Perkins et al., 2006)  
In this presentation, we would like to give four different examples of how we were able to redesign 
online STEM courses at secondary and post-secondary levels to take full advantage of available 
technologies and resources. In the first case, the course is a fully online secondary physics course for 
gifted students that engages students using STEM simulations, data analysis tools, and online 
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experimentation (Milner-Bolotin, Aminov, Wasserman, & Milner, 2020). In the second case, it is an 
advanced physics lab for fourth year university students that challenges students to collaborate on 
authentic data and acquire data analysis skills. In the third case, it is a physics methods course for future 
secondary physics teachers (Tembrevilla & Milner-Bolotin, 2019). And in the last case, it is a statistics 
course for undergraduate students that emphasizes student collaboration and data analysis. We also 
would like to share some ideas about different ways of implementing effective educational assessment 
in online STEM courses. As assessment has always been a big part of creating effective STEM learning 
environments, we should take it into account while creating online STEM learning environments for both 
secondary and post- secondary students.  
As we have been teaching STEM online, we were able to develop a novel framework that STEM 
educators can use to guide them in designing and implementing successful online STEM courses while 
taking full advantage of available technologies to inspire their students.  
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ABSTRACT 

This study examines the conditions for creating effective learning environments with the contribution of 
collaborative tools in distance synchronous teaching introducing the application Tricider, an easy-to-use 
innovative tool for consolidating learned vocabulary and grammar, in the French language course in the 
third grade of a public lower-secondary school. Students use this interactive tool to reflect on the class 
screen their arguments and suggestions for leading healthy lifestyles, gain confidence in pinpointing key 
ideas. Visualising the brainstorming session, they proceed to create a pertinent online poster. The 
pedagogical use of the proposed tool facilitates the heuristic and collaborative course of students’ active 
learning and makes it functional in the teachers’ toolbox even after the end of the present emergency 
remote teaching condition. 
While teaching mainly focuses on information transmission, learning concerns knowledge acquisition. 
Ideally, in the educational practice they should be inextricably linked, however, they actually tend not to 
be so (Kosslyn, 2017). Research findings suggest that active learning advantages prevail over the 
students’ passive experience of lecture-attending teaching style (Chi & Wylie, 2014). The theoretical 
foundation lies in two key maxims, drawing on a series of principles (Smith & Kosslyn, 2007), to unravel 
this gordian knot: The first one is “Think it through”, by reflecting about new information, inducing dual 
coding -both verbally and visually- (Moreno & Valdez, 2005), promoting practice focused on learning 
from errors (Brown, Roediger & Mc Daniel, 2014). And the second maxim is “Make and Use 
Associations”, by collecting information into organised units (Brown et al., 2014), scaffolding (Cope & 
Kalantzis, 2005), building bridges between prior and new knowledge, associating material with a variety 
of settings (Halpern & Hakel, 2002) and consolidating learning outcomes when different semiotic 
systems are simultaneously activated by multimodalities (Hiippala, 2015). Additionally, teachers opting 
for student-centered approaches take into account some constructivist pedagogy benchmarks, such as 
cultivating students’ intrinsic motivation (Ryan & Deci, 2000) by addressing meaningful and engaging 
activities adapted to students’ interests, implementing differentiated teaching methods grounded in the 
zone of proximal development, (Vygotsky, 1978), creatively using innovative technology tools (Raptis 
& Raptis, 2003), guiding them to learning how to learn (Vosniadou, 2010), generating a culture of 
collaborative group work supported by cognitive strategies.  
Within the framework of the above-mentioned principles, we designed an educational intervention in a 
class of 15 students, enabling them to acquire new vocabulary and grammar structures, participate in 
subsequent activities in order to assimilate these new structures and meet specified learning outcomes. 
As Collins and Berge (1996) underline the need for learners to construct knowledge rather than receive 
it, solve problems than memorise facts, ask and refine their own questions and formulate their own 
answers and arguments collaboratively with others, we used the free online tool Tricider for easy 
brainstorming and voting, as a round-up of the topic presented and discussed in our online classroom 
concerning advice on how to boost our well-being and health. It provided students with the opportunity 
to learn by doing (Di Yami & Borst, 2020), by discussing and actively participating, by using new key 
words and grammar structures, by presenting their personal ideas about health living habits and 
commenting on classmates’ opinions (Figure 1). 
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Figure 1 Extract of the brainstorming session 

 
 

Moreover, co-constructing new knowledge and understanding certain curricular aspects through a more 
participatory approach thanks to this tool, led students to the creation of a digital poster which also 
facilitated teamwork and understanding, along with creative thinking and respect of the class’ most 
popular useful advice (Figure 2). 
 

Figure 2 Example of a digital poster 

 
 

 The constructive aspects clearly emphasised and amplified with this tool were the differentiation of the 
traditional way of teaching and assessing by providing formative feedback, reflection, active assimilation 
of the new information and, of course, collaboration based on equity benefits via Tricider (Strasser and 
Pachler, 2014).  
The proposed approach conceived to meet contemporary teaching needs results in greater students’ 
stimulation, involvement during the entire class duration, creativity and knowledge retention, by 
concretizing the unit input in an enjoyable way and developing a more integrated understanding of the 
interrelationships among the curriculum’s learning concepts. Active learning strategies are likely to 
engage most of the class and provide students with learning opportunities in more meaningful ways, 
gaining the experience of knowledge producers, as well as enhancing teachers’ role as facilitators. 
 
Key Words: technology-enhanced active learning, interactive collaborative tools, distance teaching 
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ABSTRACT 
The study is designed to describe and explore the legal settings, compliance and implementation of the 
General Data Protection Regulation (GDPR) within the educational institutions (EI), focusing the data 
protection and the privacy requirements in the European Union institutional governance. Moreover, to 
focus research of the GDPR's compliance within the EI, the study points also the latest researches in the 
field. Additionally, the paper develops a 10-step data subjects’ (DS) rights checklist according to the: 
article 15 (“right of access” and “right to be informed”); article 16 (“right to rectification”); article 17 
(“right to erasure”); article 18 (“right to restriction”); article 20 (“right to data portability”); article 21 
(“right to object”); Recital 65 (“right of freedom of expression”); Recital 71 (“automated decision-
making” and the processing of special data); Recital 73 (“rights of information”); Recital 78 (“right to 
data protection”).  
The paper also explores a multi-faceted methodology of the GDPR research, including the conceptual 
and the legal analysis and the use of the interpretative approach and focusing both types of the EI: 1) 
higher EI as “public authorities” and 2) state schools as non public authorities, but under the jurisdiction 
of a specific local authority. The research enables a rigorous exploration of the standards and normative 
provisions including the protection of the DS, consent and the data protection officer (DPO). Considering 
the EI, as the GDPR states, the relationship between the subjects’ rights and the data privacy engages the 
following research approaches: the main definitions of the GDPR with impact for the educational sector; 
the data subjects’ rights (DSR); the type of personal data (PD) collected by the EI; the data controllers 
and the data processors; the lawfulness of processing of the PD and the legal provisions concerning the 
DPO.  
The study also evaluates two components drawing on the data controllers and the  data processors. In 
this direction, three central areas are discussed in detail: the resposibilities and the organisational aspects 
regarding the data controller, the data processor and the written authorisation (Articles 24-31 GDPR). 
Therefore, it is argued that the legal provisions concerning the data controller and the data procesor serve 
as a one of the major provisions of the GDPR focusing the educational system. Furthermore, the linkages 
between the technical aspects and the data security are examined according to the following legal 
provisions: Recitals 13, 18, 28, 48, 66, 68, 79 and Articles 24-31 GDPR. On the basis of such legal 
settings, this article examines the approach to the educational system to the following areas,  namely: 1) 
the right to information: 2) the right to object to the processing of the PD; 3) consent; 4) the right to 
obtain a confirmation; 5) the right to data portability. 
Focusing on how the tasks of the DPO are presented within the GDPR provisions, the last part of the 
article also points the specific provisions for the designation and duties of the DPO (Articles 37-39 
GDPR) within the EI. Following the four determinants of the legal analysis (settings of the case, the 
applicable legal provisions, the effective application and the consequences), the paper concludes by 
specifying the importance of GDPR for the educational system and the data privacy. 
 
Key Words: education, GDPR, personal data, rights, data protection policy. 
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ABSTRACT 
The basis of management, as a scientific field, can be originally found in the postulates of economics, 
considering its arousal from solving problems, essentially of  business organization. However, setting 
prerogatives to such a narrowly oriented point of view, outside the epistemological context, cannot be 
justified, because management is a universal activity and process. Its definition as ,,the art of achieving 
things with the help of other people‟ certainly speaks in favor of that. Relying on such a broadly 
formulated definition, the topic of this paper will be the analysis of management activities with practical 
implications on the educational process.  
A review of the theoretical background of management as a science will be given, but also as a process 
built by certain activities. As management itself  is strongly influenced by behavioral sciences, because, 
among other things, it focuses on the human dimension, the initial chapter will discuss the concept and 
importance of human resources for successful functioning of any organization. The possibility of 
developing these potentials, which are characterized by complexity and individuality, presupposes the 
existence of an efficient and comprehensive human resource management system, which is certainly one 
of the important fields of management in general. In this paper, we will try to answer the question of 
whether management in education is based on scientific foundations and whether sufficient attention is 
paid to the school management system. The necessity of a scientific approach is reflected in the training 
of the actors for adequate performance of  basic activities of the management process: planning, 
organizing, leading and controlling, which contribute to the successful functioning of schools as 
hierarchically organized and bureaucratic institutions.  
Considering management in education as a dual process and the implications of its practical application 
is a central topic of the paper. We will look at the specifics that, on the one hand, shape the management 
process in schools, and on the other hand, make the already mentioned process different in relation to 
other organizations. The democratic era has created new environments in schools, where there is a 
highlighted transformation of school management, which is becoming the main focus of education 
reform and the educational process, as one of  the most complex socially oriented services. All this is 
reflected in the expectations of school principals as a kind and recognizable leaders with one of the 
countless roles to initiate the process of introducing innovations in school organizations, which is also a 
process of introducing necessary changes and reforms, as part of further strategic, research and practical 
efforts to develop and promote them.  
Management in education can be seen as a process that connects teachers and all other employees with 
the success of students and school. In that sense, we will talk about certain leadership roles, which are, 
among other things, reflected in the emphasized organizational and “managerial‟ skills in school from 
the aspect of participation in decision-making and responsibility, that is, possession of specific 
competencies as dynamic and multidimensional categories subject to constant change, enrichment and 
upgrading, which are the core of any professional success and achievement. Managerial and 
organizational competencies include the ability to express innovation through encouraging free 
expression of ideas, shaping the cooperative atmosphere and collaborative climate, facilitating the 
dissemination of knowledge through organizational culture and initiative, leadership without 
compromising group cohesion and team spirit, managing human potential and resources in leading 
people and employees. In the field of education, they especially refer to pedagogical leadership, that is, 
the leadership that includes school management, and the inevitably desirable set of characteristics or 
traits, as well as the emphasized traits of leaders and inclinations towards leadership in a certain team.  
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Respecting a systematic approach, school management, as a set of interrelationships, represents another 
problem of education management. In that case, the emphasis is on the mentioned competencies of a 
principal, leadership styles and personality traits, leadership, organizational culture, etc. Leading the 
school in a way that allows teachers a high level of autonomy and participation in decision-making makes 
it easier for all the employees to reach their full potential and encourages professional development.  
Intensifying research and investing in even greater purposeful efforts in the field of leadership as an 
essential factor in advancing it and initiating reform changes in the context of contemporary social 
tendencies are not only desirable, but also extremely necessary. Leadership as an integral part of 
educational management certainly represents one of the fundamental issues when it comes to well-
organized work at a high level, in teaching and other processes, successful and efficient dealing with the 
educational process, which by its nature and essence is very dialectical. Based on that, there is hope that 
this research will make a modest contribution to shedding light on this extremely current and important 
issue in the future.  
Key Words: Management in education, leadership, human resource management, organizational 
competencies, professional development of employees in education. 
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ABSTRACT 
Bullying and incivility specifically in higher education have been persistent issues that few in academia 
are comfortable speaking about freely. Godkin (2015) postulates that workplace bullying consists of a 
series of unwanted acts and abusive behaviors in an attempt to offend or humiliate another individual. 
Acts of inciting fear and intimidation amongst colleagues and students have a negative impact on 
academic productivity. Bullying can negatively affect the mental health, physical health, and job 
performance of the victims as well. Allowing bullying to persist can also be costly to institutions. Victims 
are more likely to become disengaged, have increased absences from work, and produce less overall. 
The EEOC (U.S. Equal Employment Opportunity Commission) reported in 2017 that more than $398 
million dollars were paid to victims in the private sector, state and local government who experienced 
workplace discrimination and bullying. Furthermore, studies have found that incidents of bullying occur 
four times more often in the United States, where there is no evidence of anti-bullying legislation, than 
in other countries such as England, Sweden, and Australia (Cobbs 2017). Research literature on bullying 
in academia, faculty behaviors that enable bullying to persist, prevention practices of institutions, and 
the ramifications for the institution if left unaddressed. The implications of this review of literature can 
provide faculty and administrators with a prevention and intervention strategies to address such behaviors 
while improving job satisfaction, lowering attrition, and increasing productivity within higher education. 
 
Key Words: higher education microaggression, workplace bullying, workplace discrimination, 
perceptions, cyberbullying in higher education 
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ABSTRACT 

In the present-day world, educational units are facing a multitude of challenges directly affecting their 
management. Particularly, in the case of Higher Educational Institutions (HEIs), modern challenges such 
as the continuous competition in the face of rankings, the increased needs of the stakeholders, and the 
COVID-19 pandemic, which caused health and safety issues, have presented HEI management with a 
number of risks that necessitate continuous monitoring and control. The latter emerged as an immense 
challenge for HEIs that continue to search for flexible ways to deal with the interruptions to learning 
trajectories caused by the pandemic (Daniel, 2020). In this respect, emergency remote teaching has been 
adopted as a solution in order to mitigate the effects of the situation on education due to school closures 
worldwide (Bozkurt and Sharma, 2020). This transition from face-to-face to remote teaching has entailed 
some pedagogical challenges, not only in terms of teaching methods but also with regard to HEI 
assessment strategies and tools (Flores and Gago, 2020). All these issues can be translated into 
management implications requiring the reformation of existing practices. To deal with these emerging 
challenges and transform them into opportunities for improvement, this paper is aimed at investigating 
how HEI management could benefit from standardization by utilizing ISO best practices. 
Specifically, the purpose of this paper is twofold; first, we review relevant academic literature on 
standardization in HEI management. The research is focused on ISO 9001 and ISO 27001 standards. 
Second, based on a brief analysis of ISO requirements, we highlight best practices which can allow HEIs 
to implement and adapt to these ISO standards. The first ISO under consideration, ISO 9001 represents 
the quality management system (QMS), the adaptation of which is a strategic decision for HEIs 
attempting to improve overall performance and achieve sustainable development. This standard is based 
on principles such as leadership, engagement of stakeholders, the process approach, continuous 
improvement, evidence-based decision making and relationship management. The main feature of this 
standard is the risk-based approach which allows for planning and implementation of actions to address 
risk and opportunities (ISO, 2015a; 2015b).  
The features of ISO 27001 can also facilitate HEI management in addressing current challenges. 
Especially due to the transition to emergency remote learning, the utilization of video conferencing 
platforms by HEIs has seen a massive boost. This implies that information security risks, such as cyber, 
adware and malware attacks, are endangering student and academic staff privacy while threatening the 
reputation of HEIs. Since this mode of learning is not expected to become redundant soon enough to 
revert to traditional methods of education, HEI management is compelled to adopt proactive solutions to 
confront online risks. In this respect, the ISO 27001 standard represents an information security 
management system (ISMS) which sets requirements for establishing, maintaining and improving 
security in information technology (IT) infrastructures (ISO, 2013).  
The goal of standardization in HEIs is to ensure uniformity in educational practices and improve process 
stability, technology management and satisfaction of all the relevant parties. Both 9001 and 27001 
standards can provide a sound basis for process-based risk management and continuous improvement. 
The contribution of this paper to existing literature is to support HEI management in successfully 
delivering its mission while operating in an environment with increased volatility and limited resources. 
 
Key Words: HEI management, standardization, ISO standards, best practices, ISO 9001, ISO 27001 
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ABSTRACT 
The present research aims to detect the views, attitudes and intentions of Secondary education teachers 
serving in the prefecture of Xanthi, regarding the use of new technologies in intercultural education. The 
research focuses on a specific area as it is considered to have a special intercultural character. The 
possibilities and perspectives offered by new technologies in the management of the particular problems 
faced in the field of intercultural education are examined. 
According to the research findings, conclusions can be drawn that can be used in the intercultural 
educational approach that is widely applied in the country given the management of the issue of huge 
refugee flows. 
A digital questionnaire was used as a methodological tool, with mostly closed-ended questions that 
provided quantitative data. The questionnaire, which was structured by the researcher himself, moves in 
the area of field detection research, and is based on the theoretical background of the work. A pilot phase 
was implemented for its creation, in which 10 teachers participated in order to check the clarity and the 
degree of understanding of the questionnaire in order to make the necessary corrections. It consists of 
fiftyseven (57) questions, closed type Likert, five-point scale which were shared through the online 
software google forms. It includes five thematic sections that concern: a) demographics, b) the general 
use of ICT by teachers, c) the approach of teachers to intercultural education d) the use of ICT in 
intercultural education and e) the assessments of the conditions and effectiveness of their application in 
intercultural classes. 
The questionnaire was distributed during the period of January and February 2020, to a population of 
683 teachers of PDE Xanthi, with a response rate of 37%, while the sample collected relates to 255 
questionnaires. Both descriptive and inductive statistics were applied to the data analysis. 
According to the results, the positive attitude and intention of the teachers in the version of the utilization 
of new technologies emerges, which, however, point out the necessity of their combined application with 
modern and innovative teaching practices, which are in line with the principles of intercultural education. 
They point out possible obstacles and difficulties in their implementation. They identify the shortcomings 
in the level of training on intercultural education, mainly disagree with the targeting of training on ICT, 
point out the lack of support structures, appropriate material and logistical equipment as well as the lack 
of appropriate curricula to support teaching intercultural departments with the assistance of ICT. 
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ABSTRACT 
    This article focuses on the field of school distance education, as this took place during the school year 
2019-20 due to the suspension of the operation of school units, because of the coronavirus pandemic. 
The purpose of the study and research of "distance education"- which actually was “distance teaching”, 
due to its urgent implementation, as it had never been implemented before in the formal Primary and 
Secondary education- and especially for the subject of Physical Education for which the aim was to 
investigate the relationship of Physical Education teachers with distance learning, enhancing their 
knowledge during distance teaching and reinforcing their attitudes towards it, highlighting good 
practices, promoting innovative educational material, etc. First, the subject was approached theoretically, 
there has been presented what happened during the suspension of normal operation of schools, especially 
concerning the subject of Physical Education, then a survey has been conducted, followed by the 
presentation of the research results. The teaching of distance education sets the lesson in another 
unexplored dimension and presents a special interest for study.As a result, there have been discussed the 
fundamental steps which are directing Physical Education to a new dimension. 
 
Key words: distance education - distance learning, Physical Education, digital platforms,good 
practices, coronavirus pandemic 
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ABSTRACT 
The goal of this study is to extract the conclusions from investigating and capturing the views of primary 
education teachers in the Regional Unit of Euboia regarding the application of Total Quality Management 
on school units. This research took place during the school year 2018-2019 with the participation of 235 
teachers. Total Quality Management is considered to be a modern “management model” which claims 
that quality is the responsibility of everyone involved in the operation of businesses or organizations. Its 
application results in the effectiveness and efficiency of the educational organizations (Katsaros, 2008). 
Deming is considered to be the father of Total Quality Management. In 1993 he stated 14 principles by 
which every quality business or organization should operate (Pasiardιs, 2004). The goal of Total Quality 
Management in school units is excellence, with the purpose of not just fulfilling but also exceeding the 
expectations of students, through the constant improvement of procedures (Zavlanos, 2003). As for the 
application of Total Quality Management, all the relevant bibliography states that the school unit may 
be transformed into an “Organization of learning”,  i.e. an autonomous school (Theofilidis, 2014). In 
addition, with the encouragement of cooperation and collectivity, the professional development of the 
teachers is enhanced, while the inter-school training and the diffusion of “good practices” among school 
organizations and teachers is encouraged (Pasias et al. 2015).All that being said, the capture of the results 
in the corresponding questions is indicative. 
Specifically, in answer to the question to which degree the teachers believe that their school as an 
“organization of learning” promotes training procedures and professional development of its human 
resources, most of those questioned said that this happens to a small to medium degree. However, we 
observe an important differentiation of the answers depending on the subjects’ gender, marital status, 
work situation and work experience. Males appear more optimistic with regard to the degree that 
procedures concerning their training and their professional development are promoted by the school, as 
well as teachers who are married, widowers and divorced. Nevertheless, the main factor that leads a 
school unit to quality and effectiveness is the teachers and that is the main reason why Total Quality 
Management is mostly concerned with the participation of all the people in its operation (Brinia, 2008). 
One of the most important mentions made in this project which also arose as a demand by most teachers 
was the need for their training, self-improvement as well as the upgrade of school organizations. The 
range of demands detected through the research procedure on the above issue was indeed important and 
permeated almost all factors (gender, marital status, work experience etc.) rendering, in my opinion, this 
suggestion imperative. Additionally, the universality of the demand for training, and especially inner-
school training, meets the modern scientific view about networks of learning and the groups of schools 
which cooperate, self-improve and continue their course of qualitative upgrade as organizations of 
learning. Consequently, the communities of learning, the school networks which are the pillars of 
cooperation between educational units, should take their turn in the research effort. 

 
Key Words: Organization of learning, School unit, Total Quality Management  
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ABSTRACT 

During the last decades, the demand of young people who possess various skills so as to be able to enter 
the labor market and to function as competent professionals has considerably increased. Given that 
professional education plays a key role in the economic success and overall progress of a society, being 
able to evaluate the quality of education provided is of great importance.  
The modernization of the educational systems, in order to improve the quality of teaching and learning, 
constitutes one of the main goals of the European and international education policy making. Quality 
assurance is part of the Bologna agenda. It involves the systematic view of all educational units’ 
procedures regarding school self-evaluation throughout teachers’, school leaders’ and students’ 
assessments. The implementation of quality assurance procedures within the educational institutions is 
crucial to provide high-quality education for all. Taking into consideration that one of the eight Key 
Competences for Lifelong Learning promoted by the European Commission is multilingualism, it is 
important to implement new and effective procedures for the improvement of language teaching quality. 
Lately, there is an increased interest of educationalists and policy makers towards Total quality 
management (TQM) philosophy and the implementation of its principles in education. There is a 
tendency for the educational units to adopt new management techniques, a new way of educational 
management, so as to be modernized, effective and respond to society’s requirements. The usage of 
qualitative methods and tools offered by the TQM philosophy could contribute towards this direction. 
One of the TQM Models widely used and applied in a wide range of educational institutions is the EFQM 
Excellence Model. EFQM, based on the fundamental principles of TQM, often used as a self-assessment 
tool, enables institutions to evaluate their performance and to realize where they are on the path towards 
excellence, i.e. identify deficiencies, work out on possible solutions, empowering them to improve their 
performance.  
The present study examines a self-evaluation model for foreign language teachers for use in Greek public 
schools. The model is based on the EFQM Excellence Model and it consists of 10 criteria that influence 
the foreign language teaching process. Data were collected from 520 foreign-language teachers via a 
questionnaire designed upon the criteria of the EFQM Excellence Model, adapted to the needs of this 
study. Confirmatory statistical procedures demonstrated the factorial validity of the dataset, whereas the 
internal consistency measures via Cronbach’s alpha were satisfactory. A new improved conceptual 
model is proposed, using the dimensions of EFQM and supported by Path Analysis. The results are 
discussed within the current theoretical framework.  
 
Key Words: foreign language teaching-learning process, public school teachers, Total Quality 
Management, EFQM Excellence Model, teacher self-evaluation, multivariable analysis. 
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 ABSTRACT 
Distance education is an educational methodology that is in line with the idea of open education. The 
term "distance education" is often equated with the term "distance learning". In general, these concepts 
are usually limited to the term "e-learning", which has been developing rapidly in recent decades as  the 
changes in the learning society and in information and communication technologies are changing and 
adapting to new educational methods (Mavroidis, Giosos, Koutsoumba, 2014). 
Distance education enables people who have been forced to cut themselves off from the educational 
process to participate in it through courses, lectures and educational programs. However, although 
technology creates collaboration and gives the opportunity for creative and constructive discussions and 
online lessons at the same time requires good planning, good organization of a telecourse to deal with all 
the unexpected that can be created from a technical point of view but also good communication, 
interaction and cooperation of students and teacher for the successful development of teaching 
(Lionarakis, 2005). An important role is played by the readiness and adequacy of the teacher, but also of 
the trainee with the utilization of technology. The effectiveness of these interfaces is oriented towards 
human and design intervention (Piccoli, Ahmad & Ives, 2001). The teacher plays an essential role and 
can offer a lot both personally and socially in the digital classroom, since the communication approach 
in a digital educational environment prioritizes learning dimensions such as interaction and interaction 
(Cisel, 2017). 
The present research focuses on the ways and means used by the teacher in Primary and Secondary 
Education to help the student to discover knowledge, participate in the lesson and in the dialogue, 
cultivate his judgment and interact. The role of the teacher is not limited to the mechanistic process of 
knowledge transfer. Through distance learning, it can mobilize students to participate actively in it. It 
can offer a real class environment when distance is not meant to be measurable in practical terms but as 
a lack of communication. It has the ability to enrich the learning material, to use multimedia that make 
the lesson more interesting and offer more possibilities. He can access rich information material through 
the internet. and adapt his lessons and create a program that meets the needs of his students. He also can 
give the opportunity to all students to participate and contribute to the discussions related to the course. 
It enables the teacher to strengthen the autonomy of the learners so that they can propose, decide on the 
teaching objectives, the way and the pace of the learning process and the manner and methods of their 
evaluation. The course can be configured according to their preferences and time (Garrison & Baynton, 
1987). 
Distance education creates requirements and conditions for more active intervention of the teacher and 
students in the learning process (Moore ,1989; Gunawardena & McIsaac, 2004). 
Otherwise, distance learning will be sterile, tedious, monotonous and will transform students into passive 
recipients. 
 
Key Words: distance education, interaction, communication. 
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ABSTRACT 

Implementation of Total Quality Management (TQM) and its principles in the field of Public 
Administration highlights a new vision, especially in a very delicate and multifaceted field, such as that 
of education, where many constructs, animated and lifeless, contribute. Additionally, effective leadership 
and management is important, from the perspective of the leader as a mentor and not as a threatening 
inspector. Thus, the headmaster-manager should develop and acquire values and knowledge regarding 
team dynamics, formation and operation. The present study was oriented to the views of approximately 
180 school teachers in Serres, with regard to the TQM implementation in schools. 
Therefore, a quantitative survey was carried out and a part of the CAF (Common Assessment 
Framework) questionnaire was used, aiming to assess the quality level in educational institutions.  
Regarding the degree to which the understanding of the TQM principles is achieved and becomes part 
of the overall organizational culture, participants’ perceptions found to be positive, in terms of the 
Procedures (m= 4.00, sd =, 45). The quality level regarding Leadership (m = 3.79, sd =, 58), Human 
Resources (m = 3.53, sd =, 66) and Customers (m= 3,23, sd =, 34), was also evaluated positively, 
however, at lower levels. 
Using the Pearson correlation coefficient, a positive relationship at low level was found between "Total 
educational experience (years)" and "leadership" (r (180) =, 153, p =, 040). On the contrary, in terms of 
years of service in a particular school unit, a negative at low level relationship was observed (r (180) =, 
231, p =, 002).MAccording to the research results, school administration and service quality, often appear 
to be a formality limited to procedures. Therefore, it is understood that levels of hierarchy and not 
management skills, advocate prevailing assumptions about administrative duties. As a result, leaderships 
quality level is considered mediocre. 
To conclude, it is worth noting that improving school management and their respective service quality 
is a key goal of the European Union, and therefore of Greece. However, occasional changes to the Law 
and Regulations that were introduced in all member states were not linked to the schools’ long-term 
orientation and educational performance based on quality and effectiveness, mainly, due to lack of 
quality procedures and mechanisms as absence of combination base properties between assessment and 
feedback. Consequently, according to findings, quality and effectiveness mechanisms and a quality 
culture in schools do exist, that stem from teachers’ love and instinct inspired by the ideals of their 
managers. However, a number of unbalanced and endogenous factors (eg: lack of formal assessment 
process, appropriate institutional framework), that derive from the educational system itself, cause a gap 
between design and implementation of quality practices, theory and practice, vision and implementation, 
hindering the application of the principles of Total Quality Management. 
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ABSTRACT 

The study of parents’ and educators’ beliefs in Pella around school bullying, as well as the collaborative 
practices adopted for fighting the issue, is vital. It can facilitate the comprehension of the problem, reveal 
factors leading to its elimination, identify stereotypes inhibiting dealing with it and allows the designing 
of educative and effective actions against bullying. 
Parents’ and educators’ beliefs influence the way the parents and teachers react or intervene in 
intimidation and therefore, conserve it or discourage it. However, despite the increase of studies in 
relevance to the prevention and combating bullying, and also concerning the parents’ and educators’ role 
to the effectiveness of intervention programs (Eslea & Smith, 2000; McNeely, Whitlock & Libbey, 2010; 
Olweus, 2009; Swearer, Limber & Alley, 2009), neither parents’ and teachers’ beliefs have been 
researched adequately, nor their collaboration practices for the phenomenon.  
There are studies focusing on children’s opinion (Bibou-Nakou, I., Tsiantis, J., Assimopoulos, H., 
Chatzilambou, P., Giannakopoulou, D., 2012; Thornberg, 2010) and also on educators’ (Bauman & Del 
Rio, 2005). Nevertheless, the studies which include parents and document their attitude towards school 
intimidation are very few (Eslea & Smith, 2000) or even the collaborative practices suggested by parents 
and teachers to children (Harper, 2011; Sawyer, M. S., Limber, P. S., & Alley, R., 2009).  
In this research parents participated whose children attend/attended schools of Pella and teachers who 
work or have worked at schools of Pella. The parents and teachers filled in questionnaires for examining 
their opinion about: 
• The frequency of the involvement of children in intimidation issues. 
• The strategies adopted by kids, when they are being bullied or are present as observers. 
• The strategies followed by themselves (parents and teachers), when children are involved in 
bullying. 
• The general dimensions of school bullying, such as the severity of the phenomenon, the 
emotions for the kids being bullied or bullying others, the responsibility that adults have for tackling the 
problem and the role of the peers. 
• Collaboration of school and family for fighting the problem. 
The statistical analysis was conducted with the statistical software SPSS. For an effective work on the 
data, there was a factor analysis of the sections of the measurement tool. The specific factors concern the 
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tackling strategies adopted by the children being bullied or observe alike practices (according to parents 
or teachers) and the response strategies suggested to children by their teachers or parents. 
The results depict that the experiences of children along school bullying and the adopted strategies for 
fighting it, either as victims or as observers, have a relation to the nurture practices or discipline they 
received from their parents and teachers (according to parents’ and teachers’ beliefs). One important 
discovery is the variation of strategies that are suggested by the parents depending on the fact whether 
their children are bullying others or are being bullied. The parents suggest important ways to combat 
bullying at school, but also the teachers suggest ways to parents that are necessary to be taken into serious 
consideration for designing prevention and intervention programs against school intimidation. Still, the 
practices that the parents and teachers suggest to children being bullied, as well as the practices that the 
parents and the teachers follow to deal with children’s bullying experiences, appear to be associated with 
nurture, discipline and education practices they received themselves. The strategies recommended by the 
parents to the school and the opposite, along with the parents’ and the teachers’ opinions in reference to 
the children participating in bullying practices through various roles, have a connection to the nurture 
and education and discipline strategies they claim to be adopting. 
The results of the research emphasize the significance of the school – family collaboration and the 
awareness, updating and involvement of parents and teachers to prevention and combat programs. The 
results also stress the significance of parents’ and educators’ participation in psycho-educative programs 
in order to: 
• Identify easier the potential victimization of children 
• Understand the consequences of ineffective combat strategies for the problem 
• Conceive the importance of parental and educative practices for the appearance and 
conservation of bullying  
• Understand the impact on psychosocial health of the child 
• Comprehend the importance of a school – family collaboration to tackle the matter 
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ABSTRACT 
One of the vital presuppositions for the enhancement of the quality of accessible education is the ongoing 
claim to launch schools as the center of a broader community within which they function as the focal 
point of cohesion and solidity for students, their families and the local community (Penteri, Petrogiannis, 
2013; Masourou, 2012). The quality has been linked to the degree and the range of parents’ participation 
in the educational processes, which is widely known by the term ‘parental involvement’ (Georgiou, 
2000). The breadth of school-family cooperation has been studied by different philosophical, 
epistemological, ideological and scientific approaches (Vergiopoulou, 2016:21), resulting in the 
formation of different theories and models as well as different types of parental involvement. Over time 
the meaning of the term has come across a variety of contents and approaches (Bronfenbrenner 1996; 
Matsagouras, 2008) while its expansion is documented alongside with the much desired increase in 
parental motivation (Epstein, 1995; Symeou, 2003).   
Examining and analyzing parental involvement offers a wealth of research findings that illuminate the 
dynamics of school, home, and community collaboration by providing examples of student learning and 
development support (Epstein, 2007) as well as a range of benefits for all involved. The organized 
parental involvement in school activities leads all participants to achieve better results. The effective 
interaction of the school with the family has important implications in the development and growth of 
children (Davis-Kean & Eccles, 2005) and has positive consequences for the involved parents 
(Mylonakou-Keke, 2009). In addition to the positive results and benefits for families, the relevant 
literature connects the active involvement of parents in the educational work and with the teachers 
themselves, creating advantages for teachers as well (Epstein & Dauber, 1991).  
The main aim of this study was to investigate the attitude of teachers concerning parental involvement 
in the primary schools.  The absence of a similar research effort in one of the largest educational districts 
in the country that of Western Thessaloniki, oriented the field of research and the selection of the sample. 
The starting point of the research was the broader ecological / systemic orientation (Bronfenbrenner 
1996) while the review of the literature and the study of research methods used in similar investigations 
led to the choice the typology of parental involvement proposed by Epstein (1995).  
The research strategy that followed in this study falls within the quantitative research methodology. The 
final structured electronic questionnaire used consisted of questions that in addition to the demographic 
characteristics of the participants gathered information on the specific areas. A questionnaire included 
Likert-type scales, was used -answered by 213 teachers- so as to determine the significance of parental 
involvement and its features, the assessment of possible difficulties while implementing it and the 
necessity of teachers’ training.  
The responses given were analyzed using SPSS statistical software (v25) and it has been ascertained, as 
in other surveys (Bonia, 2010; Goula, 2017), that parental involvement is considered crucial to 
accomplish the educational process and address students’ problems, confirming the first research 
hypothesis. Teachers seem to recognize the broader meaning of parental involvement apportioning it to 
three different domains, which contain the different forms that are found in the typologies of parental 
involvement while outlining the area of action of parents both at home and at school (Epstein, 1996). 
The majority of participants responded positively to all statements concerning the various types of 
parental involvement, which supports the argument that participating teachers are aware of the 
multidimensional nature of parental involvement (Goula, 2017) and at this point seems that the second 
hypothesis of the survey is also confirmed.  
Ιn contrast to other research, the proximity of percentages in teachers’ responses to teacher-parent 
communication and parenting and support, presents a new perspective on understanding the concept on 
the part of teachers. It shows the recognition of the added value that cooperation between parents and 
teachers can have as well as the help of the family in the work of teachers.  
However, the small premium of the involvement of the parents within the school context but also of the 
wider social one reveals that while some steps have been taken, even more need to be done. On the other 
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hand, training is a key factor in this transition. Maybe it can prevent the lack of recognition of parental 
volunteerism, the right to participate in decision-making, and the need to develop school-parent-
community relationships. Ιn this way existing parental involvement can be transferred to higher stages, 
which are described by Martin, Ranson & Tall (1997). 
Furthermore, the study demonstrated the noninvolvement of the participants when it came to recognizing 
additional hurdles concerning lack of time, school timetables and work load. 
 
Key Words: parental involvement, primary school, teachers, attitude 
 
REFERENCES 
Bronfenbrenner, U. (1996). The Ecology of Human Development: Experiments by Nature and Design. 

Cambridge, MA: Harvard University Press.  
Davis-Kean, P. E. & Eccles, J. S. (2005). Influences and challenges to better parent-school 

collaborations. In E. N. Patrikakou, R. P. Weissberg, S. Redding & H. J. Walberg, (Eds.), School-
family partnerships: Fostering children’s school success (pp. 57-73). New York: Teachers College 
Press. 

Vergiopoulou, A. (2016). School-family relationship and preschool teachers’s attitude. Unpublished 
master's thesis. National and Kapodistrian University: Athens. 

Epstein, J. (2007). Connections count. Improving family and community involvement in secondary 
schools. Principal Leadership, 8 (2), 16-22. 

Epstein, J. (1995). School-family-community partnerships: Caring for the children we share. Phi Delta 
Kappan, 76 (9), 701-713. 

Epstein, J.L. (1996). Advances in Family, Community and School Partnerships. Community Educational 
Journal, 23(3), 10-15.  

Epstein, J. & Dauber, S. (1991). School programs and teacher practices of parent involvement in inner-
city elementary and middle schools. Elementary School Journal, 91(3), 289-305. 

Georgiou, S. (2000). School-family relationship and child development. Athens: Greek Letters 
Goula, A. (2017). Views of high school teachers on the involvement of majority and minority parents in 

the educational process. Unpublished master's thesis. TEPAE: Thessaloniki. 
Martin, J., Ranson, S., & Tall, G. (1997). Parents as partners in assuring the quality of schools. Scottish 

Education Review, 29 (1), 39-55. 
Masourou, B. (2012). Parental Involvement as a key factor in shaping school effectiveness in Schools of 

a Unified Reformed Educational Program. Unpublished master's thesis. University of Thessaly, 
P.D.P.E.: Volos. 

Matsagouras, H. (2008). School and family relationships. Alternative views of the content and context 
of the relationship. In A. Brouzos, P. Misailidis, A. Embalotis, A. Euclid, (Ed.). School and family 
(pp. 35-68). Scientific Yearbook of the Psychological Society of Northern Greece, 6. Athens: 
Hellenic Letters. 

Mylonakou-Keke, H. (2009). Family and Community School Collaboration, Theoretical Approaches and 
Practical Applications, Athens: Papazisis. 

Bonia, Aik. (2010). The attitude of teachers towards parental involvement in Primary School. 
Unpublished doctoral dissertation. P.D.P.E.: Ioannina. 

Penteri, E. & Petrogiannis, K. (2013). School-family connection and the issue of cooperation between 
them: A critical presentation of basic theoretical models. Research in Education, 1, 4-28. 

Symeou, L. (2003). School-family relationships: concepts, forms and educational implications. 
Pedagogical Review, 36, 101-113. 

 

 
 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 37 

LEVEL OF WORK STRESS AND IMPACT ON THE HEALTH OF TEACHERS 
WORKING IN THE ADMINISTRATIVE SERVICES OF EDUCATION IN THE 
EASTERN MACEDONIA – THRACE REGION 
 

Aimilia N.Kazakou 
Greek Ministry of Education and Religious Affairs 

e-mail: emykaza@gmail.com 
 

ABSTRACT 
Stress also affects the workplace (Dunham, 2001). The stress that workers experience in their workplace 
and the possibility of various diseases caused by it are a reality for many people (Arnold et. al, 2005). 
Many of them, however, face various stressful events and stressful situations. The purpose of this Work 
and this survey was to investigate in depth the level of work stress of teachers working in the education 
administration in the Eastern Macedonia - Thrace region, in relation to demographic characteristics 
(gender, age, etc.), their state of health (e.g. alcohol consumption, smoking, etc.), personal health - well-
being (e.g. difficulty sleeping, headaches, etc.), workplace (e.g. equipment, comfort, etc.), working 
conditions (e.g. security, interest, etc.) and the type of personality (Griffiths et.al, 2006). In order to 
properly investigate the research purpose and the individual objectives of this survey and to study its 
research questions, quantitative research was selected (Creswell, 2011). For this reason a written and 
self-completed questionnaire was used and distributed as a research tool, which allows for the collection 
of sufficient data within a short period of time and a sample survey of a representative sample was 
attempted (Kaur, 2011). The target population of the survey was teachers working either on secondary 
Schools or at the administration of education in the Eastern Macedonia-Thrace Region and in all the 
Directorates of Primary and Secondary Education in the five counties in the II. D. E. A. M. I. The training 
workers in this service and in the Directorates of Primary and Secondary Education in its five 
departments have reached 105 and each of them has been assigned a random and unique number. Simple 
random sampling was chosen, which is the most stringent form of sampling and the researcher selected 
participants by random drawing a number (80 members) for the sample. In conclusion, the presentation 
of the results of this survey showed that the investigated sample of teachers working in the education 
services did not appear to be particularly stressed and in particular found below the average price (Kaur, 
2011). At the same time, their anxiety was sometimes manifested with chest pain and irregular heartbeat, 
severe tiredness, a certain amount of nervousness and tension, and with regard to its psychological 
consequences, it was found that the teachers involved felt quite sensitive and hurt, that several of them 
were being abandoned and could not concentrate. 
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ABSTRACT 
The present research examines the experience of mourning by adolescent high school students and the 
corresponding interventions that can be made by teachers. The British sociologist Gorer (1955) points 
out that "death is one of the greatest taboos of modern times." Most teachers recognize the need to discuss 
these issues in class, but also point out the difficulty of addressing these issues themselves (Reid and 
Dixon, 1999). The majority of teachers feel inadequate to support a child who is mourning (Papadatou, 
2002). The school should aim to develop students' social and emotional skills that will enable them to 
manage developmental crises throughout their lives (Fullan, 2015).  The role of the school is crucial - at 
the level of prevention - in the mental shielding of students and - at the level of reaction - in the 
management of their loss and mourning (Akerman & Statham, 2014).   If they are not supported, 
depression will probably follow them into adulthood (Lazaratou & Anagnostopoulos, 2001). The role of 
the school is not limited to the academic development of the students. It also aims to develop students' 
social and emotional skills that will enable them to manage developmental crises throughout their lives, 
as well as to promote their mental health and resilience so that they can cope with difficulties (Fullan, 
2015). Another key mission of the school is to meet the psychosocial needs of its members during and 
after the occurrence of traumatic events. Consequently, the role of the school is crucial - at the level of 
prevention - in the mental shielding of students and - at the level of reaction - in the management of their 
loss and mourning (Akerman & Statham, 2014).  The research gives a bibliographic review of the 
theoretical approaches of mourning, grief and their components is made, in order to understand their 
content. Examines the experience of adolescence loss and the process of mourning throughout 
adolescents' development, in terms of their behavior, emotions, and functionality. The research also gives 
emphasis on psychological ways of intervention on the part of teachers, in dealing with crises in the 
school environment after the death of a student's loved one and emphasis is placed on individual 
counseling for secondary school students. At the same time, the researcher has designed a guide for 
proper management of cases of loss by teachers, which is expected to be of practical use in the 
educational community. Research examines the need to implement educational programs related to the 
loss, mourning and grief in the Greek education system.  In addition, the main conclusions of this study 
are summarized and stimuli are provided for the future directions that research may take in this field. 
The present research is quantitative. A structured electronic questionnaire was used as a research tool, 
which was filled by 220 practicing psychologists from all over the country. The purpose of the research 
is to investigate the effects of the loss of a loved one person on adolescent students of Secondary 
Education, as they are evident in school life, thus assessing the necessity or not of the implementation of 
mortal education in the Greek education system.  The results of the research confirm previous research 
on the issue of adolescent high school students' mourning and highlight the importance of the school's 
role in this regard. In an ever-changing world, people's attitudes toward death are affected by social and 
cultural change. Mortal education programs can help to change the culture of perception of death. The 
silence around the issue of death, in the general effort of the Greek citizen and teacher to protect his 
students from any unpleasant feeling caused by any reference to death, is a generalized social practice 
that probably contributes to increasing their anxiety. Death and loss also affect the potential of the school 
environment as well as their loved ones. The results of the present study highlight the need to implement 
preventive interventions and training programs in schools, in order to change the attitudes and 
perceptions that justify the embarrassment, silence and difficulty of teachers in dealing with the issue of 
death. 
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ABSTRACT 

This research was conducted as part of a dissertation at the International Hellenic University from July 
2019 to May 2020. It aimed to investigate the concepts of leadership and emotional intelligence and 
specifically to investigate the degree of emotional intelligence of the leader of an educational unit 
according to his own perception. For this purpose, an empirical research was conducted in the field of 
school principals. Our aim was to research whether male and female managers consider emotional 
intelligence equally important and whether this view differs from gender. The results showed that there 
is generally no difference in Emotional Intelligence skills between male and female Principals, nor is 
Emotional Intelligence something that distinguishes specific age groups of education executives. 
Regarding the results of the present study on the effect of the manager's gender on his / her emotional 
intelligence and the importance he / she attaches to it in the context of his / her managerial role, no 
statistically significant differences were found between men and women. These results are in line with 
research conducted in Greece and argue that there are no statistically significant differences between the 
levels of emotional intelligence of men and women (Platsidou, 2005, Goulara, 2014), which is in line 
with international research data (Goleman , 2000˙ Shehzad & Nasir, 2013). As for how the three 
components of emotional intelligence are utilized as they are grouped by the questionnaire maker, the 
statistical tests showed that even there there is no difference between the two sexes. The differences that 
arose between the two sexes in terms of recognizing and expressing emotion, regulating emotion and 
using it to solve problems were statistically insignificant. These three components were also tested for 
their correlation with the age factor and also no statistically significant differences were found except in 
the age groups of 26-35 years and in those over 65 years, with lower than average scores. However, the 
answers corresponding to these age categories are few in number and therefore do not allow us to safely 
reach a conclusion. 
We would say that the emotional intelligence of women managers did not seem to increase with age 
while it seemed to change in relation to years of service, in line with some literature that argues that 
emotional intelligence skills are not inherent but not so related with increasing age but more with 
professional experience (Goleman, 1998; Bar – On, 2000, etc.). It is perhaps no coincidence that teachers 
with more seniority score higher on emotional intelligence, perhaps because of their friction with the 
subject and their conscious decision to manage their role that way. Of course, we must note here the 
interesting finding of the decline in performance in the categories of previous service from 16 to 26 years. 
The lowest average is in the category of 21-26 years of service and the highest in teachers with more 
than 31 years of service. Although the difference is not statistically significant, this finding may indicate 
something about the effect of time on the teacher's psyche and is worth exploring in future research. 
Finally, our research observed the tendency to increase the level of emotional intelligence at the same 
time as the educational level, although we cannot claim that this trend can be generalized if not proven 
by research. But almost everyone agrees that emotional intelligence develops up to about 50 years of our 
lives and is positively affected by experience and practice (Mayeretal, 1999; Zeidneretal., 2003). 
However, the fact that more than 85% of the participants in the present study were over fifty years of age 
and were experienced teachers sufficiently justifies the absence of fluctuations in the magnitude of 
emotional intelligence when only the age factor of the sample subjects was examined. 
 
Key Words: Leadership, Management, Emotional Intelligence, Managers, Gender 
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ABSTRACT 

One of the most difficult and challenging issues the education system is facing is the multiculturalism of 
students. Intercultural education today has become very important, due to the attendance of many 
immigrant children and minorities from different countries, with different cultural and mainly linguistic 
differences. A few years ago, Greece had faced a problem mainly with the regular attendance and 
performance of Roma children, a population group that now has all the rights and obligations of a Greek 
citizen, but is on the margins of society, often stigmatized and hunted. The uniqueness of their cultural 
identity, their nomadic nature, the oral uniqueness of their rare language, the various economic problems 
they have, contribute to their negative treatment by other citizens. The Roma who for the state constituted 
an "ethnic" and "un defined nationality" population group (Gotovos, 2003) although they lived in Greece 
for centuries, were recognized as Greek citizens only in the 1970s without this conquest taking them out 
of marginalization from both society and education (Markou, 2013).  The language spoken is the main 
criterion for characterising a society as a minority (Xatzisavvidis, 1999). Because of the oral nature of 
the language, Roma are described as illiterate, due to the fact that they are unable to write as it is natural. 
The educational system has been conducting researches, programmes and implementing policies to 
address the problem of school dropout of Roma students and treat them through their own cultural 
perspective, making an effort to contribute to the completion of their education, thus enabling them to 
escape from the degraded life they lead and the way they are treated. The attendance of Roma students 
in the Greek educational system has some unusual features. It is characterised by intermissions at 
irregular spans especially of those who constantly move for livelihood reasons, their negative attitude 
towards school, and the lack of acceptance by the indigenous people.  All these lead to a wide illiteracy 
and as a result they are marginalised and socially secluded. This seclusion is often attributed to Roma 
people as a result of their denial to integrate. They are blamed for the failure of the government and the 
school to tackle the educational seclusion although they are the victims (Mitakidou & Tressou, 2007).  
In this project an attempt is made to detect the views, the attitudes and  perceptions of the Primary 
Education teachers who work in Western Thessaloniki about  attendance and school performance of 
Roma students. The stereotypes that dominate -if there are any-, how much accepted and treated as equals 
they are in the school community, as well as the suggestions that could be made to help these students 
fit in the educational process so that they would benefit as much as possible from it. 
The individual objectives that define more precisely the aim are: a) the exploration of the teachers’ views 
as to the relation between attendance and performance (learning outcomes), b) the factors that define this 
relation such as the school, the curriculum, the teacher, the family, the socioeconomical status, c) if there 
is any common ground in the teachers’ views by analysing their answers in a  frequency level, d) if 
teachers feel ready to help and be helped, e) suggestions for the improvement of the current situation. 
The conclusions of the survey show the lack of training and competence of teachers in intercultural 
education, the problem of bilingualism observed, the earlier knowledge of pupils, the importance of 
parental involvement and the need to introduce intercultural courses and practices into pedagogical 
schools. 
For the analysis and the accomplishment  of the aims of this research, the method of quantitative research 
has been followed as a number of different factors have to be examined (Sarafidou, 2011). In this case 
the notions of attendance and performance of Roma students. The reliability of the questionnaire has 
been checked by Cronbach’s Alpha indicator of reliability and its value has been found to be a=0,800>0,7 
in a total of 50 variables. 
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ABSTRACT 
One very popular method for training resident surgeons is the apprenticeship or “see one, do one” method 
(Arroyo-Berezowsky et al, 2019). Unfortunately, the training method “see one, do one”, based on 
following the movements and techniques of an experienced surgeon can sometimes lead to development 
of not proper techniques (Pedowitz, 2017). 
Simulators became an important tool in the field of surgery due to the negative outcome from 
unexperienced surgeons’ errors along with long-term learning curves (Bartlett et al, 2020), increased 
demands and safety requirements aiming to reduce risk for patients (Madan and Pai, 2019). Simulators 
are capable to provide some rare clinical cases and they indicate improvement in trainees’ skills and 
gaining experience by receipt of error notification and feedback without harming real patients (Sterling 
et al, 2014, Arroyo-Berezowsky et al, 2019). Another advantage of simulators is that training is personal 
and simulators evaluate skills therefore one may not be slowed down to advance by requirement to have 
some predetermined training hours while on other hand may not be promoted just for having these 
training hours but without acquiring the necessary skills (Pedowitz, 2017). 
However, there are indications that the learning curve reaches a plateau in only a few simulations that 
may be due to limitations in simulations of difficult interventions (Rahm et al, 2016). Risk of 
overconfidence after simulation training also should be taken into account. 
VirtaMed ArthroS™ is a multifunctional modular simulator dedicated on development of skills and 
acquiring knowledge in arthroscopic surgery. It combines computer animation, realistic moulages and 
real surgical instruments. As a result, there is a platform for training of students, residents and future 
instructors. Some major advantages of this platform are use of precise anatomical models although they 
are idealized, virtual imaging, personal training with realistic surgical instruments, training activities log.  
Initial steps in the training were camera positioning and image stabilization, ambidextrous movement 
skills, use of optical tools and probes, and development of spatial orientation and triangulation skills. 
Then training continued on the knee module by provision of different scenarios utilizing navigation of 
different tools like hook, grasper, shaver, punch, etc. using of two tools simultaneously and avoiding the 
unnecessary movement in order to not damage the cartilages.  
The goal of this study was to evaluate skills trained on simulator VirtaMed ArthroS™ and to observe 
changes in skills defined by objective criteria - time for arthroscopy, arthroscopy instrument movement, 
cartilage scratching, etc.  
Residential performance on various arthroscopy scenarios on the simulator VirtaMed ArthroS™ was 
evaluated based on numerous subtasks, skills were automatically evaluated by the simulator using 
objective criteria on each subtask and virtual images of consequences of the simulated surgery were 
provided. It was determined that there are some exceptions but in general with only a few simulator 
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trainings the arthroscopy time and instruments and camera movements are reduced as well as damages 
like scratching. Therefore, the simulator can be considered an important link between theoretical 
knowledge and practice. It can support better development of spatial orientation, coordination and 
surgical skills and use of arthroscopy simulator by students and residents can be an important factor to 
reduce risk for patients and improve quality of the interventions. Particular attention should be kept that 
due to yet limited number of reports statistical evaluation of some scenarios can be affected by mistakes 
during a given scenario execution. Also further data are needed to research if skills trained on the 
simulator remain for long time or re-retraining shall be needed. 
 
Key Words: Simulators, medical education, resident training 
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ABSTRACT 
This study aims to examine whether food advertising affects the daily eating habits and nutrition of 
preschool age infants and primary school age children, residing in the Region of Central Macedonia. 
However, the research revealed that family and school environment influence their food preferences. 
Children's dietary choices are influenced by many factors, according to researchers. These factors are the 
advertisements, the parents, and the school.  
According to many researchers, advertisements play a very important role into the diet that children will 
follow. Children's desire for advertised food, increased when children were more exposed to 
advertisements that contain these foods (Auty and Lewis 2004) According to others researchers, children 
spend also a lot of time on social media in which there are many "influencers". When the influencers 
also promote unhealthy foods on social media, the intake of them by children, immediately increases. 
(Coats et al. 2019) 
According to other researchers, the family plays an important role in children's dietary choices. Parents' 
body mass index and the parents’ education play an important role in children's dietary choices (Lazzeri 
et al. 2006). Another research found that both the social and the economic level of the family influences 
the nutrition of children (Huffman’s et al. 2009). On the other hand, other researchers found that the 
children become obese in families that have a low financial level and due to their finances, the parents 
cannot provide to their children healthy food (Jimenez- Cruz et al. 2010).  
Other researchers believe that the school environment plays an important role in children's dietary 
choices. School has a great influence on children, as it is the environment where the children spend many 
hours of their day. Thus, the school positively affects the health of children by educating them in matters 
of nutrition and physical activity (Story et al. 2006). Also, educators teach proper healthy habits to the 
children (Kovacs, et al. 2018). 
The following research questions were answered in this survey: 
Which are the ways that the unhealthy food advertisements use to affect children to consume unhealthy 
foods. Which are the others factors that affect children's eating habits besides advertising. 
Which are the ways of Parents that influence the dietary choices of children. 
From the analysis of the results of the questionnaire, the following conclusions emerge, per research 
question: 
According to the answers given to the first research question it is concluded that the frequency of 
advertising of unhealthy food advertisements affects children to consume unhealthy foods (AR = 4.09) 
On the contrary, the "Influencers" are less influential. (AR = 3.44). 
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According to the answers given to the first research question it is concluded that parents influence 
children's eating habits in addition to advertising (AR = 4.41) followed by school (AR = 4.02). On the 
contrary, the price of food has less influence (AR = 2.98). 
According to the answers given to the first research question it is concluded that parents influence 
children's dietary choices with their diet (AR= 4.37) and then with their body mass index (AR = 3.53), 
their educational level (AR= 3.43). On the contrary, the financial level of the parents has less influence 
(AR = 3.33). 
The results of the research showed that the ways of advertising that affect the consumption of unhealthy 
foods by children are in order of influence: the frequency of advertising, the advertising on social media 
and the YouTube advertisements followed by the ones from the influencers. Also another research 
showed that exposure to advertising had a positive effect on a child's preference for the food being 
advertised (Auty and Lewis 2004). But, according to another research young people spend a lot of time 
on social media in which there are the influencers and when they promote unhealthy foods on social 
media, the intake of unhealthy foods by children, immediately increases (Coats et al. 2019) 
According to this research, parents influence their children's eating habits more with their eating patterns, 
their personality and body mass index and they influence their children less with their family level such 
as educational level first, social level then and financial level. All these factors were found also from 
others researchers but in a different level. For example, one research found that both parents' body mass 
index and education, play an important role in children's dietary choices (Lazzeri et al. 2006).  Another 
example is a research found that the social and the economic level of the family influences the nutrition 
of children (Huffman et al. 2009). Furthermore, found that the children become obese in families that 
have a low financial level and due to their finances, the parents cannot provide to their children healthy 
food (Jimenez- Cruz et al. 2010). 
School is another factor that influences children's eating habits. Others studies have reached this 
conclusion, too. School has a great influence on children as it is the environment where children spend 
many hours of their day. Thus the school positively affects the health of children by educating them in 
matters of nutrition and physical activity (Story et al. 2006).  Also, educators teach children their proper 
healthy habits (Kovacs, et al. 2018). 
As we understand, each researcher found a different factor that affects children’s nutrition habits. In this 
research was found the rate of each factor that affects children. However, this study doesn’t show if the 
advertisements affect more the children’s nutrition habits or the other factors, reason for what this detail 
can be discovered by mean another research. 

 
Key Words: advertising, social media, primary education, childhood, eating habits. 

 
REFERENCES 
Auty S. and Lewis C. (2004). The delicious paradox: Preconscious processing of product placements by 

children. In: The Psychology of Entertainment Media: Blurring the Lines between Entertainment and 
Persuasion. Edited by L.J. Shrum; Mahwah, NJ: Lawrence Erlbaum: 117–133. 

Coates A.E., Hardman CA, Halford J.C.G., Christiansen P. and Boyland E.J. (2019) Social Media 
Influencer Marketing and Children’s Food Intake: A Randomized Trial, Pediatrics,  143(4).  

Huffman F.G., Kanikireddy S. and Patel M., (2010)  Parenthood -a contributing factor to childhood 
obesity.  Int. J. Environ Res Bublic Health, 7(7): 2800-2810 

Jimenez- Cruz A., Bacardi- Gascon M., Pichardo-Osuna A., Mandujano-Trujjilo Z, and Castillo-Ruiz. 
O. (2012). Infant And Toddlers’  Feeding Practices and Obesity Amongst low – income families in 
Mexico. Asia Pac J Clin Nutr Important Factors in Childhood Obesity: A School Based Cross-
Sectional Study. PLoSOne. 7(5):e36597. 

Kovacs V. A., Sarkadi-Nag, E., Sandu  P., Duleva, V., Spinelli, A., Kaposvari, C., and Martos, E. (2018) 
Good practice criteria for childhood obesity prevention in kindergartens and schools-elaboration, 
content and use. The European Journal of Public Health, 28(6), 1029-1034.  

Lazzeri G., Casorelli D., Giallombardo A., Grasso C., Guidoni E., Memoni M. and Giacchi C. (2006). 
Nutrition surveillance in Tuscany:eaiting habits and breakfast, mid-morning and afternoon snacks 
among 8-9 years-old children. Journal of Preventive Medicine and Hygiene, 47:16-21 

Story M. Kaphingst K.M., and French S. (2006). The role of schools in obesity prevention. Future Child., 
Brookings institution Press, 16(1): 109-131. 

 
 

 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 48 

EUROPEAN TEACHERS’ ATTITUDES TOWARDS ERASMUS+ 
 

Dimitrios A. Sakellariou 
Headteatcher of Armenio High School  

Larissa 
e-mail: dimitrsakell@gmail.com 

 
ABSTRACT 

The present paper addresses the issue of the attitudes of European teachers towards the Erasmus+ 
program. After going through the program’s history (Alvarez, 2016; Engel, 2010; Gregorio, 2016; 
Basdra, 2019) we investigated our sample’s perceptions. The type of research was sampling. We took 
advantage of relevant studies. Liberi in her research finds that Erasmus+ is becoming widely accepted, 
while pointing out that teachers emphasize that it requires the consumption of much of the teaching time 
(Liberi, 2016, 111-112). A positive perception is also expressed in the Interim Reports of the National 
Support Committees of the program. For example, the report of the Greek Committee concludes that the 
objectives regarding educational outcomes are met, and the implementation of Erasmus+ is aligned to 
the EU policies regarding education (Greek Ministry of Education, 2017, 29). In analogy, the Spanish 
Committee comments that regarding the achievement of the specific objectives of Erasmus+, the 
program is highly effective (Spanish Ministry of Education, 2017, 35), while the Belgian one asserts that 
participants in Erasmus+ are highly satisfied with their participation in the program (BIEF, 2017, 10). 
Particularly positive is also the attitude of Cypriot teachers, whose willingness to participate in the 
program is impressive (Theodoridis, 2007, 1050). 
The research questions were: What are the positive and the negative perceptions towards Erasmus+? Our 
research hypothesis was that respondents would be positive towards the program and reject any negative 
suggestions. Our sample comprises 147 teachers of schools from 5 European countries subdivided 
according to variables (gender, age, and previous participation to Erasmus+). The questionnaire included 
8 suggestions/judgments about Erasmus+. We calculated the average value (A.V. on a 5-point scale) and 
then we compared the members of the sample’s subgroups. Instead of looking at the teachers' answers 
to each question separately, we co-examined them in pairs, each one including a positive and a negative 
judgment with similar content.  
The first pair (Β1-Β4) accepts that on the one hand Erasmus has positive results for students, while on 
the other points to the loss of teaching time. The positive judgment has a very high degree of agreement 
(4.5), while the negative one has a moderate degree (2.5), an indication that there are objections regarding 
possible negative aspects of the program. Younger teachers agree more (4.67) than the older ones (4.53) 
on the existence of positive results. More enthusiastic are also those with Erasmus+ experience (4.67), 
Croats (5) and Spaniards (4.78), while Greeks are ranked last (4.46). 
Questions B2-B8 contain two largely opposite positions: Erasmus+ forges a collaborative climate among 
teachers, but it also divides school staff to participants and non-participants The first view proves to be 
very popular (4.4), but the other is not unanimously rejected (2.97). Younger, Erasmus-experienced 
teachers and Spaniards keep being more positive than their peers. 
The third pair (B3-B5) examines the impact of the program on teachers as professionals. B3 accepts that 
Erasmus+ contributes to their professional development with high value (4.3), while the second opposes 
that the program has nothing to offer to participants and gets a small degree of agreement (1.4). Here we 
observe again the tendency of the agreement with the positive judgment to decrease and with the negative 
one to increase accordingly, as the age increases. 
In the last pair of questions, B6 asserts that Erasmus+ strengthens the parent-teacher-student relationship 
and draws a fairly high degree of agreement (3.9), while B7 accepts that the program creates problems 
in school life and has a low degree (2.24), without, however, the observed values being overwhelming 
in favor of one or the other point of view, an indication of the need certain elements of the program to 
be improved. Τhe general tendency is observed here as well; younger teachers are more enthusiastic than 
their older peers (4.07-3.90), along with Belgians (4,38), Greeks (3,97) and Spaniards (3,94). 
Based on the above analysis, we can conclude that as most important was deemed the positive impact of 
Erasmus+ on both students and teachers, while strengthening relationships with parents is ranked last. 
Younger teachers and Spaniards are more enthusiastic, while Greeks are ranked mainly in the middle 
places. Concerns about disadvantages are not negligible. First comes the view that it divides the school 
staff; uselessness of the program is unequivocally rejected. Therefore, the first part of the research 
hypothesis was confirmed, but not the second one. 
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ABSTRACT 

The severe acute respiratory syndrome coronavirus 2 is currently largely affecting the universe. Despite 
the fact that crises and the way they influence tourism have been investigated through time, the current 
pandemic hasn’t yet been under thorough examination on how it affects the various aspects of tourism 
industry. On a macrolevel spectrum speaking, research has discussed issues like travel restrictions 
imposed by a country and the way they affect potential tourists (Ala’a & Albattat, 2019) or the way 
COVID-19 affects nature, environment and air pollution (Chen & at., 2020, Qiu, 2020). Authors have 
also developed models to guarantee the equilibrium a state needs, in tourism, once an infectious disease 
outbreaks in a country (Yang, Zang & Chen, 2020). On the other hand, on a microlevel, few studies 
focused on the effect of the disease on hotel marketing and management (Jiang and Wen, 2020), on the 
willingness hotel employees express to work during the pandemic (Stergiou & Farmaki, 2021) and the 
safety issues they are exposed to (Rosemberg, 2020).  
On a management level, leadership needs to respond to the anxiety hotel employees face regarding the 
pandemic and it applies both to personal and professional life. Hotel employees (both in front and 
backoffice operations) feel they should support the business they work in and continue rendering their 
services, motivated by a sense of duty (Stergiou & Farmaki, 2021) whereas hotel managers feel they 
should consider the health and safety of their employees prior to their customers’ needs (Rosenberg, 
2020). It has become, however, imperative to train the staff extensively in safety issues so as to warrantee 
the successful task performance on one hand and the responsible employee safety behavior on the other 
hand (Zhang et al., 2020). Another issue that needs to be further examined during the covid era is to 
determine a way to enhance the team spirit of the hotel employees during the suspension period.    
The current study investigates the needs of the hotel industry to update hotels’ training programmes 
embodying new technologies in order to develop soft skills and enhance the team building of its 
employees. Structured online interviews with hotel managers were carried out in the period May – 
October 2020 using a Learning Needs Assessment (LNA). The objectives of the study were a) to assess 
the learning needs of hotel employees during a pandemic b) to determine the fields of stress caused to 
hotel employees during a pandemic and c) to identify ways to keep the team spirit alive during a 
pandemic. The sample of the study consisted of nine managers of 5 star city hotels, a contract manager 
of seven 4 and 5 star hotels, twenty three managers of 4 star city hotels, eight managers of 5 star resort 
hotels and thirteen managers of 4 star resort hotels. The findings of the study highlighted: a. the learning 
needs dominant in the current period of time focus on safety issues (first aid, patient treatment, 
appropriate use of self-protection measures) and organizational skills regarding risk management. 
However, all the respondents highlighted the urgent need to use new technologies in order to cover these 
needs in order to guarantee the employees’ health and safety.  b. the major field of stress determined are 
the personal and family living conditions, the risk of disease spreading to family members due to work 
conditions and future perspectives, c. the fields of stress as outlined in point b can potentially be 
eliminated using strategies to enhance team spirit and make the employees feel members of a group of 
people confronting the same enemy. Thus, it is of crucial importance the weekly meetings of the hotel 
staff to maintain the team bonds strong enough to recover from this situation which is a new, unmarked 
field for all the people around the world.   
 
Key Words: Covid-19, hotel training, new technologies, soft skills, team building. 
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ABSTRACT 
European education has set digital, social, metacognitive skills, learning foreign languages and 
cultivating intercultural awareness as a priority. The integration of European programs in the learning 
process is a key pillar to strengthening the educational value in reference to the aforementioned goals. E 
twinning is a European action that promotes collaborative learning between schools through ICT, 
creating a wider learning community in Europe. The present work concerns the study of the educational 
benefits that the students of a primary school had gained through the integration, design and 
implementation of European eTwinning projects in the learning process within the ICT course under the 
special circumstances created due to coronavirus pandemic (Covid-19).  
It was to find the impact of one's participation in eTwinning programme on the development of specific 
skills on the part of students within the Covid-19 era. The lack of available studies on primary education 
especially under the particular circumstances of Covid-19 period highlights the need for research on the 
topic and demonstrates the importance of the current research.  
It was quantitative research conducted on a sample of 103 students who participated on eTwinning as 
well as the data collection, was made with the use of a questionnaire.  
Among other things, the findings suggest that the Covid-19 era does not affect the levels of 
comprehension, participation, satisfaction, usefulness and motivation to participate on the programme, 
while the actual participation leads to the development of technological skills, soft skills, language skills 
and intercultural awareness. Furthermore, multiple regression models show that in 92.2% of the cases 
the satisfaction from the program is predicted by the actual participation (b = .759), motivation to 
participate (b = .412) and the help that students received by their parents during the Covid-19 period (b 
= .113). In 76% of the cases, the intention of students to participate on a future programme is predicted 
by the development of intercultural awareness (b = .479), the increase of their interest on new 
technologies (b = .410) and the development of soft skills (b = .252). Finally, demographic factors such 
as differences in gender are also detected. 
 
Key Words: Covid-19, eTwinning, primary education, satisfaction, technological skills, soft skills, 
language skills, intercultural awareness. 
 
REFERENCES  
Akdemir, A. S. (2017). eTwinning in Language Learning: The Perspectives of Successful Teachers. 

Journal of Education and Practice, 8(10): 182-190. 
Akinci, B., & Ramazan,(2019) S. A. Ğ. The contribution of etwinning project practices on 

students’english learning process. Electronic Journal of Education Sciences, 8(16):pp. 152-171. 
European Commission. (2019). ERASMUS+ Programme Guide version1(2020). Brussels: Directorate 
General Education and Culture http://ec.europa.eu/programmes/erasmus-plus/documents/erasmus-plus 

programme-guide_en.pdf [Accessed the 7th of March 2020, 20:15]  
European Commission (2017). Reflection Paper on the Social Dimension in Europe. 

https://ec.europa.eu/commission/publications/reflection-paper-social-dimension-europe_el 
[Accessed the 27th of March 2020, 19:30] 

European Commission (2013). Study of the impact of eTwinning on participating pupils, teachers and 
schools.Publications Office of the European Union. https://op.europa.eu/en/publication-
detail//publication/ec23d4e3-e305-4d1c-83da-1989d35ec7e0/language-en [Accessed the 10th of 
March 2020, 20:10] 

Gilleran, A. (2019). eTwinning in an era of change Impact on teachers’ practice, skills, and 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 53 

professional development opportunities, as reported by etwinners Central Support Service of eTwinning. 
European School net, Brussels. http://files.eun.org/eTwinning/eTwinning-report-2019_FULL.pdf  
[Accessed the 10th of March 2020, 18:55] 

Gülbay, E. (2018) eTwinning Collaborative Learning Environment in Initial Teacher Education. 
International Journal of Advanced Research in Science, Engineering and Tecnology. Vol. 5. 

Issue2.https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=2ahUKEwj
kusOkwZnoAhUOyKYKHYdJA40QFjABegQIAhAB&url=http%3A%2F%2Fwww.ijarset.com%2
Fupload%2F2018%2Ffebruary%2F13-IJARSET 
Ellifgulbay.pdf&usg=AOvVaw22SVc__vOcHQpdqQl9r8xl [Accessed the 18th of March 2020, 
21:15]  

Kearney, C., & Gras-Velázquez, À. (2015). eTwinning Ten Years On: Impact on teachers’ practice, 
skills, and professional development opportunities, as reported by eTwinners. Central Support Service 

of eTwinning-European Schoolnet, Brussels. 
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=2ahUKEwiXiYiA
_5HoAhWQA2MBHcgcCdEQFjAAegQIBxAB&url=https%3A%2F%2Fwww.eTwinning.net%2F
eunfiles%2FeTwinningreport_EN.pdf&usg=AOvVaw17hy3GUf61WdkYoXtqQ20Z [Accessed the 
9th of March 2020, 18:35] 

Λάκκη, Κ. (2018) Developing learners’ motivation and 21st Century Skills via eTwinning Programs in 
a Greek State Lykeio. Στα πρακτικά του 4ου Διεθνούς Συνεδρίου για την «Προώθηση της 
Εκπαιδευτικής Καινοτομίας» Λάρισα, 12-14 Οκτωβρίου 2018. σ. 252-280. 
https://synedrio.eepek.gr/el/to-synedrio/praktika-synedriou [Accessed 2nd April 2020, 20:35] 

Μπούκλα, Ε. (2018). Η αξιοποίηση συνεργατικών δράσεων eTwinning στην Πρωτοβάθμια εκπαίδευση. 
Στα πρακτικά εισηγήσεων 5ου Πανελλήνιου Συνεδρίου eTwinning. «Αξιοποίηση των Τεχνολογιών 
της Πληροφορίας και της Επικοινωνίας στα συνεργατικά σχολικά προγράμματα» για την Α/θμια και 
Δ/θμια Εκπ/ση. Ιωάννινα, 23-25 Νοεμβρίου. σ. 81-88. 
http://www.eTwinning.gr/images/conf2018/PRAKTIKA-5oConf-FINAL.pdf [Accessed 13th March 
2020, 22:25] 

 
 
 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 54 

USABILITY EVALUATION OF EDUCATIONAL ROBOTICS SYSTEMS FOR 
CHILDREN 5-8 YEARS OLD 
 

Aikaterini Tsaridou,  
Department of Preschool Education and Educational Design, University of the Aegean,  

Rhodes, Greece,  
e-mail: katerinatsaridou8@gmail.com 

 
Apostolos Tsagaris,  

Department of Automation, Technological Educational Institution of Thessaloniki,  
Thessaloniki, Greece,  

e-mail: tsagaris@autom.teithe.gr 
 

ABSTRACT 
In recent years, overcoming technology gets more and more involved in many fields to update and refresh 
the old, traditional techniques and methods. In Education, modern theories require the participation of 
the students in projects, so that learning will be achieved more effectively and pleasantly for them. The 
utilization of technological tools in Education has extremely increased in order to meliorate the learning 
and teaching process. Researchers claim that Educational Robotics (ER) is a beneficial tool in teaching 
and learning in a series of sciences such as Mathematics, Physics, Computer Science and Engineering 
(Souza et al. 2018). Others demonstrate the variety of cognitive and social skills provided, such as critical 
thinking, problem-solving, collaboration, autonomy, logical reasoning, orientation, sequencing and 
many other elements (Gorakhnath and Padmanabhan, 2020). Currently, all its benefits are provided to 
children and teenagers through educational robotics systems. These systems are mini-robots or specific 
platforms, consisting of constructional robotic equipment (hardware) combined with educational 
robotics environments (software). But how much can these educational robotic systems be usable? 
Many researchers have studied the usability of educational robotics systems, to determine if these 
systems can be used as appropriate educational robotics training tools for children or not. The findings 
are most positive, but many studies contend that they were not as usable as expected concerning the 
programming part. Most students want to spend time trying to construct a robot, because they find it 
more interesting and appealing (Gkourlis, 2018). On the other hand, the programming part has many 
difficulties and specific features, and this may prevent students from engaging in ER (Deli, 2011). We 
consider these findings extremely interesting and we assume that there is a need for further research. 
This paper studies the Usability Evaluation of Educational Robotics Systems in preschool and first-
primary ages (5-8 years old). For the present research, it was deemed appropriate not to ask the children 
to answer a questionnaire, due to their young age. If this happened, there was a risk that the children 
would have difficulties in understanding accurately information requested, thus altering the findings of 
the research. The methodology preferred was direct observation. During the direct observation process, 
the observer had the opportunity to collect the information needed without participating in the procedure 
(Kedraka, 2008). Although many studies refer that the children’s behavior and reactions are being 
influenced by the observer’s presence (Jersild and Meigs, 1939), in this research the children were 
familiarized with the presence of the observer, since this person was a member of the educating staff. 
This means that the students behaved normally and spontaneously, which contributes to the objectivity 
of the results. 
The inquiring tool was a structured observation plan in order to simplify the process and to obtain more 
reliable and valid results. The plan was based on the principles of Usability according to ISO-9241 and 
the questionnaire USE proposed by Lund (2001), which considers usability. The research focused on 
four axes evaluating usability: effectiveness, efficiency, satisfaction and ease of use. The plan included 
twenty questions in total. Each axis was related to five questions. The observer's answers were given on 
a five-point Likert scale. Through the analysis of the data, extremely interesting findings emerged. The 
average of all values for all the axes was at least in the level of neutrality. The value of  user’s satisfaction 
reached the limits of 4, which means that the users were very satisfied. In conclusion, based on the 
findings of our research, the educational robotics systems utilized today tend to be quite usable for the 
users of these ages. These results may conduct a part of an extensive research throughout education, and 
achieve upgrading in teaching and learning process around the world.   
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ABSTRACT 

The emergence of SARS-CoV-2 in late 2019 and human responses to the resulting COVID-19 pandemic 
in early 2020 have rapidly changed many aspects of educational mechanisms and procedures, even in 
the Universities. Teleworking was proposed via zoom platform and e class for the students of the 
University of Western Macedonia. In this proposal we examine balance or conflict between family and 
students’ life. The stress teleworking may cause to the students. If they are satisfied by teleworking in 
the COVID -19 pandemic. The barriers they met. The aim is to examine how we can teach in a better 
way, how students learn via e learning in the adult education, the barriers they meet, field where there 
are a few references. (Makoe, Richardson, & Price, 2008· Huang, 2002· Gravani, M. N., 2005· Gravani, 
M. N.,  2012· Gravani, M. N.,  2015).  
The topic of my paper is entitled "Preparing the new reality in Universities: Balance and conflicts 
between family and student life in the time of distance learning. The case of the University of Western 
Macedonia ". 
The reason for this choice derived from the fact that my students are complaining about the conflict 
between their obligations at university and their family life. In particular, some complain on social media 
that they cannot attend classes with open cameras, as they reside with other people or members of their 
family who do not want to be exposed on camera. It is interesting to examine the extent to which this 
claim is a generalized problem, or it just involves individual cases of students who have encountered it. 
Despite the fact that there is criticism of the practice followed by university professors to conduct 
research on student audiences, I consider this research to be particularly interesting, as with the health 
crisis, universities in Greece have almost totally turned into distance learning practices. 
The new operating conditions obviously create some obstacles that need to be explored in order to seek 
solutions. The research was carried out in two departments of the University of Western Macedonia, 
where students study in different semesters and cities and come from different directions: humanitarian 
studies and economics. The sample consisted of students in 2 departments: a) that of Kastoria 
(Department of Communication and Digital Media (Humanitarian Studies) and b) that of Kozani 
(Department of Regional and Cross-Border Development (Economic Studies). The selection of the 
population was not aimed at drawing general conclusions regarding the students in the country in total, 
but focused on the student population of the University of Western Macedonia. 
The research was conducted on known student population with whom I interact as a university lecturer 
as I am an academic fellow there. A questionnaire was handed out on the google forms and the collected 
data were analyzed using the most popular software for statistical data analysis SPSS (Statistical Package 
for Social Sciences). The questionnaire was anonymous and did not aim at generalizing to the whole 
student population in the country but was a pilot survey to examine whether the research questions / 
hypotheses were adequately answered based on the quality of the data I collected and analyzed. The goal 
is to conduct a research concerning the entire community of the University of Western Macedonia in 
collaboration with lecturers - researchers of other departments with a sampling / random population. 
The students' contact details were retrieved from the online classroom (e-class). The questionnaire was 
sent to the students with a message in their e-mail via the e-class platform. The research combined open 
and closed questions (Likert scale) in order to draw as safe conclusions as possible. The research was 
aimed at a specific population that would be analyzed as a total. The research data collected were stored 
in a password-protected folder on a personal computer kept under the responsibility of the researcher. 
Despite the problems of distance education, as presented above, most students responded positively to 
it. They managed to handle the new situation that was formed with the health crisis in terms of their 
psychological level and study effectiveness. The research will be extended to the entire academic 
community of the University of Western Macedonia.  
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ABSTRACT 
Continuity of teaching and learning in educational institutes is a major issue during a pandemic crisis 
such as COVID-19 when lockdowns of schools is imposed due to circumstances. The current scenario 
has highlighted the gaps in an education system that is heavily dependent on the presence of students 
and teachers at the same time and place. What is basically needed is a kind of teaching that may take 
place outside the classroom when students and teachers face the problem of schools that are closed 
down. The present study presents online and offline modes as a way of teaching when face-to-face 
classes are not available together with their benefits. Blended Learning (BL), which combines online 
(synchronous) and off-line (asynchronous) learning modes, provides learners with chances for 
computer mediated learning while at the same time teacher led classes guide and encourage them to 
take the next step to knowledge (Vlachos, 2010).  
Instructors who teach through synchronous courses are not limited to just content delivery method but 
they can also combine them with additional technologies to accommodate a wider range of learners. 
Some of the tools that support real-time communication include streaming video platforms, live chats, 
web conferencing tools, telephone availability and virtual office hours. Asynchronous modes of 
teaching include downloadable pre-recorded lectures, PowerPoint presentations (with or without 
voice), forums and discussion boards, email communication, collaborative tools and virtual tutoring 
centers. Both online and offline training uses information and communication technologies to mediate 
the learning experience and interactions without requiring that learners and instructors are located 
together. The concept of BL is rooted in the idea that learning is a continuous process which provides 
various benefits over using any single learning delivery type alone (Singh & Reed, 2001) while  
researchers recognize the potential for transforming learning when combining both modes (Graham, 
2006). A blended collaborative e-learning teaching program can help balance learning and performance 
as it includes: 
• Interactive online opportunities by introducing trainees to learning resources. 
• A series of self-paced, online tutorials covering trainees’ needs. 
• An asynchronous, online discussion forum created to allow participants share case studies. 
• A series of live, collaborative coaching sessions where participants share their opinions. 
• An online survey that allows participants to provide their feedback about the learning program 
for future improvements. 
• Improved learning effectiveness as BL actually improves learning outcomes by providing a 
better match between how a learner wants to learn and the learning program that is offered. 
• Learning goals because the success of any class depends on identifying clear learning goals 
and aligning the entire course with those objectives. 
• Active engagement of learners. 
• Collaborative discussion practice as the participants have the ability to respond to the  multi-
faceted problems of the classroom (Kim, 2013) 
• Online discussion where the advantage lies in allowing trainees time for reflection (Markel, 
2001). 
As a conclusion, Blended Learning might provide a paradigm that is beyond the traditional boundaries 
of the classroom. Hybrid classes combine online and online formats into a course delivery method that 
is both flexible and accessible while they provide an interpersonal experience with instructors and 
trainees. Teaching becomes learner-centered and there is constant communication and interaction 
through the Internet. In addition, trainers and trainees work following their own pace and time. Finally, 
it is more than evident that during times of lockdowns as in the case of a pandemic crisis, synchronous 
and asynchronous training may provide an alternative way of teaching so that there is continuity in the 
teaching procedure because there is the possibility of individual learning and saving of resources. 
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ABSTRACT 
The process of taking advantage of synchronous e-learning at school takes place in digital environments 
which support both visual and audio communication, thus providing the opportunity for live connection 
between the trainer and the trainee in real time and without spatial limitations (Becta, 2003; Kabourakis 
& Loukis, 2006). The connection in synchronous e-learning can be easily achieved through the internet, 
either via desktop video-conference, or via room-based video conference. During synchronous e-learning 
application and document sharing, as well as the use of an electronic board are possible options. 
Furthermore, the applicants participate in chatting, VoIP and video conference. Moreover, either one-
way or both-way audiovisual communication can be achieved between the teacher and the student, 
according to the conditions and the desirable aim (Arnold et al., 2002). The benefits of synchronous e-
learning can be summed up to the improvement of the quality and the effectiveness of education, to the 
easy access of the digital environment use and to the sense of community (Kollias, 2006).  The modern 
technological means and multimedia tools used in synchronous e-learning increase the motivation and 
interest of the learners. The exchange of materials and information is offered in low cost and with saving 
of energy, thus decreasing distances and putting an end to borders (Kalaitzidou, 2005; Velaora, 2014). 
Consequently, education acquires universality, because difficulties and hindrances, such as the 
geographical, economical or social situations, physical handicaps or professional and personal duties, 
which may bring obstacles to the learning process, are considerably reduced. E-learning in University 
Education is a particularly productive option as it solves problems such as lack of space and classrooms. 
In addition, it should be noted that via video conferences co-operative learning and active participation 
are enhanced, interaction and communication are reinforced, whereas the feeling of isolation is reduced 
(Milioritsa & Georgiadis, 2010; Gousio & Tzanavari, 2009).  Nevertheless, this form of education is 
thought to be more impersonal, with limited physical interactions and direct contact with the teachers, 
resulting in the teacher’s inability to hold the interest and attention of the pupil if such a need arises and 
take precautionary measures for that. Additionally, a notion of healthy competitiveness and noble 
emulation among pupils has been observed, thereby reducing their sociability. Besides, the teacher needs 
to devote more time to the preparation of the digital lesson, which may be interrupted in case of a system 
failure (Kalaitzidou 2005; Velaora 2014). Last but not least, it should be pointed out that although the 
more advanced services e-learning can offer the more it resembles traditional tutoring, it can never be 
superior to interpersonal, live, conventional education. 
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ABSTRACT 

The present paper deals with the technologies used in education sector and more specifically with the 
satisfaction they can offer to educators, on areas like the convenience in teaching methods, the easier 
information obtainment or the facilitation in administrative issues. As it will be easily proved by the 
literature review below, the education technology has showed evolution leaps during the last 20 years. 
This one, has enabled educators to using innovations unknown during past decades and taking advantage 
of the numerous tools with which the educational experience is drastically improved. 
However, technology implementation in Greek educational sector and its processes, used to encounter 
multiple reactions (and it still does, to be honest). This though, does not necessarily mean that on the 
other nations the technology implementation in educational sector has been from its start, an easy task. 
These reactions happen in Greece, are more related to teachers’ fears that technology will gradually 
replace them, leading their role to a completely complementary one. One more reason causing reactions, 
is that teachers consider technology as a mean which prevents students from developing their social 
relations. This one though, depends on the frequency they use technology as well as the form their 
engagement with the technology takes. 
Teachers, nevertheless, seem to recognize the benefits provided by the modern educational programs or 
the means with which their use can finally take place. They also recognize the facilitation offered to 
many processes, the increased speed or the interest they cause to kids, turning them to desire their 
continuous exploration. 
A research was conducted in the context of this work, with which teachers’ satisfaction in a series of 
questions is recorded. These questions are related to the technologies used in educational sector and the 
capabilities provided, the school facilities including these technologies, the improvement of the 
educational profession and finally, a few possible changes that teachers would like to see in the future, 
always regarding the technologies used by their sector. This study considered being of great importance 
and usefulness, given the fact that there are almost any researches focusing on that part (satisfaction). 
Most of the researches focus on the causes emerge from time to time, preventing technology from being 
implemented in schools and their everyday processes. 
Τhe results of the research, which by the way took place at the Preveza Prefecture, Greece, between 100 
Primary Education teachers, are particularly interesting. Teachers seem to be largely satisfied by the New 
Technologies’ capabilities, however, they express an intense dissatisfaction about the facilities in their 
schools or the equipment has been available to them. In addition, they seem like mostly using the 
conventional technologies (desktop or laptop), rather than modern ones such as the 3D projections or 
STEAM education. They do recognize that New Technologies accelerate the information discovery, they 
offer a teaching content and methods difficult to approach by other means, and finally, they also help 
them on their administrative duties. On the conclusive statistics, Gender and Job Years proved to be the 
more influential variables in teachers’ answer choices.  
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ABSTRACT 
Distance education is a continuous and accessible process, that responds to the learning needs of each 
learner (Lionarakis, 2001). Information and Communication Technologies (ICT) have been contributing 
to the spread of distance education since the mid-1990s (Makrakis, 2000; Keegan, 1996). Distance 
education that utilizes internet technologies can be asynchronous, synchronous or mixed (Anastasiades, 
2012; Bonk and Graham, 2006; Moore and Kearsley, 2012). The pedagogical dimension of the use of 
ICT is an important field of research favoring the creation of collaborative environments for distance 
learning, which encourage exploratory and critical thinking and activate the student to learn on his own 
(Anastasiadis, 2014).  
According to Kokkos (1999), in adult education, theory should be combined with practice, there should 
be active participation of learners, critical thinking should be encouraged and there should be teacher-
learner interaction. The principles of adult education can be served by one of the most popular Learning 
Management Systems, based on social constructivism, that is, moodle platform, and software for 
synchronous teaching, such as Big Blue Button, which can be used as a plug-in tool. Furthermore, 
synchronous and asynchronous learning with moodle can complement each other to improve learning 
outcome (Papanikolaou, Grigoriadou and Gouli, 2005). The utilization of moodle platform in the 
educational process has been carried out and studied in the teaching of “robotics” to high school students 
(Zoumpopoulou, 2017), in the teaching of “networks” course to students of evening Vocational High 
School (Alexandris, 2017), as well as in the course of “research-project” (Stasinakis and Kalogiannakis, 
2014) with very positive results, despite the fact that the Big Blue Button application (BBB) was not 
used. 
Innovation in education has always been more than necessary. Today, the need for new educational 
methodologies and strategies, that can help all members of educational community adjust to the new 
forms of teaching and learning prompted by the pandemic, is clearly obvious. This paper presents an 
innovation concerning students of Evening Vocational High School. Specifically, what is proposed is 
the utilization of synchronous and asynchronous teaching in order to alter the teaching methodology and 
educational process. Students can learn partly online with the help of moodle and BBB having to some 
extent control over time, place, way and pace of learning, and partly through live courses at school 
(Maxwell, 2016). The need for differentiated teaching existing in such schools could be met to a large 
extent by moodle. The ultimate goal is to improve the effectiveness of teaching process.  
Using an evening Vocational High School of Northern Greece as a case study, the present work attempts 
to contact a primary quantitative research regarding the attitude of the students and the ICT teachers 
towards the proposed innovation. Furthermore, the characteristics of students of evening Vocational 
High Schools are studied, as well as the parameters affecting the learning process, in order to discover 
the difference between them, who are mainly adults, and the students of General and Vocational High 
Schools, who are mainly minors. According to the literature, qualitative research is considered to be 
more appropriate in such cases, and, therefore, it has been chosen. The data collection tools mainly used 
are, interview, focus groups and written evidence, which are combined for triangulation. The research 
was held during 2019 and revealed that students and teachers are willing to participate in the proposed 
innovation. Students believe that it can help them with their study and therefore, they can achieve their 
educational goals. 
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Regarding further research opportunities, the results obtained from a case study could be used to indicate 
the attitude/ behavior of teachers towards synchronous and asynchronous education and the proposed 
innovation. Furthermore, and given the fact that the pandemic and the establishment of e-learning and 
synchronous and asynchronous education methods, the proposed use of a mixed Moodle synchronous 
and asynchronous  learning method, could lead to the implementation, and evaluation of its results and 
determining a more stable and trustworthy educational environment.  
  
Key Words: synchronous, asynchronous, e-learning, moodle, Big Blue Button. 
 
REFERENCES 
Alexandris, I. (2017). Supportive application of a learning management system (LMS) for teaching in 

evening Vocational High School. (Master Thesis, University of Macedonia). 
https://dspace.lib.uom.gr/handle/2159/20970 [Accessed the 19th of January 2019, 11:50] 
Anastasiades, P. S. (2012). Design of a Blended Learning Environment for the Training of Greek 

Teachers: Results of the Survey on Educational Needs. In P. Anastasiades (ed.), Blended learning 
environments for adults: Evaluations and frameworks (pp. 230–256). Hershey, PA: Information 
Science Reference. 

Anastasiadis, P. (2014). Research on distance education using ICT (e-learning) in the Greek Standard 
Educational System. Review and Prospects for Primary, Secondary and Higher Education. Open 
Education: the magazine for Open and Distance Education and Educational Technology, 10 (1), 
5-32. 

Bonk, C. and Graham, C. (2006). The Handbook of Blended Learning: Global Perspectives, Local 
Designs. San Fransisco: Pfeiffer Publishing. 

Keegan, D. (1996). The basic principles of open and distance education, Athens: Metaichmio. 
Kokkos, A. (1999). Adult education. The field, the learning principles, the factors, Patra: Hellenic Open 

University. 
Lionarakis, A. (2001). Opinions and Concerns about Open and Distance Education. Athens: Propompos. 
Makrakis, B. (2000). Hypermedia in Education: A Social-Constructive Approach. Athens: Metaichmio. 
Maxwell, C., (2016). What Blended Learning Is-And Isn’t. Blended Learning Universe. 

https://www.blendedlearning.org/what-blended-learning-is-and-isnt/  [Accessed the 11th of 
February 2019, 12:00] 

Moore, M. and Kearsley, G. (2012). Distance education: A systems view of online learning. Belmont, 
CA: Wadsworth. 

Papanikolaou, K., Grigoriadou, M., & Gouli, E. (2005). The contribution of internet to the renewal of 
educational practices in higher education. Issues in Education, 6 (1), 23-57. 

Stasinakis, P., & Kalogiannakis, M. (2014, October). Use of Moodle platform in Secondary Education: 
the case of the course "Research Project". Announcement at the 9th Panhellenic Conference with 
International Participation Information & Communication Technologies in Education, Rethymnon. 

Zoumpopoulou, N. (2017). Learning robotics for Secondary School students through the Moodle 
educational platform. ir.lib.uth.gr/bitstream/handle/11615/46633/16269.pdf?sequence=1 
[Accessed the 17th of January 2019, 13:55] 

 
 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 65 

ASSESSMENT OF TRAINING NEEDS OF NOVICE NURSES 
 

 
Dafni Mavropoulou 

Hippocratio Hospital 
Thessaloniki, Greece 

e-mail: dafnimavropoulou@hotmail.gr 
 

Angelos Rodafinos 
Frederick University 

Limassol, Cyprus 
e-mail: arodafinos@gmail.com 

 
ABSTRACT 

Working in the health sector imposes serious demands to personnel. To respond to the requirements of 
their job and the high expectations of patients, nurses require a special body of knowledge and skills that 
can only be attained with continuing education including on-the-job training. Well trained and skilled 
employees are vital to all organizations. Training needs analysis is a key tool for improving performance 
and quality in health care. It is the first step in the education cycle, and is followed by training design, 
delivery, and evaluation (Gaspard & Yang, 2016). Without an adequate and thorough TNA, training may 
not be appropriate for the needs of employees. This study examined the perceived training needs of Greek 
hospital nurses.  
A mixed methods approach was used. A total of 120 nurses (85% women) completed an adopted version 
of the World Health Organization Hennessy Hicks Training Needs Analysis Questionnaire (Hicks et al., 
2011). This is a psychometrically valid TNA tool, comprising of 21-items assessing categories of skills 
related to the role of health care professionals, such as communication/teamwork, clinical skills, 
administrative, managerial/supervisory, and continuing professional education. Participants were asked, 
(i) how important certain tasks are to successfully performing their jobs, (ii) how well they currently 
perform these activities (perceived level of competence). In addition, they answered two open-ended 
questions on specific training needs, which they considered important and were possibly not included in 
the formal questionnaire.  
Data analysis indicated that nurses considered medicine administration, emergency nursing, time 
management, and getting patients to trust them, to be the most important tasks to successfully performing 
their jobs. Research methods, leadership, and administrative tasks were ranked as the least important. 
Rankings of perceived level of competence in these tasks were pretty similar, albeit with lower scores. 
A series of t-tests with Bonferroni adjustment were conducted to examine whether these differences 
between perceived importance and perceived competence in these work tasks were significant. Results 
confirmed that nurses considered there a significant gap between importance and competence in all skills, 
demonstrating the need for training. Based on the responses to the open-ended questions, nurses would 
welcome training on basic theory, nursing skills, drug therapies, emergency nursing, and specialized 
training for related department.  
Need-based training is vital to the success of an educational program, and to improving performance and 
quality in health care. This study offered an insight into the training needs of nurses and offered 
perspectives on the existing differences between the current and required level of performance of health 
care professionals’ skills. The present findings can serve as a basis for the design and implementation of 
continuous professional development programs. Future studies should explore nurses’ technology 
acceptance and the feasibility of developing and offering online training sessions for existing as well as 
induction and orientation ones for new staff.  
 
Key Words: continuous education, health care professionals. 
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ABSTRACT 
This paper presents a research study aiming to seek for answers related to the necessity of educational 
work evaluation and the attitudes of Secondary Education teachers towards the evaluation process, as 
well as its correlation with the caused stress to the educational community. The starting point of research 
reflecting the first axis of the study was initially the general consensus that the evaluation of educational 
work is one of the main mechanisms for improvement and providing feedback on education quality, but 
also one of the most controversial and multi-aspect processes of any educational system in terms of 
design and implementation. The subject of this research presents significant interest as the literature 
review reveals that a large part of Greek educational community reacts to the way evaluation is applied, 
often treating it as a means to manipulate teachers. The second axis of the survey arose from the fact that 
there are not adequate published studies focusing on the correlation between teachers’ individual 
evaluation and stress generation. 
In the methodological framework of this study, an extensive literature review is carried out for the 
theoretical approach of the research questions regarding the evaluation’s basic principles, its problematic 
implementation in Greek education and its connection with stress. These issues are also investigated 
empirically through quantitative research conducted in the period April-June 2019, examining a random 
sample of 180 Secondary Education teachers in the Region of Epirus. A structured questionnaire, 
designed especially for the study’s purposes, was used for data collection and was distributed to the 
participants in Google form. The questionnaire content covers the research questions and cross-correlates 
the personal beliefs of the participants with their demographics. Extensive descriptive and inductive 
statistical analysis was performed using SPSS software. Before the questionnaire distribution a pilot test 
was carried out to check its reliability. 
The survey findings show that the majority of Secondary Education teachers in Epirus are in favor of 
evaluating their work or at least consider it as a necessary process, provided that appropriate conditions 
are met. It is also concluded that the teachers’ expected benefits through individual evaluation are the 
quality improvement of provided educational work and the personal further training, while fewer 
participants hope for salary advancement. Those teachers who disagree with their individual evaluation 
point out as the main reasons the lack of reliable and objective criteria, the discriminatory way in which 
the observed information is evaluated, the punitive nature of assessment and the lack of proper training 
of the evaluators. Emphasis is also given to the fact that the potential weaknesses of the evaluation 
purposes can be eliminated through feedback mechanisms and training programs. Moreover, individual 
assessment is not considered by teachers as an important stress factor but as a cause for concern about 
specific aspects of the evaluation procedure. Finally, results indicate that educational background, 
employment status and employment position are in turn the most important factors affecting teachers’ 
attitudes towards their individual evaluation. Proposals for further research are suggested. 
 
Key Words: teacher improvement, individual evaluation, stress, attitudes. 
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ABSTRACT 
Asthma is a disorder of the respiratory system that affects 2% - 4% of the population. It is estimated that 
in the USA about 2-4% of the population suffers from asthma (Mash and Terdal, 1997). The same 
percentage of asthmatics is estimated to exist in Greece. (Gioulekas, 1986). The scientific community 
has given a definition of asthma that is very helpful in understanding its asthma symptoms. He has 
defined asthma as a periodic, varied, and reversible respiratory obstruction (Lehrer et al., 2002). 
The most common age for onset of the disease is between 3 and 8. Asthma, therefore, is also a serious 
pediatric problem that can adversely affect the lives of many young children and their families. A 
particular area of difficulty for asthmatic children is exercise, as this can lead to an asthma attack. Khan 
and colleagues (1977) claim that the majority of asthmatic children develop a significant degree of 
bronchospasm after moderate-intensity exercise. Weiner (1987) argues that exercise, along with viruses, 
stress, laughter, certain environmental stimuli, and some temperamental reactions to drugs or other 
chemicals, is one of the non-specific factors that can cause an asthma attack. . The objectives of this 
study were to gather information on the relationship between the asthmatic child and physical exercise 
in Greece, to identify the relevant problems and difficulties faced by the asthmatic child at school and at 
home, and to suggest improvements in interventions aimed at children. with asthma 
Sample and method: In this study participated 1120 students with asthma, who were enrolled in primary 
and secondary schools in the provinces of Arta and Preveza. The average age of the student was 11 and 
the standard deviation was 2.32 years. Data collection was performed using questionnaires, which had 
to be completed by parents, doctors and the children themselves. In the statistical analysis, the techniques 
t, x2, ANOVA and the Pearson r coefficient were used. 
First, it was found that the number of asthma attacks during high school physical education was positively 
correlated with asthma severity and active quality of life, in the age group 12-16 and negatively with the 
frequency of visits to the psychologist at all ages. (Pearson r = .476, p = .030 / Pearson r = .310, p = .026 
/ Pearson r = -. 241, p = .042). 
Also, the severity of the disease was positively correlated with stress (Pearson r = .412, p = .003) and 
with active and total quality of life (Pearson r = .512, p = .000 / Pearson r = .357, p = .007) in group 12-
16. 
This variable was positively correlated with Total Quality of Life in both groups 8-11 and positively 
correlated with Compliance with Pharmaceutical Advice in both age groups (Pearson r = .351, p = .015 
/ Pearson r = .249, p = .010). 
Third, active quality of life was positively correlated with overall quality of life in both age groups. Also, 
in both age groups the active quality of life was positively correlated with the compliance with the 
pharmaceutical advice (Pearson r = .324, p = .010 / Pearson r = .709, p = .000), while the correlation was 
observed in 12 - Group 16 was very high. Also, in both age groups, Active Quality of Life was negatively 
correlated with the Frequency of Visits to a Social Worker and a Psychologist (Pearson r = -.320, p = 
.030 / Pearson r = -345., P = .003). 
Conclusions - Exercise is a source of leisure and enjoyment for asthmatic children, although it increases 
the likelihood of an asthma attack and the discomfort it may cause. 
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- Age and gender differentiate some of the difficulties that asthmatic children may have in relation to 
their illness and the role of exercise in it. 
 
 
Key Words: Asthma, respiratory system, Asthma and Education, Allergic asthma, asthmatic children, 
Asthma and school achivment. 
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ABSTRACT 

Within the school leadership, various leadership practices or attitudes are identified, which were used to 
formulate the theoretical framework of the European Leadership Improvement for Student Achievement 
(LISA) program (Pasiardis, 2012). According to the main researchers of the program, leadership is 
treated as a multilevel concept, which can affect school and student variables, but is also likely to be 
influenced by the variables of the context in which the leader acts. The theoretical framework of this 
consists of five distinct leadership styles: the pedagogical style, the structural, the participatory, the 
business and that of the staff development. In the results of the research of Pasiardi and Brauckmann 
(2011), the need arises for more than one of the above leadership styles to be applied by the headmaster 
of a school unit. More over Pasiardis and Brauckmann (2012) conclude that a school leader, depending 
on the school context in which he works, should adopt and use a "Cocktail Mix" of Leadership Styles. 
The key components are stable, but not the dosage (Pashiardis & Brauckmann, 2011). 
The school principal, especially in secondary education, has increased responsibilities and his role is very 
important in the efficiency of the school unit (Saitis, 2007) and takes action to enhance the culture and 
improve the school climate. In these actions it can adopt models of transformational and transformational 
leadership (Raptis & Vitilaki, 2007). The effective school leader can manage the conflicts that take place 
in the school as an opportunity for changes in the status quo, to challenge the outdated ways of thinking 
and to cultivate new methods of correlation and cooperation. Transformational educational leaders see 
conflict as a factor of creativity and innovation. In Greek public schools the frequency and magnitude of 
conflicts between members of the school unit are increasing rapidly. School leaders through their 
effective management, use them creatively to stimulate growth, bring to the surface any problems and 
consider conflicting values and ideas in the decision-making process (Friedman et al., 2000). According 
to Burns (1978), leaders do not avoid conflict, but deal with it, exploit it, systematize it, and integrate it 
into the culture of the unit. 
In the present work, a brief description of the underlying educational policy in which a director of 
secondary public education in Greece operates was attempted. Specific examples were described in order 
to highlight the mix of different leadership styles as the most appropriate for managing in-school 
situations. This was followed by the development and description of two actions by the manager based 
on the transformational and transactional model respectively. The main goal was to highlight the methods 
by which the leader helped to enhance the culture and climate of his school. Finally, two cases of intra-
school conflicts were recorded and the way they were managed by the principal of the unit, where their 
utilization was emphasized as valuable parts of school life.  
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ABSTRACT 

Studying teachers' self-efficacy and its impact on learning process has gained particular interest 
especially over the last two decades. Teachers' self- efficacy, i.e. their beliefs regarding their ability to 
handle their tasks, responsibilities and challenges associated with their professional activity effectively, 
plays a key role in achieving significant academic results. Self- efficacy is considered to be on increase 
if it is believed that students' learning achievements and behavior can be influenced both by themselves 
and the education provided. On the contrary, it decreases if teachers believe that students' learning 
achievements and behavior are determined mainly by the student's innate abilities and their family 
environment and to a lesser extent by their influence as teachers. It is therefore important to explore 
teachers' perceptions of their own self- efficacy which should not be confused with any external 
evaluation and job satisfaction. Regarding the field of preschool education in Greece, there is limited 
research on self-efficacy (perceived effectiveness) of teachers.  
The purpose of this research is to investigate the perceptions of preschool teachers (Kindergarten 
teachers) of the Region of Western Greece (regional units of Aitoloakarnania, Achaia, Ilias) regarding 
their self- efficacy. The present survey was conducted in the period of June 2020 by following the 
quantitative approach method and using a questionnaire. The teachers (Kindergarten teachers) of 
Preschool Education of General Education of the Region of Western Greece constituted the reference 
population. E-mail was used in order to send the questionnaire in google forms to general education 
kindergartens. The questionnaire was completed by 291 pre-school teachers who constituted the sample 
of the research. The TSES (Teacher Sense of Efficacy Scale) self-efficacy questionnaire, which was 
developed by Tshannen-Moran & Woolfolk-Hoy (2001), was used for the purpose of the present study. 
The questionnaire was selected in its short version (12 questions) which were grouped in 3 sub-scales of 
teachers' self-efficacy with 4 questions for each sub-scale: a) classroom management efficiency 
(questions 1, 6, 7 and 8), b) efficiency student involvement (questions 2, 3, 4 and 11) and c) effectiveness 
in teaching strategies (questions 5, 9, 10 and 12). Respondents were asked to answer on a five-point 
Likert scale (1 = Not at all, 2 = Very little, 3 = Rather, 4 = Quite, 5 = Very much). Data analysis was 
performed with the statistical software SPSS 26.0 for Windows for the descriptive presentation of the 
TSES scale with the individual subscales with indicators such as mean value (MV) and standard 
deviation (SD). This was followed by the Kolmogorov-Smirnov test (291> 50) of the variables which 
showed a normal distribution of the variables. Then the parametric control of the Pearson r correlation 
coefficient of the subscales of teachers' self-efficacy (TSES) was performed with the inductive process 
of Bivariate Correlation. Internal consistency and validity were also checked (Cronbach's alpha). The 
values for the sub-scales with the individual statements as well as for the whole TSES scale were 
satisfactory (Cronbach’s alpha> 0.70).  
According to the results of the research, participating teachers consider that they have satisfactory (MV 
= 4.11 = quite) levels of self-efficacy. The levels of self-efficacy in the sub-scales are equally satisfactory: 
a) Teaching strategies (MV = 4.09 = quite), b) Classroom management (MV = 4.11 = quite) and c) 
Student involvement (MV = 4.14 = quite). There is also a statistically significant correlation between the 
subscales (Teaching Strategies, Classroom Management, Student Involvement). Specifically, teaching 
strategies (r = 0.705) and classroom management (r = 0.609) are positively correlated to a significant 
degree with student involvement. Therefore, there is a clear indication that student involvement is 
significantly influenced by teaching strategies and classroom management and vice versa. Also, a strong 
positive correlation (r = 0.611) is recorded between teaching strategies and classroom management. 

 
Key Words: Self-efficacy, preschool education, kindergarten teachers, qualitative approach, TSES scale. 
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                                                                    ABSTRACT 
Conflicts, as a result of social interaction are closely linked with the daily life of the school. The head 
teacher of a school unit frequently has to face situations of conflict, which he/she is called to handle, in 
order to preserve a smooth functioning in the educational community. Aiming at succeeding at his/her 
task, he/she has to be knowledgeable of the conflict management techniques, to have organizational and 
emotional skills, as Emotional Intelligence plays an important role in the management of conflicts 
(Rahim (2002); Zeinder et al., (2004); Elfenbein et al (2006); Goleman, et al., (2014). 
The aim of the present assignment is to investigate the opinions of the teachers of the Primary Directorate 
in Western Thessaloniki as regards the relationship of the dimensions of Emotional Intelligence (: Well-
Being, Self-Control, Emotionality, Sociability), of their head teachers with conflict management 
techniques (:Integrating Style, Obliging Style, Competing/dominating Style, Avoiding Style, 
Compromising Style) , which they implement at the schools where they work. 
188 teachers from 59 school units of the \directorate of Primary Education in Western Thessaloniki 
participated in the research –a truly representative sample (32, 59%) of the total of Primary Schools, a 
fact which ensures the validity and reliability of the research. Regarding the gender of the head teachers, 
56, 9% are men and 43,1% are women. As regards the years of experience in a position of responsibility, 
(71, 3 %) have served for 6-20 years. 
The participants filled a comprehensive questionnaire comprised of three parts: The first part deals with 
the registration  of individual characteristics of the teachers and their head teachers, the second one deals 
with the completion of the questionnaire (TEIQue-360οSF, Petrides 2009) aiming at the estimation of 
the dimensions  of Emotional Intelligence (Well-Being, Self-Control, Emotionality, Sociability), and the 
third one deals with the completion  of the questionnaire (ROCI-II, Rahim., 1983) for the investigation 
of the implemented conflict management techniques (Integrating Style, Obliging Style, 
Competing/dominating Style, Avoiding Style, Compromising Style).  
The data analysis was carried out in the software «AMOS version 22» and was based on the technique 
of the Structural Equation Modeling (SEM). This specific technique was assessed as the most suitable 
for the present research, as our aim was to investigate the relationships among the dimensions of 
Emotional Intelligence (: Well-Being, Self-Control, Emotionality, Sociability) and the conflict 
management techniques (Integrating Style, Obliging Style, Competing/dominating Style, Avoiding 
Style, Compromising Style). Essentially, with the SEM model, we managed to demonstrate the 
dimensions of Emotional Intelligence which positively relate to the conflict management techniques.  
From the investigation of the relationships of the four dimensions of Emotional Intelligence with the five 
conflict management techniques the following conclusions are derived: 
a) The “Competing / dominating Style” and   the “Avoiding Style”  come  first   to  the  
preference of the head teachers who are distinguished for their "well-being"   . 
b) The head teachers with a high level of self-control choose, in order of preference the “Avoiding Style”, 
“the Compromising Style”, “the Integrating Style” and the “Obliging Style”, as parts or a well-planned 
management strategy with a cooperative orientation, while they do not implement the 
“Competing/dominating Style”. The positive correlation of Self-Control and “Integrating Style” 
confirms the relevant conclusions of Jordan & Troth (2002); Henderson (2006); Morrison (2008). 
c) The cooperative management techniques (“Integrating Style”,  “Compromising Style” and “Obliging 
Style”) are mainly and directly adopted by the head teachers with a high degree of                “ emotionality”, 
while they are minimally related to the “Avoiding Style” and negatively related with the 
Competing/dominating Style. Our conclusions agree with the propositions of Jordan & Troth (2002) και 
Rahim et al., (2002), who claim that  self- awareness and emotional self-management (which corresponds 
to “emotionality”) are the emotional skills which mostly contribute to an effective management of 
conflicts. The positive correlation of “emotionality” with the technique of   the Integrating Style is 
documented by (2002); Henderson (2006), και Morrison (2008). The former (Jordan & Troth 2002 & 
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2004) also confirm the negative correlation between “emotionality” and the “Avoiding Style” or the 
“Competing/dominating Style”.  
d) The head teachers with high “sociability” (but in its negative dimension, a form of conceit), choose 
exclusively the “Competing/dominating Style. Our conclusion agrees with Morrison (2008) who 
negatively relates the self-confidence with cooperative techniques, such as the one of the Integrating 
Style. 
From the analysis of the correlation of the four dimensions of Emotional Intelligence with the five 
conflict management techniques, it was concluded that “emotionality” and “self-control” are positively 
and powerfully correlated with the cooperative techniques of the “Integrating Style”, the “Compromising 
Style” and the “Obliging Style”. On the contrary, well-being is positively and powerfully correlated with 
the “Avoiding Style”, as sociability is with the “Competing/dominating Style”.  

 
Key Words: Emotional Intelligence, Conflict Management, Head teachers, Educational Organization. 
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ABSTRACT 
In this study, the concepts of Administration and Management along with management functions were 
bibliographically analysed, so as to understand the subject of this investigation which is the place of 
women in education administration 
Subsequently, the international bibliography dealing with women in administration and more specifically 
with the participation of women in the educational hierarchy of the educational system was presented. 
Women in Greek education constitute the majority of teachers, but the administration in the hierarchy of 
education is mainly practiced by men. 
The purpose of the research is to investigate the causes of underrepresentation of female teachers in the 
administrative hierarchy of secondary education and the obstacles they encounter in their efforts to assert 
positions of responsibility. In addition, the way women exercise leadership investigated consisting of 
women who hold managerial positions and also their management skills.  
The survey was conducted in secondary schools in Region of Central Macedonia using a questionnaire 
via Google’s online platform form. The questions were secret and filled anonymously with the 
participation of 196 teachers. The data of the results were processed using the SPSS program v 21, by 
IBM. 
The survey surmises that female teachers are confident and aspire to take positions of responsibility in 
the administrative hierarchy of secondary education. However, their low participation in senior 
management is confirmed, largely due to their family responsibilities, the assumption of multiple roles, 
and the stereotypical perceptions that highlight men's leadership in administration. Also, the majority of 
female teachers - in contrast to male teachers - the main causes of their under-representation in the 
administration are the bureaucratic structure of the Greek education system and the Boards of Selection 
for Management Offices. 
In addition, it is concluded that when women run school units, they are capable managers. Also, female 
educators who take management positions adopt a more participatory leadership style and are equally 
effective in relation to men in the respective managerial positions  
 
Key Words: Administration of education, Management in Education, participation of women in 
education 
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ABSTRACT 
This research examines the participation of kindergarten teachers in Greek public kindergartens in 
innovative actions. It refers mainly to educational innovations that are implemented in the classroom 
along with the students. It also sets out the factors that may challenge the implementation of innovations 
in kindergartens. 
The educational system as a living carrier of knowledge, skills, inclinations and behaviors must keep 
pace with the entire contemporary social, economic and political context. Innovation is nowadays 
considered a key driver of growth and is also targeted in all government strategies for growth and 
competitiveness (Vincent-Lancrin et.al, 2019). The aim of education is to provide all those supplies 
needed for the students’ development, career orientation and improvement of their living standard. 
Curricula or reforms that are either referred to as large-scale institutional changes (Dacopoulou, 2008), 
or as smaller-scale educational changes (ministerial decisions, presidential decrees or other non-
institutionalized changes) (Athanasiou, 2016) serve the above purpose and are introduced in schools as 
innovations. 
The method used was quantitative research. 251 kindergarten teachers participated. A structured 
questionnaire with Likert-type questions was used and data was recorded objectively through accurate 
measurements (Bryman & Bell, 2011). The kindergarten teachers, who participated in the research, work 
in public kindergartens. The survey was conducted in 38 prefectures of the country in the period October-
December 2019. The sample was a sample of convenience (convenience sampling). Approximately half 
of the kindergarten teachers work in urban areas and the rest are divided into semi-urban and rural areas 
of the Greek territory.  
When asked if kindergarten teachers implement innovative programs and which ones, the present 
research showed that most of them have implemented innovative actions in Greek kindergartens. 
Giannelou (2016) came to the same conclusion for kindergartens. These actions relate more to the 
implementation of interdisciplinary programs, i.e. Health Education, Cultural and Environmental 
Programs and less to robotics actions, STEM, Erasmus + Comenius, school partnerships, student 
contests, collaborations with Non-Governmental Organizations. The descriptive evaluation and the 
ETwinning Program seem to be used more frequently compared to other European Programs (Dimitriou 
2018, Lakasa, 2016). It is also realized that the European Programs do not have the appropriate response 
by the teachers, as pointed out by previous research (Basiou & Kourentzi, 2014, Angelidou & Kritikou, 
2006). According to the descriptive analysis, there are indications that the insufficient logistical 
infrastructure poses a challenge in implementing the interdisciplinary innovative programs 
(Environmental, Health Education, Culture) and most of the kindergarten teachers in the sample (46.1%) 
confirm it with their answers. A significant percentage of the respondents mentioned the factor "lack of 
time", which suggests that engaging in these programs requires the dedication of additional hours of 
personal work, possibly outside of teaching hours. "Lack of training" and "bureaucracy" are also common 
responses in this survey. Regarding the factors that make it difficult for kindergarten teachers to 
implement European innovative programs, the lack of training, among other things, is the most popular 
one in the sample. Of interest are the rest of the sample responses, which refer to "organizational 
difficulties", "time issues", "lack of interest, help, cooperation", "bureaucracy", "financing" and 
"logistical infrastructure". 
 
Key Words: Kindergarten Innovation, Innovative European Programs, Implementation Challenges 
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ABSTRACT 

The paper presents the experiences from the implementation of the Assessment Program of Educational 
Work which concerns the phases of School Unit Self Assessment and Principal Evaluation, during the 
school years 2013-15, as a project to support the change of structures, procedures, relationships and 
culture in the school unit based on the recognition of the relative autonomy of schools and the 
strengthening of the degree of freedom of teachers. It was preceded by the pilot-research project 
"Evaluation of the Educational Work of the school unit-Self-Assessment Process" which was the first 
stage of implementation, was implemented during the school years 2010-2012 and approximately 500 
primary schools and secondary education across the country, 6.000 teachers and 500 school counselors 
participated, voluntarily. In January 2015, with a decision of the political leadership of the Ministry of 
Education, the project was stopped.  
The self-assessment of the school unit is a systematic and methodical review of the activities and results 
related to the school. In addition self-assessment helps to distinguish its capabilities as well as the areas 
that need further improvement, based on planned actions. The self-assessment process aims to improve 
the quality of educational work and encourages teachers to collaborate and reflect, contributing to their 
professional and scientific development. The data of the research were drawn from the self-evaluation 
reports of eight Primary Schools of a regional unit of our country and come from urban, semi-urban and 
rural areas as well as from the interviews of the Principals / three of the school units in order to be studied 
and used as case studies. The data was processed through the coding process and finally the collapse of 
the codes in topics.  
The findings show that the quality of educational work should be sought through the continuous pursuit 
of innovation, in the direction of cultivating and developing a series of new key skills in the digital 
society of knowledge. The value of targeted, in-school training is also highlighted in the context of 
improving the educational work and the promotion of the school as a basic cell of education. The role of 
educators as trainers, coordinators and animators in a continuous process of action research and 
transformation of educational practices and the role of the Principal of the school unit as a democratic 
leader who inspires, giving roles and initiatives are characterized as decisive. The reactions of the 
teachers' union leadership, the lack of time for the cooperation of the working groups in the school unit 
and the completion of the fields of the report, the standardization of the self-assessment reports, the lack 
of material infrastructure, the lack of knowledge of the research process, the refusal of school teachers 
to cooperate were recorded as difficulties and obstacles.  
It is proposed to reduce bureaucracy, decentralize the education system, provide incentives, secure 
resources and develop cooperation with local community actors. A school will change and innovate only 
when teachers realize and accept the need for change and innovation, through a process of rebuilding 
their professional culture, which will include reciprocal, collective processes of reflection and social 
interaction, encouragement and coordination by the Management and the appropriate logistical 
infrastructure. In the modern dynamic social, political and educational environment, the basic 
precondition for the effectiveness and success of the mechanisms for evaluating the educational work, 
the educational reforms and the upgrading of the role of the teacher is the cooperation of the political 
leadership and the educational community and the support of the members of the scientific and school 
community. 
 
Key Words: school unit self assessment, experiences, prospects. 
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ABSTRACT 
This study describes our mentoring response to the pandemic at a US public research university. The 
innovation designed and implemented within a doctoral program is the COVID-19 Dyadic Online 
Mentoring Intervention (C-19 DOMI). Progress on proposals/dissertations was monitored after mentor–
mentee relationships rapidly transitioned to intensive online mentoring. Unknown is whether academic 
mentorship attracted research attention during the pandemic. Of interest to online mentoring studies are 
“successful strategies used by online mentors during the dissertation process” and mentees’ “challenges” 
(Kumar and Coe, 2017:128). “Effective strategies” 43 doctoral mentors used in US programs delivered 
remotely include “regular contact” and synchronously meeting (Roumell and Bolliger, 2017:89).  
An exploratory pedagogic research design examined the C-19 DOMI, a 4-month individualized approach 
to mentorship. Research questions about the C-19 DOMI sought doctoral candidates’ perceptions. 

1. Did the pandemic affect progress on the proposal or dissertation and experiences of mentoring?  
2. How effective was the intervention? 
3. How satisfied were they with their engagement in the initiative?  

An original survey, completed May 2020 by educational leadership mentees (N = 11), revealed benefits 
and drawbacks of technology for learning. The 10-item tool gauged perceptions of the C-19 DOMI and 
reliance on technology for mentoring in a crisis. Addressed were the one-to-one experience, challenges, 
and goals. 
Survey questions included: 

1. How would you compare mentoring/advising with your committee chair on Zoom versus face-
to-face?  

2. What was the nature of the conversation that took place on Zoom and what support were you 
provided? What proved helpful in moving you forward? Was there feedback you got (or did not 
get) that created a problem or just did not help you?  

3. Have you encountered any obstacles that slowed your progress? 
4. Did you make expected progress this semester? 
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Additional data sources were published literature, mentor notes, emails, and scholarly enrichment 
products. Three themes emerged: (1) mentoring strategies were utilized; (2) the pandemic unsettled 
reality; and (3) personal professional development opportunities (Mullen, 2020). 

 
The C-19 DOMI’s effectiveness was traced through mentees’ responses indicating that online mentoring 
strategies enabled headway on proposals/dissertations. Mentees identified 10 effective strategies: mentor 
feedback, individualized sessions, scheduled appointments, mentor availability, mentor attention, 
progressively challenging, technology efficiency, Zoom interaction, writing diagnostic, and scholarly 
development. However, growth-enhancing, specific feedback was of paramount importance, combined 
with mentor availability and attention.  Also, the online mentoring felt personalized. Considering the 
writing diagnostic, mentees assessed the Zoom conversations as strategic and productive.  
Although life challenges were exacerbated by the crisis, the online mentoring intervention met academic 
needs and supported progress. Technology-mediated mentoring involves more than modality changes. 
Faculty mentors should not be solely responsible for resolving disruptions. Universities must support 
high-quality online doctoral mentoring. Online doctoral mentoring can facilitate success in a crisis. 
Pedagogical supports were associated with the C-19 DOMI initiative. Feedback, mentor availability, and 
individualized attention were mentoring strengths. Learning tasks were progressively challenging, 
interaction via technology was engaging and efficient, writing diagnostics addressed mentees’ research, 
and opportunities supported development. Candidates progressing beyond successful defenses 
experienced scholarly development and identity transformation.  

 
Key Words: Dyadic Online Mentoring Intervention, mentoring, pandemic 
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ABSTRACT 

Mentoring is an important process that characterizes the type of university education management and is 
one of the most responsible jobs of a university teacher. An appropriate system of the university 
mentorship should be based on an adequate preparation of professors for the mentorship role. This 
research posed the following survey questions: What are the necessary skills that make one university 
professor an effective mentor from the students’ point of view? How beneficial is the mentor’s work for 
the students? Do students think that the mentorship work represents a certain challenge that university 
professors have to face? The techniques used are the scaling technique and the instrument of gradual 
scale assessment SPUOM. The research was realized by means of the quantitative method and qualitative 
analysis of the obtained results. The obtained data were processed by the software package SPSS, the 
program for statistical analysis in social sciences, and were presented in the tables and graphs. The 
obtained results reveal students’ opinion that an effective mentor should possess appropriate 
communication and interpersonal skills, be interested in the academic and professional advancement of 
their students and be able to see the signs of students’ emotional and physical stress. As regards the 
challenging character of the mentorship, students think that mentorship presupposes a heavy workload 
(M=4.05), great responsibility (M=4.37), as well as a professor’s full engagement (M=4.16). 
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     ABSTRACT 
This research examines the effects of the pandemic on Albanian pre-university education, especially 
compulsory education. This research addresses the challenges, difficulties, changes, achievements and 
abstractions with which the pandemic faced the Albanian school from 09.03.2019 and continues in the 
academic year 2020 - 2021. 
The pandemic put global society in front of some necessary and immediate changes in human social 
behavior and in the whole process of school activity and this influence would definitely include Albanian 
compulsory education. The importance of the subject of Computer Information Technology became the 
topic of the day in the realization of the learning process. But in our country there were many difficulties 
in carrying out a new form of teaching already shifted from classroom teaching to a new modern form 
of online learning. The principal, the teacher, the student and the parent found themselves unprepared 
materially, emotionally and professionally, encountering many difficulties in carrying out this new 
process unknown to them, such as online learning. The curriculum and strategies of education in Albania 
at this level of education did not provide for the development of online learning and even banned the 
telephone with an order not to be used in school by students and teachers. Online learning in the 
conditions of the pandemic made the mobile phone the most important tool for the development of the 
teaching process of institutional communication at the school level but also with all other institutions 
related to school. 
We now have a reality that predicts and defines online learning with instructions and instructions. But 
whether the appropriate measures have been taken institutionally to equip the pedagogical staff of 
students with technological equipment and how much teachers have been trained to use the platforms for 
use in online learning is an issue that this study explores.  
The purpose of this research is to clarify the advantages and disadvantages of online learning, the 
challenges and abstractions that the 9-year school is facing in this time of pandemic.  
The methodology used in this study is the quantitative method where the instrument used is the 
questionnaire applied in twelve districts part of the Durres Regional Directorate of Pre-University 
Education in Albania. The research was part of this research 48 schools in the country and respectively 
questionnaires were conducted: 48 with school leaders, 288 with teachers, 864 with students, 864 with 
parents. The whole procedure of sending, completing and receiving the questionnaires is done online. 
This study shows that leaders, teachers, students and parents have faced the challenges of online learning 
which are numerous and that the institutional intervention for the design of educational policies in our 
country should be well studied and based on real studies where the teacher and the student as the main 
factors and actors of this process should be at the center during the decision-making process taken by the 
ministry for the progress of school work during the pandemic. The subject of Computer Information 
Technology has gained more value than before in the school at the time of the pandemic but the lack of 
sufficient technological equipment in the work of the student-teacher are an important factor in the 
successful realization of online learning. The success of this new teaching process in times of pandemics 
emphasizes the need for training of teachers with new knowledge in the field of ICT. Educational 
institutions (Ministry of Education, Sports and Youth, specialists in educational policy making, 
curriculum specialists, educational directorates, school directorates and teachers) can serve the findings 
of this research in theory and practice but also for all those who are interested in educating the younger 
generation today and tomorrow this research may be more important. 
 
Key Words : Pandemic era, Challenges, Online learning, Teacher, Students, Educational policy. 
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ABSTRACT 
This study aims to identify problematic behaviors displayed in children aged 6 - 12 years during the 
quarantine period referred by parents and teachers in the city of Elbasan. Albania was in quarantine for 
a period of almost three months since 9 March 2020; the date from which schools were closed and the 
entire following school year was conducted online. 
In addition to all the concerns expressed, what was highlighted in the case of children were problematic 
behaviors such as; management of aggression, learning, obedience to authority, difficulty with 
concentration and attention as well as added energy. All of these behaviors were referred to psychological 
service specialists by teachers and parents. 
The methodology of this paper is qualitative where to answer the research questions was used: focus 
group, interview and literature review. The study sample consists of 20 teachers and 30 parents, 
deliberately selected, by reference. The research questions that the study sought to answer were: "How 
were the problematic behaviors identified in children as a result of quarantine?", "How was the online 
learning process experienced during quarantine?", "Why did children exhibit problematic behaviors in 
the process of quarantine?", "What approaches were used by teachers and parents to manage problem 
behaviors?" 
At the end of the study was identified that the problems in children have been related to the difficulties 
of parents and teachers to manage their behaviors. Realizing the online learning process was a challenge 
which highlighted previous problems that parents and teachers had not noticed. Lack of activities outside 
the home, lack of social contacts, lack of engagement in active play and lack of age-appropriate 
explanations regarding the situation have contributed to the emphasis on overt and covert behavioral 
problems. 
 
Key Words: problematic behavior, management, quarantine, 

 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 85 

AN ETHICAL SCHEME FOR INTERNAL RESEARCH GRANT ALLOCATION 
IN A DEMOCRATIC UNIVERSITY 
 

Vaia Papanikolaou 
University of Thessaly, Dept. of Special Education  

Volos, Greece 
e-mail: vayapap@uth.gr 

 
Yiannis Roussakis  

University of Thessaly, Dept. of Special Education  
Volos, Greece 

e-mail: yiannis.roussakis@uth.gr 
 

and 
 

Panagiotis Tzionas 
International Hellenic University, 

 Dept. of Production Engineering and Management 
Thessaloniki, Greece 

ptzionas@ihu.gr 
 

ABSTRACT 
Over recent years, public funding for Universities declined worldwide. Public universities need to secure 
additional funding from a variety of external sources, including foundations, industry groups and private 
companies (Nature Methods Editorial, 2016). Some universities direct all such external private funding 
to a university’s Foundation, further encouraging companies to donate since donations to a university’s 
Foundation are usually tax-deductible. Such Foundations, when accountable to the university, may also 
guarantee high levels of oversight and transparency when distributing the funds in the form of internal 
grants (Aarchus University, 2020; University of Pennsylvania, 2020). 
Common forms of such internal grants are Seed Grants, Bridge Grants, New Faculty Grants, 
Collaborative research grants, Innovation and Entrepreneurship grants etc. (University of Houston 
2020, Princeton University 2020, University of Cambridge, 2020). But how could a university establish 
an ethically just way of allocating such grants? In this paper we propose a new scheme for the allocation 
of private funds to research labs, based on Ethical Theory grounds. It is assumed that all external private 
funding is directed to the university’s Foundation and the University Senate in the top-level decision-
making body. Additionally, it is assumed that Research Labs are legal entities that can provide services, 
the use of equipment, space and personnel to private companies, under some form of contract. Finally, it 
is assumed that in a typical university the type of a Research Lab usually falls in one of three broad 
categories: Well established, ‘Mature’ Labs, Brand new, ‘Newcomers’ Labs and ‘Best Performer’ Labs 
(without excluding other, hybrid types). 
Interviews with former members of the Senate of a typical Greek Higher Education Institute were 
conducted on internal research grant allocation. In the first part of the interviews, it was assumed that 
one Research Lab from each of the categories mentioned is claiming the same Grant at the same time. 
After analyzing responses to the first part of the interviews it was decided to introduce the Ethical Theory 
principles of Utilitarianism, Egalitarianism and Libertarianism in order to group and justify the different 
decisions for the allocation of the grant to the contesters (Lamont et al., 2017; Sen, 2011). 
Although it is shown that all claims are legitimate, each lab taking the grant under its own Ethical Theory, 
further complexity arises if the situation changes slightly. In the second half of the interviews Senate 
members were exposed to several variations on the original situations, showing that no absolute justice 
distribution theory can prove always right. For example, supporting property rights in an absolute way 
when the public good is at stake, may prove totally wrong and so on. 
In this research we argue that the best way of making comparative judgments is by considering multiple 
points of view as they are refined by different ethical theories and weighing the diverse claims that they 
make.  In a true democratic university, the Senate members should be open to ideas and methods that 
originate outside their own cultural and political traditions. It is shown that by determining and assigning 
relative weight to different arguments a consensus about the truth of a matter can be reached, without 
claiming to possess any ideal or absolute standard.  
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ABSTRACT 
Since the first restrictive measures in Greece were implemented in March 2020, due to the coronavirus 
pandemic (COVID 19), e-learning has become a dynamic part of people’s daily lives with the prospect 
of remaining in the future. This study investigates the reaction of Greeks to this new educational reality. 
A total number of 170 questionnaire responses were received from July 7, 2020 to October 20, 2020; the 
period where there was a relaxation of the restrictive measures between the two lockdowns in Greece. 
We investigated how the demographic factors: gender, age, occupation and place of residence influence 
the attitude of the respondents towards synchronous and asynchronous distance learning as well as their 
intention to continue using online education services in the future after the lifting of the restrictive 
measures. Additionally, we examine the customers' preferences concerning the most enjoyable distance 
learning experience, so that they will be available to the distance learning program designers. Descriptive 
statistical analysis and non-parametric statistical hypothesis tests were conducted in SPSS and R to draw 
our conclusions.  
The majority of the respondents did not participate in online courses before the COVID 19 outbreak and 
prefer a combination of face-to-face learning and e – learning.  Hypothesis tests showed us that there are 
statistically significant differences between users' preferences as well as with their demographic 
characteristics. Undergraduate and postgraduate university students continue to participate in online 
learning courses and are willing to invest money and time in this new educational process, unlike high 
school students who prefer the traditional face-to-face learning. 
The present study will lead to practical implications, such as the formation of e-learning programs which 
aim for the best user experience and the best learning outcomes. 
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ABSTRACT 

This study is about the innovative idea of creating a Social Cooperative Enterprise (SCE) under the name 
“Lemoneli”, with a scientific background derived from “School Social Work” and a vision to act as a 
hub in the school-family-community relation in the multicultural city of Komotini, in Greece. 
“Lemoneli” has a clear focus on socio-educational innovation and a mission to promote social and 
emotional well being of students, their families and school communities through the provision of 
psychosocial services based on the use of Art and Technology. The study was conducted in 2019 by 
Styliani Farmaki, for the needs of her Master Thesis at the Master’s Program in “Management & 
Organization of Educational Units”, at the International Hellenic University, under the supervision of 
Assistant Professor Michael Vitoulis. The aim of the study was first to formulate and present the idea 
and then to explore the perspective of three main stakeholders of the SCE “Lemoneli” on the project.  
Following the sharing of the idea via a detailed informative document, a qualitative research was 
conducted with semi-structured interviews with 12 participants: 4 teachers (of preschool, primary and 
secondary education), 4 parents of children and adolescents (attending preschool, primary school and 
high school) and 4 social workers (working at schools or/and with children and families from 
vulnerable/special social groups in the community) who all live and/or work in Komotini. The aim was 
to highlight and give prominence to their viewpoints, experiences, and “voice”, in order to act as co-
modifiers of the idea (Archakova & Mazur, 2011), thus making a decisive contribution to the design of 
the innovation, from the very beginning of the idea development phase, in the context of the “bottom-
up” approach and “the customer- driven innovation” approach, which are considered to be highly 
compatible with social entrepreneurship of Social work (Gilgun, 2005). 
The research results emerged through the method of inductive thematic analysis and showed in depth the 
points where the design of the SCE “Lemoneli” should focus. The results pointed out: a) real needs in 
the field as they were expressed separately by teachers, parents and social workers, and the expected 
ways in which “Lemoneli” should contribute towards their fulfillment, b) the strengths of “Lemoneli” 
highlighted at the level of methodology of intervention, culture of the organization, as well as in relation 
to organizational and socio - enterprenaul dimensions and the selection of Komotini as an area of activity, 
c) the risks/difficulties that the project may encounter as identified at the level of “Lemoneli” - school - 
family collaboration, service demand, acceptance, operation and sustainability of the project, as well as 
suggestions for addressing those risks/difficulties, d) the requirements that should be met by “Lemoneli” 
in order to ensure the satisfaction of its potential customers - beneficiaries, which were related to cost, 
quality of service and its social impact. The research yielded a rich material that will contribute to the 
appropriate decision making by the socio-entrepreneurial team before the next stage of innovation (pilot 
implementation) (Despard, 2019) and to the business plan of “Lemoneli” if it is decided to launch in the 
market (Dushin & Donson, 2015).  
Although the research was conducted shortly before the start of the pandemic, the author argues that the 
new crisis conditions make the development of such social entrepreneurship initiatives even more 
imperative. Changes and pressures in the educational processes and in the psychosocial lives of students 
and their families due to Covid-19 signal the need for effective supportive and empowering social work 
services in which the use of art, technology and school-family-community networking can make a 
difference. “Lemoneli's” culture, goals, theoretical and methodological background, and proposed 
actions are fully compatible with the current situation in which social relations are tested and the 
resilience of children, families and schools is in demand (Prime, Browne & Wade, 2020).  
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ABSTRACT 
Facing the modern challenges and emerging needs of an ever-changing society, innovative behavior is 
considered essential for individual and collective development. Creative ideas constitute the foundation 
of any innovation (Scott & Bruce, 1994) and, even though it is often confused with creativity, the two 
concepts are complementary and not identical. More specifically, creativity is the process of generating 
new ideas, while innovation involves the process of gathering and processing these ideas in order to put 
them into practice (Gurteen, 1998). In that sense, innovation is a change-oriented process, because it is 
focused in creating something new or different (Spreitzer, 1995). What might be challenging is that, in 
the work environment, resistance to change by employees is not uncommon, possibly due to the 
uncertainty and insecurity it can trigger (Jones, 2001). 
Overcoming each commonplace and adopting the new idea, however, presupposes the development of 
Innovative Work Behavior, an iterative process in which the employee strives to find new ideas in order 
to adopt and promote them to other members of the organization to achieve collective benefit (Carmeli 
et al., 2006; Lambriex-Schmitz et al., 2020; Messmann & Mulder, 2011). Although the development of 
innovative behavior within the workplace can be the springboard for the development of each 
organization, it is not a widespread feature of employees. Cultivating innovative ideas within the school 
organization, for example, does not imply the universal development of its members' innovative behavior 
(Horng et al., 2005; Mueller et al., 2008). 
Innovative Work Behavior (IWB) is defined in several different ways, the most important of which are: 
a) IWB involves the deliberate creation, introduction and implementation of new ideas within an 
organization in order to benefit the individual, group of members and / or the whole organization 
(Janssen, 2000), b) IWB describes the contribution of employees to the development of the organization's 
innovation (Messmann & Mulder, 2011; West & Farr, 1990), c) IWB is an iterative process of many 
stages. Employee behavior aims to conceive new ideas after exploration, promotion and implementation, 
while consideration for the sustainable implementation of these ideas is considered necessary to benefit 
the whole organization (Lambriex-Schmitz et al., 2020). 
Early research (Kanter, 1988; Scott & Bruce, 1994) records three stages of IWB: a) the creation of new 
ideas, b) the formation of a working coalition of the members of the organization around the new idea 
and c) the implementation of the new idea in a wider context while De Jong & Den Hartog (2010) added 
that the exploration of opportunities involves four stages, suggesting that the initiation of any innovation 
process is characterized as random since it occurs either as a result of discovering an opportunity or a 
solution to a problem. Lambriex-Schmitz et al. (2020) first introduced the dimension of sustainability of 
the new idea, agreeing with West and Farr (1989) and Fullan (2007) who pointed out the need for a 
stabilization or continuation phase as a critical stage in completing an innovative process. 
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The present study attempts to investigate innovative work behavior in Greek teachers and the sample 
consisted of 485 participants (N=485), who completed the G-TIWB questionnaire, an adapted scale of 
the Teacher Innovative Work Behavior Scale instrument (Lambriex-Schmitz et al., 2020). The data were 
gathered online and the dimensionality and factorial structure of the G-TIWB scale using Principal 
Component Analysis (PCA) with varimax rotation were tested, resulting in five factors. No statistically 
significant gender differences were detected, a finding consistent with the literature (Carmeli et al., 
2006). Further analyses suggested that the level of education of teachers has a statistically significant 
effect on the development of IWB, a finding that contradicts the existing literature. Also, it appeared that 
the age of teachers' years of service have a positive effect on the development of IWB, in contrast to the 
claims of Yang and Huang (2008) who argue that years of service have a negative effect. The results are 
discussed within the current theoretical framework. 
 
Key Words: Innovative Work Behavior, Teachers’ Innovative Work Behavior, Greek- Teacher 
Innovative Work Behavior scale, Principal Component Analysis, Individual differences 
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ABSTRACT 
Education, as an institution, doesn’t remain unaffected by the idea of a global society. Knowledge is 
developing rapidly and this leads to a rather quick loss of its value (Mavrogiorgos, 1993). In accordance 
with the directions of the European Union (European Commission, 2005), the educators’ role is changing 
so that they can be up to date. In order to achieve that, teachers need to acquire new knowledge, develop 
skills and innovative practices by continuing their education and their professional development (Pasias, 
2002). The same has been pointed out in texts by UNESCO and OECD, namely the need for educators’ 
continuous training and professional development for better quality in education (Stamelos & Bartsakli, 
2011). 
Besides, teachers’ continuing education constitutes a parameter of the quality of the educational system 
as it belongs to the category of support and feedback mechanisms (Pedagogical Institute, 2008: 2). 
Therefore, in order for the quality of education to improve, teachers’ and headteachers’ continuing 
education should be upgraded. The existence of courses, which address more specifically administration 
managers in Education and which take into consideration their educational needs, contribute to the 
acquirement of leadership, administration and social skills (European Committee, 2007: 14). 
Administration in a school unit is a difficult process which entails many factors that can contribute in a 
positive or negative way to its actualization. Administration includes tasks like planning, organization, 
management and control which aim at goal achievement through a better use of available human or 
material resources (Mardas & Balkanos, 2002). On the one hand, a headteacher deals with managing the 
daily operation of a school and on the other hand, they should live up to the role of a leader in a modern 
and efficient school (Saitis, 2002). 
Under these circumstances the headteacher needs to acquire leadership skills and mainly social and 
communication skills by attending continuing education courses and this can be shown in the 
international bibliography. 
The aim of the present research is to explore the educational needs of the headteachers of secondary 
education of West Thessaloniki in relation to their qualifications and in order to meet the increasing 
administration needs in a school. 
This research shows the significance of continuing education in administration issues for the effective 
operation of a school unit. Continuing education is related to the headteachers’ professional development 
and their role in the introduction of change and innovation to schools.  
A qualitative approach and the method of survey were applied in order to carry out the research. Survey 
is a preferable method for empirical research for the exploration of attitudes, views and stances 
(Dimitropoulos, 2004). It collects a lot of information in a short period of time. It gives the researcher 
the opportunity to describe a situation and find the constants for comparisons and associations among 
specific data (Bell, 2001). 
The questionnaire was created using the google form, which gives the possibility of the creation of 
spreadsheets and diagrams with the answers as most surveys are carried out with the use of the internet 
(Solomon, 2001). 
As many as 106 headteachers of schools of secondary education of West Thessaloniki took part in this 
research. The questionnaire was shared via email. The collection and process of the answers took place 
in February and March, 2020. 
The findings of the current research show that the headteachers of secondary education of West 
Thessaloniki have a lot of academic qualifications and 82,08% furthered their studies beyond an 
academic degree and have at least: 
a doctorate degree (13,1%) 
a master’s degree (70,7%) 
a second academic degree (18,8%) 
Certification:   
foreign language B2 level and above (78,30%) 
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Technology, Information Technology, Communication (96,23%) 
However, they participate in continuing education courses (96,23%) which help them (88,7%). They 
believe that training in administration issues is absolutely necessary and can help them adjust to social 
conditions which are constantly changing. Continuing education courses in administration of school units 
must explore and take into consideration the headteachers’ needs, they must be planned according to 
adult education principles and all those who claim a position of responsibility in education should attend 
them. 
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ABSTRACT 
The present study was conducted on Primary education Teachers of Prefecture of Arta with the aim of 
investigating Teachers’ Association role as a collective governing part in Primary education. The 
research is sampling, primary and quantitative with focused interest on the essential participation of 
Teachers’ Union members in the administrative functions and on their intention to participate in them. 
The main research question is: “What is teachers’ perception of the Teachers’ Association?”. At the same 
time, another research questions were studied, such as the type of leadership and the effect of individual 
characteristics on the intention of teachers to participate in administration.  
A questionnaire of 20 closed-ended questions was used as a research tool, which was answered by 213 
teachers. From the total of 51 schools of the Prefecture, the questionnaire was distributed to 25. The 
results were processed using the statistical package SPSS 26 and frequency tables were created in order 
to give teachers’ opinion with descriptive statistical analysis. In parallel, inductive statistical analysis 
showed that the model consists of three factors. Analysis was carried out with x2 audits and a significance 
level a=5%. 
Concluding, it turns out that teachers are aware of educational legislation and the planning of actions is 
a collective task. The factors that play a regulatory role in the decision-making process are the receptive 
attitude to innovative changes, participation in actions, as well as the intention to participate in 
administrative functions and in responsible positions. Teachers’ Association adopts the participatory 
style and the rate of intention to participate in school administration is not influenced by the demographic 
characteristics. On the contrary it is directly related to the professional aspirations.  
 
Key Words: School Administration, education, Teachers’ Association 
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ABSTRACT 

The process of communication is the connecting link of all interpersonal, group or public interactions of 
a man. Knowledge of communication theory and the improvement of communication skills lead to the 
effectiveness of correct coding and decoding of the message. The evolution of communication between 
instructor and learner during the educational practice largely determines its successful outcome. 
Especially in the field of adult education, as it appears from relevant theories, the active participation of 
the trainees is foreseen, in order to achieve the learning, the crystallization and the reconstruction of 
attitudes, perceptions, opinions and beliefs. The goal of lifelong learning is for individuals is to develop 
all the interrelated qualifications required to meet modern requirements. 
This paper attempts to approach the process of communication in adult education and those involved in 
it as well as possible obstacles that complicate the beliefs of adult learners. After reviewing the theories 
of adult education and the characteristics of those involved in it as well as the study of the communication 
process, the point of view of the trainees in Private Vocational Training Institutes was approached in 
order to investigate their point of view on the communication relationship between them and their trainers 
as well and the possible obstacles that make it difficult.  
The method used to investigate the research questions was the quantitative research by sampling in a 
sample of convenience and the collection of data was done through an electronic questionnaire with 
closed  ended questions in Google Forms. The elaboration and analysis was done using the SPSS 
program. The sample consists of 105 trainees of private Vocational Training Institutes of the municipality 
of Patras from the period 21/05/2020 to 20/6/2020. 
The research question has defined as the effectiveness of the communication that exists between  trainers 
and trainees in the structures of private Vocational Training Institutes (VTI). This study comes to 
examine how the participation of the trainees and teaching effectiveness are effected both by verbal and 
non-verbal communication applied during the educational action. 
The results of the survey show that regarding verbal and non verbal communication trainees find that the 
speech of their instructors is supportive and  encouraging, it promotes good communication between 
them and it is not offensive . In addition, the survey presents that the instructors avoid interrupting 
learners when they are talking about lesson- related topics. Keywords are used more in instructors’ notes 
than in their presentations. As far as non verbal communication is concerned the analysis presents the 
appropriateness of the appearance of trainers (which does not distract them from the course), in the habit 
of moving around and not sitting far away from the bench, without simultaneously violating the personal 
space of the trainees. They have a calm face –to – face and eye contact to enhance the follow – up of the 
course. Moreover the relevance of the tone of the instructor’s voice and the silence intervals allowing 
the editing and understanding of the subjects being taught are noted in this survey. Finally the relevance 
of the tone of the instructor’s voice and the silence intervals allowing the editing and understanding of 
the subjects being taught are noted in this survey. 
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ABSTRACT 

The phenomenon of under-representation of women in administrative positions is a multidimensional 
and complex issue. For this reason many researchers have dealt with it. As it turned out, it is not only a 
Greek phenomenon but we also find it in other countries worldwide. Although female teachers are 
numerically superior to their male colleagues, they are under-represented in administrative positions. 
This issue has been the subject of research by scientists for the past two decades. Educational leadership 
is the function of ensuring the quality and effectiveness of education and is associated with the 
inspiration, organization, proper management of human resources, the definition and fulfillment of the 
goals of educational organizations. For many years the leadership of education has been the exclusive 
prerogative of men with the result that it is identified with the characteristics of the male model. Women's 
leadership is not characterized by the practices of the male role model, such as authoritarianism, 
intransigence, etc. And for this reason they are considered inadequate for leadership positions. It is 
striking that when they adopt male practices they are judged to be authoritarian, with no trace of 
femininity. Characteristic are the views of female managers on the subject: "Or it is like walking on a 
tightrope, because some of the characteristics that are considered acceptable for the managerial position 
are male, acceptable for men and evaluated positively only for men. "The exact same characteristics, 
when manifested by women, are treated less positively." (Taylor, 1995, p. 130). In a leadership context, 
the under-representation of women in educational leadership in Greece has not received much attention 
in the mainstream media or among politicians or even the public. Only in recent years has some attention 
been paid to the issue by the Greek academic community, with some studies being published (Taki, 2006. 
Brinia, 2012) and conferences (Kedek, 2010. Kedek, 2013). Research on the subject is therefore limited 
in Greece and most of that conducted focuses mainly on the differences between the way women and 
men govern. 
The purpose of the present article was to investigate the degree of participation of women in the 
administrative hierarchy of Secondary Education in today's Greek educational reality, as well as the 
factors that appear to influence the professional development of female teachers through the formulation 
of teachers' own opinions, thus enriching the knowledge of the subject at hand. 
The survey involved 10 people who held administrative positions in public schools of Preveza, namely 
5 men and 5 women The sample consists of all female headteachers of Preveza (5) and an equal number 
of male headteachers. The ten people are also considered a satisfactory sample for qualitative research. 
The interview is the main tool of qualitative research, because it allows a "face to face" contact, during 
which the researcher can access data that he can not collect from quantitative research. It enables the 
researcher to communicate directly with the subjects, as there is face-to-face communication between 
the researcher and the subject, and therefore can collect essential information (Athanassiou, 2003). This 
interview consisted of 5 questions regarding the reasons for under-representation of women, the 
motivations for claiming managerial positions, the factors of selection or acceptance of a woman as a 
manager, the way of gender management, but also the results of a possible increase in female 
representation. 
According to the results, the number of female executives in education is limited due to the lack of time 
for women, due to their many family responsibilities. There was also a lack of ambition, as well as 
stereotypes about women that have not yet disappeared. 
Whether women pursue a career in education administration seems to be the motivation for most 
(especially men) for many years in education, which has pushed them to claim leadership, considering 
that they are now qualified, due to experience. Other reasons were personal ambition, self-fulfillment, 
and a desire to give (reasons that were more common among female participants), while the money was 
not motivated, as many had stated that the managerial allowance was insignificant. Therefore, we can 
say that women aspire to progress, mainly because of self-actualization and not because of the natural 
evolution of their course. 
Finally, the question of whether the composition of the selection boards is gender equitable in order to 
effectively manage the administration. Opinions here are divergent, with some believing that stereotypes 
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have now been eliminated, especially within the constituencies, while others believe that there is still 
bias in favor of men and that it is more difficult for a woman to gain the acceptance of the educational 
community. 
 
Key Words: school leadership, gender, secondary education, Preveza. 
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ABSTRACT 

Teachers' self-efficacy refers to their ability to make the desired changes in students' behavior and 
learning achievements and it is related to the confidence they have regarding teaching, management and 
collaboration skills. Numerous studies show that it also affects their behavior in the classroom, their 
willingness to adopt new ideas and their views on teaching practices and student performance. Teachers' 
demographic characteristics can affect the sense of self-efficacy they possibly have. Therefore, 
investigating their impact on teachers' self-efficacy is of great importance, given that such research is 
limited and particularly in the field of preschool education. 
The purpose of this study is to investigate the relationship between demographic characteristics (age, 
marital status, level of education, total service, employment, ICT training) of pre-school teachers in the 
Region of Western Greece (Peripheral units of Aitoloakarnania, Achaia, Ilias ) and their perceptions of 
their self-efficacy. This research study is a continuation of a previous research conducted in June 2020 
through the quantitative approach method and the use of a self-report questionnaire. Kindergarten 
teachers of the Region of Western Greece constituted the reference population. The questionnaire in 
google forms was delivered through email and it was completed by 291 pre-school teachers (sample of 
the research). The TSES (Teacher Sense of Efficacy Scale) self-efficacy questionnaire, which was 
developed by Tshannen-Moran & Woolfolk-Hoy (2001), was used for the purposes of the present study. 
The questionnaire was selected in its short version, the one with 12 questions, grouped in 3 sub-scales of 
self-efficacy with 4 questions for each sub-scale: a) efficiency in classroom management (questions, 1, 
6,7 and 8), b) efficiency in the involvement of students (questions 2, 3, 4 and 11) and c) effectiveness in 
teaching strategies (questions 5, 9, 10 and 12). Respondents were asked to answer on a five-point Likert 
scale (1 = Not at all, 2 = Very little, 3 = Rather, 4 = Quite, 5 = Very much). Data analysis was performed 
with the statistical software SPSS 26.0 for Windows for the descriptive presentation of the TSES scale 
with the individual subscales (classroom management, student engagement, teaching strategies) with 
indicators such as Mean Value (MV) and Standard Deviation (SD). Then, internal consistency and 
validity of Cronbach’s alpha were tested both in the individual dimensions and their entirety which was 
satisfactory (Cronbach’s alpha> 0.70). This was followed by the Kolmogorov-Smirnov test (291> 50) 
which showed a normal distribution of the variables (p> 0.05). A multivariate analysis of variance 
(MANOVA) was then performed in order to examine the effect of independent demographic 
characteristics (age, marital status, level of education, total service, employment, ICT training) on the 
perceptions of the participating teachers. The statistically significant differences in the mean values were 
checked through the Bonferroni criterion. 
According to the results of the previous research, the participating teachers show satisfactory levels of 
self-efficacy in all three subscales (classroom management, student involvement and teaching strategies). 
Following the previous research, the results of the present research study, regarding the correlations of 
demographic characteristics (age, employment relationship, ICT training and Kindergarten area (urban, 
semi-urban, rural) of the participants do not seem to have a statistically significant effect on their 
perceptions of self-efficacy in none of its three sub-scales (classroom management, student engagement, 
teaching strategies). Regarding other demographic characteristics (marital status, level of education, total 
service) they present a statistically significant effect on the perceptions of the sample teachers regarding 
their self-efficacy. Specifically: a) Regarding marital status, married teachers and teachers who declare 
otherwise (possibly they are divorced or widowed) show a greater degree of self-efficacy in managing 
classroom management in relation to unmarried, b) Regarding the level of studies, those who have a 
higher level of studies (postgraduate, 2nd degree) show a greater degree of self-efficacy in terms of 
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students' involvement in the learning process and c) Regarding the total service of the sample teachers, 
those who have more years of total service (31 and over) show greater self-efficacy in terms of involving 
students in the requirements of school and the implementation of alternative teaching strategies than 
those who have fewer years (0-10) of total service. 
 
Key Words: Self-efficacy, preschool education, demographic characteristics. 
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ABSTRACT 

The disruptive effects of the Covid-19 outbreak had an impact of all aspects of social, educational and 
personal life (Annarumma et al. 2020; Ghosh et al. 2020). There were also sudden and abrupt changes 
in students’ lives (Wu et al. 2020). The aim of this study was to investigate how primary education 
students lived this experience. The researcher sent an invitation to students of Central Macedonia  
educational region asking to write about their experience during school closure. Students had to answer 
to four open ended questions: 1) What they missed mostly staying at home? 2) What they valued most 
during the pandemic? 3) What empowered them during that period? 4) Reopening schools what worried 
them? The questionnaire was completed by 40 primary education students aged 9-12, in June 2020 from 
a rural area. The analysis was based on Grounded Theory and the constant comparative analysis of data 
(Strauss, 1987; Glasser and Strauss, 1967). Results revealed that the majority of students avoided 
expressing their feelings and emotions (Zembylas, 2005a; 2005b; Lasky, 2000; Goleman, 1995). Some 
of the students reported negative aspects of school closure but few students stated positive aspects of 
school closure connected with self fulfillment. They missed school and their relations with ‘significant 
others, friends and relatives, as well as extra curricula activities. Students reported that their 
empowerment was based on relaxation time, the short walks, the belief that the closure was permanent 
and being healthy. All the students stressed the importance of their parents’ companion and devoting 
time to the family. Their answers underlined the importance of the school as a learning and 
communicative space and homes as a caring and leisure space (Fromm, 1989). The results of this article 
could not be generalized since data was taken from one geographical region and participation was 
optional. In addition it should be noted that there were students invisible in this research because of the 
new exclusion spaces created by the pandemic. 
 
Key Words: Covid-19, students’ voice, experience. 
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ABSTRACT 
Education is a lifelong process extending early from infancy to adulthood, and including a wide variety 
of both methods and sources. A wide range of factors, attributed mainly to the way life has changed 
recently, the latest developments in the education patterns and, of course the pandemic the globe is 
experiencing, compel new approaches in teaching with informal forms of learning, now playing a 
substantial role.  
E-learning, distance education, educational television and virtual reality are now being implemented by 
the Ministry of Education, as progressive tools which enhance traditional teaching. Distance learning 
should not be deemed only as a form of technological means, but also as a means of communication 
between the instructor and the trainee under specific conditions, with new and specific practices in a 
diversified teaching environment (Lionarakis, 1998). It takes the form of both synchronous and 
asynchronous education and pinpoints the need to formulate learning objectives, processes and 
techniques for teachers to evaluate the learning outcome, alongside with the use of digital material, in 
order to form an interactive environment. Under the prism of this new approach, the training of the 2nd 
group of primary schools of Epirus, from Ioannina, Arta and Preveza, started on March 21, 2020. There 
were thirtyone (31) schools participated. During the first quarantine, seven training sessions  took place 
through teleconferences. Participation was optional. There was a total number of 188 teachers who 
answered the 26 questions on Google Forms. The questions pertained to the teachers’ subjects, the classes 
and the geographical area in which they teach, while some were related exclusively to video 
conferencing, digital material, scripts, teaching and the number of teleconferences they participated in 
during training.  
The results show that the educational community for the most part, is particularly receptive to the 
implementation of distance teaching with an initial tendency towards asynchronous education. 
Nevertheless, after being introduced to synchronous distance learning platforms, a satisfying number of 
teachers showed a partial shift, especially towards Webex platform. The platforms, proposed from the 
Ministry of Education, were: Webex, e class, e me. Most of the teachers used the e class platform, but at 
the end of the quarantine most of them used both synchronous and asynchronous methods, that means, 
mainly Webex and e class. Concluding, at the end of the training program, the majority of the participants 
suggested the advantage of the synchronous distance education in comparison to asynchronous 
approaches, even if they didn’t make use of it themselves. 
 
Key Words: distance education, e learning, non formal education, ICT. 
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ABSTRACT 

The rapid socio-economic changes that worldwidely are taking place nowadays have made urgent the 
need for a radical transformation of the educational field.  The penetration of the rapidly evolving ICT 
in the educational process is a key aim of the education policy of all developed countries (Jimoyiannis, 
& Komis, 2006). Nevertheless, the intention to reform teaching and learning and achieving educational 
reform through the integration of ICT in the classroom, has not achieved its goal yet, as has happened in 
other sectors (administration, research, production, etc.). This condition has made it necessary to train 
teachers in their creative use (Toit,2015). Τhe international research has shown that any innovations are 
closely related to changes in teachers' perceptions and attitudes towards the educational process, which 
also occur through their training, which has a positive effect both on the efficiency and modernization of 
the school and on the professional development and adequacy of the teachers themselves. 
Thus, in the last two decades, ICT teacher training programs have been developed in Greece with the 
ultimate goal of achieving better learning outcomes. The ICT A’ level training (2002-2008) focused on 
the acquisition of basic skills in ICT, while from 2008 until today a long-term training program is 
implemented in the practical application and pedagogical utilization of ICT in the teaching practice (B 
level training) (Goula, et al., 2019). Since May 2017 the Training Level B is divided into two individual 
knowledge and skill levels: the first level titled "Introductory Training for the educational use of ICT 
(B1 level)” (lasting 36 hours) and the second level "Advanced Training for the use and application of 
ICT in teaching practice (B2 level)" lasting 42 hours. Both levels are conducted in learning departments 
composed of teachers with relevance to their subject matter (Pantelidis, et al, 2019). In March 2020, the 
B2 level training started, which focuses on the deepening of the subject and the practical application of 
digital teaching scenarios in the classroom. Partial objectives of this advanced training are to gain a 
deeper understanding of the digital environment, to adopt a critical way of integrating modern digital 
environments into the learning process, to raise awareness of the principles governing the planning of 
educational activities, to which ICT belongs to in order to use them in teaching. 
The object of this research is to evaluate the effectiveness of the B2 level Τraining in the Information 
and Communication Technologies (ICT) for teachers in relation to: a) organizational factors such as 
duration, educational material, trainers, timetable, curriculum, purpose etc and b) actors that reinforce 
and prevent such an educational practice. The research was conducted in June - July 2020 and its purpose 
was to investigate the perceptions of Secondary Education teachers in Greece attended the first B2 level 
training period (March-June 2020), which due to the unprecedented pandemic that hit the world and the 
incarceration conditions imposed in Greece to combat it, was implemented under special conditions. The 
sample of the study consist of 102 instructors from 14 different Specialities and  9 clusters and was 
selected using the random sampling method.  For the purpose of the study  a quantitative approach was 
used to measure its results, as it gives the opportunity to extract quantified data through the study of a 
considerable number of subjects, affords generalization of results and allows clarification of the relations 
developed between specific variables. The instructors voluntarily completed an ad hoc structured 
questionnaire (Cronbach’s alpha= .901) which was filled in online, through Google form Answers were 
arranged in a five degree Likert scale. Frequency analysis, measures of central tendency dispersion and 
corresponding graphical analyses were calculated with the statistical program IBM SPSS v 24.0. 
According to the results of the research, trainees were generally satisfied with the organization and 
implementation of the Training. More specifically, they expressed a high degree of satisfaction with the 
curriculum of the Training, the role of the trainers and their teaching methods and the electronic platform 
(Moodle) they used. Moreover, they indicated as motivating factors for participation in such training 
activities the acquisition of certification and professional development. On the other hand, the tight 
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curriculum and family obligations were reported as obstacles, especially for the trainees in the 41-50 
years category. The conclusions of the study need to be considered by people in charge of educational 
policies, when designing new training programs, while its results could be complemented by future 
research efforts. In particular, research could be conducted on the qualitative analysis of the views of the 
teachers involved in  B2 level of ICT training program or investigate more factors influencing this 
training procedure.  
 
Key Words: Teacher Training Programs, ICT Level B2 Program, Training Techniques, electronic 
platform (Moodle) 
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ABSTRACT 

The appearance of the new coronavirus (SARS-CoV-2) in our lives, is perhaps one of the most important 
issues for our country, but also for the whole world. Although we are talking about an issue that affects 
the public health of each country, we could not deny that in this period, sectors such as the economy, 
work and education have been greatly affected (De,2020). 
Covid - 19 (Coronavirus Infectious Disease 2019) was declared as pandemic by the World Health 
Organization on March 11, 2020, affecting almost all sectors around the world, one of which is education 
(World Health Organization,2020). A review of the literature highlighted the Chinese government as a 
pioneer in implementing modern or asynchronous online education (Viner et al., 2020). A private school 
in Georgia followed in China's footsteps, while adjusting the curriculum and course duration (Basilaia 
& Kvavadze,2020). Technology has also been a valuable tool for India, which has created online 
platforms with educational materials for students and teachers, for all levels of education (Pravat, 2020). 
Medical students in the United Kingdom and China have had to deal with forced internships and exam 
delays (Ahmed, Allaf & Elghazaly,2020), while dental students in the United States have been 
challenged(Iyer et al., 2020 • Weinstein,2020). However, in addition to the management of teaching, 
significant changes have taken place in the school performance of children as well as in their psychology 
(Jiao et al.,2020 •Sintema,2020 • Sprang & Silman,2013) 
The present research focuses on the field of education and in particular on the institution of After School 
Centers. More specifically, the purpose of the research is to investigate the views of teachers on the effect 
of Covid - 19 disease on the operation of After School Centers. The type of research considered 
appropriate for this topic is qualitative research and the tool used to collect the data is the semi-structured 
interview (Bird et al.,1999 • Hakim, 2000). The total of questions is 9 and they answer 3 research 
questions. The 1st question investigates whether the work of After School Centers teachers has been 
influenced by COVID - 19 season, the 2nd question whether the way After School Centers cooperates 
with parents has changed and the 3rd question whether the way After School Centers management has 
been differentiated by the management. The research sample consists of 10 teachers, of which 8 are 
women and 2 are men, who have been working in After School Centers for at least the last 2 years. After 
consent with each teacher, the interview was conducted remotely, through the Zoom application, so that 
the conversation could be recorded for the subsequent processing of the data. 
The majority of teachers describe the use of distance education through the Zoom application as the most 
basic transformation of the operation of After School Centers. In addition, the mandatory use of the mask 
as well as the observance of the distances between the children is a key factor for the organization and 
implementation of the activities. The majority of teachers state that their relationship with the children 
has changed, however the relationship between children has notextremely changed. Furthermore, the 
relationship between teachers did notpresentspecial changes due to the current situation. The 
communication of teachers with parents is another element that has been differentiated, while as far as 
the treatment of parents towards the institution of After School Centers is concerned, the differentiation 
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is equally noticeable. The way the administration cooperates with the teachers seems to have had a small 
effect when it comes to live communication, while the views of most converge on the view that the After 
School Centers administrations were called to make important and critical decisions due to the current 
situation. 

 
Key Words: Covid– 19, pandemic, after school centers, impact, education, distance education, teacher, 
technology, phychology. 
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ABSTRACT 
Mentoring in the academic environment- as a whole that includes a variety of goals, objectives, strategies 
and practices carried out in the various stages of personal and professional development through the 
guidance of a novice by an experienced academician in the process of preparing dissertations or 
postgraduate theses - was the focus of this study, as it involves a number of parameters, such as empathy, 
interpersonal relationships, building mutual trust, hints (comments) and expected benefits. 
In the present work, the perceptions of those involved in the writing process of thesis dissertations were 
researched, focusing on the type of sufficiency and support they received, always depending on what 
they expected and what is defined as scientifically acceptable. 
The primary research question and hypothesis were answered using a descriptive and inductive statistical 
analysis of a data stemming from a primary quantitative research among postgraduate students of 
postgraduate programs in management of education units. The inductive statistical analysis included an 
Exploratory Factor Analysis to acknowledge the factors that construct a variable, followed by a 
Confirmatory Factor Analysis, to indicate the correlation between variables. The Structural Equation 
Model was build employing the AMOS v24 software, while the descriptive analysis and the Exploratory 
Factor Analysis were administered using SPSS v17 version. 
In more details, the reliability and internal consistency, the Cronbach alpha indicator was checked, 
resulting the value of 0.916 which according to Avdimiotis (2019) lies within the acceptable limits. 
Furthermore, the Exploratory Factor Analysis (EFA) was performed. The accepted values scored using 
the Varimax rotation were above the threshold of 0.5, while the Bartlett test of sphericity KMO index is 
.921 (statistically significant, 000) and 72% of the variable was explained. The analysis revealed four or 
six factors named: a) Support during the preparation, b) Professional and personal benefits, c) Trust, d) 
Empathy, e) Corrections and comments and e) Interpersonal relationship. 
Regarding the Confirmatory Factor Analysis (CFA), the CR and AVE coefficients for the structural 
variables were in total greater than 0.7 and 0.5, respectively, while in order to avoid collinearity between 
the factors, that all correlations did not exceed the value of 0.9. The metric model showed an excellent 
fit giving x ² value 789.9 (p = 0.000). The CMIN / DF fit revealed an acceptable CMIN / DF = 2,283 
according to the criteria proposed by Bagozzi and Yi 1988, Hair et al 1988. Moreover, the model 
succeeded RMSEA value = 0.87, with a two-sided lower limit of 90% confidence interval for the 
population .060 and an upper limit of 0.066. In addition, the model shows values in the index CFI = .812 
and IFI 0.817, values which fall within the acceptable limits (> .80) PRATIO (0.886) and PCFI (0.720) 
were also within acceptable limits. Confirmatory factor analysis showed that there are all factors 
correlated with each other, except the factor of interpersonal relationships with the factors of support 
during the preparation, professional and personal benefit. 
Furthermore, using the same software, the factor "Support during the development" was used as a latent 
variable and as independent variables the factors: a) Empathy, b) Corrections- comments, c) 
Interpersonal relationships d) Professional and personal benefits and e) Confidence. 
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In the new model that was created there was again an excellent adjustment CMIN / DF = 1,937, RMSEA 
= 0.82 CFI =, 884 and IFI = .738. Similarly, the PRATIO and PCFI indices were 0.878 and 0.778, 
respectively.  
From the above analysis it could be concluded that the following hypotheses:  
 

Variable Variable Correlation Pvalue  
Empathy  Support during the 

development 
,253 *** Confirmed 

Comments  Support during the 
development 

,841 *** Confirmed 

Interpersonal 
relationship  

Support during the 
development 

,366 ,106 - 

Professional and 
personal benefits  

Support during the 
development 

,869 *** Confirmed 

Trust  Support during the 
development 

,552 , *** Confirmed 

 
The results of the research demonstrate the necessity of the implementation of the institution of 
Mentorship as a support structure in the Greek educational system. However, the existence of problems 
during the elaboration of diploma or thesis are more than common. Respondents in this empirical 
research recognize the value of mentoring as an interactive relationship with mutual benefits for both 
parties involved. This relationship leads to professional-personal development and improvement of the 
educational framework. For supervisors’ academic credentials and communication skills, as well as 
empathy, seem to be quite important during the process of supervision. It should be noted that although 
the correlations between the factors-variables are positive, however no factor alone is able to determine 
a successful outcome. The goal may be common, ie the completion of the work, but the means-factor for 
achieving the goal is different. For students, as our research has shown, support-feedback is the most 
important parameter-effect, which is confirmed by factor analysis, while in the second year all other 
variables. 
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ABSTRACT 

Teacher training is part of the educational policy for the development of lifelong learning and is therefore 
part of the educational changes undertaken in Greece. The research of the degree of teachers’ 
participation in educational training activities, the motivations, the possibilities, the use of opportunities 
and their participation in them is the subject of this research since lifelong learning and its utilization in 
the field of education contributes to its upgrade (Hatzipanagiotou,2011). 
In this way, we try to highlight the factors that act as a deterrent to the participation of teachers in their 
training, to focus on the motivations, expectations, characteristics and obstacles in the specific form of 
learning. According to the research findings, the available opportunities teachers have for training 
programs and the obstacles to participate in them determine whether they will participate in a 
corresponding educational activity or not. Important reasons for not participation focus not only on lack 
of time, motivation or information, but also on professional obligations, family responsibilities and the 
distance from the place of implementation. The findings of this research lead us to deduce that the 
difficulties are not limited to obstacles but also to the creation of opportunities by the State, which affect 
the degree to which an obstacle will act as a deterrent to the intention of teachers to participate in similar 
programs. The European Union gives priority to the initial education and continuing professional 
development of teachers and trainers in the context of the basic principle of lifelong learning. As early 
as the 1990s, J. Delors had emphasized that "the importance of the teacher's role as a vehicle for change, 
fostering understanding and tolerance, is more apparent today than ever before. It is likely to become 
even more vital…” (Delors et al., 1996: 157).  
The teachers’ initial education, introductory training and in-service professional development should be 
coordinated and coherent, so as to include quality assurance (Day, 1997; Guskey, 2002; Hargeaves & 
Fullan, 2014). The aim of a training strategy is the acquisition of those skills that will enable teachers to 
create a safe and attractive school environment based on mutual respect and cooperation, to teach 
effectively in heterogeneous classes of students from different social and cultural backgrounds, including 
special education needs and to work with their colleagues, students and all those involved in the learning 
process. Searching the training needs of teachers before starting a training program is a very important 
and necessary process for its effectiveness. It is also particularly important for teachers with many years 
of experience to make the request for training in fields concerning the organization and management of 
Education (Scheerens, 2010). It is understandable that realizing the motivations and obstacles within the 
real possibilities will contribute substantially to the better organization of teachers’ training. 
 
Key Words: training, lifelong learning, motivation, obstacles 
 
REFERENCES 
Day, C. (1997). In-service Teacher Education in Europe: conditions and themes for development in the 

21st century. Journal of In-Service Education, 23(1), 39 – 54. DOI: 10.1080/13674589700200002; 
Guskey, T. (2002). Professional Development and Teacher Change. Teachers and Teaching: theory and 

practice, 8(3), 381 – 391. DOI: 10.1080/13 5406002100000512; Hargreaves, A., & Fullan, M. 
(2014). The evolution of teachers. Athens: Patakis. 

Delors, J. et al. (1996), Learning: the treasure within. Report to Unesco of the International Commission 
on Education for the Twenty-first Century, Paris, Unesco. 

Hatzipanagiotou, P. (2001). The Choice of Teachers. Organization, Planning and Evaluation Issues. 
Athens: Typothito - George Dardanos.  

Scheerens, J. (2010). Teachers’ professional development: Europe in international comparison. An 
analysis of teachers’ professional development based on the OECD’s Teaching and Learning 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 113 

International Survey (TALIS), Luxembourg: Office for Official Publications of the European 
Union. 

 
 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 114 

SESSION 17.30-19.00 
ROOM 2: INNOVATION AND EDUCATION 
 
INTRODUCTION OF VIRTUAL REALITY FOR THE IMPLEMENTATION OF 
PHYSICAL TREATMENT PROGRAMS IN WORKPLACES 
 

Aimilia N.Kazakou 
Greek Ministry of Education and Religious Affairs 

e-mail: emykaza@gmail.com 
 

ABSTRACT 
The modern era is characterized by dynamic, technological and social change. In this light, the use of 
new technologies is an opportunity - a challenge that can and should be used as a possibility of success 
and of achieving wider changes, particularly in the field of education (Bouchlaghem, 2005; Augar et.al, 
2004). Computers represent a part of the real world (Aylett, R. and Luck, M. 1999). This Article aims to 
contribute to the emergence of a framework for intervention, based on the creation of an innovative 
action, in a training administrative body. This action refers to the implementation of virtual physical 
education (Burdea, and Coiffet, 2003) in the area of the Regional Directorate of Primary and Secondary 
Education in Eastern Macedonia and Thrace (MRA). This Article is intended to study the impact of 
simulation training programs on reducing their workload stress from high workload and excessive 
requirements in terms of both energy and qualifications arising from it. A conceptual demarcation of 
virtual reality will then be presented, and some general applications will be mentioned. The focus is on 
virtual reality in physical education (Gerber, 2014). Then there are the international trends of virtual 
reality (Van Dam, 2020), and then especially the "smart" platform of fitaborate eradication and its 
implementation at the Regional Directorate of Education in Eastern Macedonia and Thrace and the 
benefits are developing. The article ends with the conclusions and some suggestions for future research. 
 
Key Words:Virtual reality, distance education, Fitaborate application 
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ABSTRACT 
In view of the continuous developments in all areas, and in order to respond to the needs of today's 
reality, the educational community is required to seek new teaching approaches with the aim of offering 
a more attractive learning experience, which fosters the required communication, collaboration and 
critical thinking skills in students. In this context, innovative educational activities are introduced in the 
school environment, which include the use of playful elements in the process of teaching and learning.  
Drawing on elements from the entertainment business, the present thesis concerns the design and 
implementation of an escape room in the primary school classroom, wherewith attempts to highlight the 
pedagogical benefits of escape rooms in the learning process and their use in the classroom. The escape 
room is a live-action and interactive game, where players are asked to collect and combine elements by 
solving puzzles, in order to complete their mission and "escape" from the room within a predetermined 
time period.  
The design and implementation of an educational escape room gives the opportunity to the teachers and 
the students to enrich the teaching and learning process promoting creativity and critical thinking through 
a framework of communication and collaboration.  The game requires interaction between the students 
strengthening the development of social skills and teamwork in order to solve the problems. Through the 
given time limit, as a significant element of the game, the participants also learn to manage time 
responsibly themselves and engage with the content (Nicholson, 2018). The escape room contains many 
types of puzzles (e.g., assembly of a physical object, using something in an unusual way, light, counting 
etc.) which allows to involve many learnings objects (Nicholson, 2015). Hence, the escape room “can be 
themed with almost any topic, this makes it appropriate for the classroom” (Wiemker et al. 2015:65).  
The research on the implementation of the escape room in schools was design-based and was evaluated 
through the observations and assessment of students. It was carried out in three phases: a. the initial 
design and pilot implementation in the classroom, b. analysis and evaluation of the pilot implementation, 
c. solution design. In the first phase the escape room was developed according to the theoretical 
framework of the program escapED (Clarke et al. 2017) and the research of S. Nicholson (2015, 2018). 
Based upon the six main areas of this framework, the design considered the participants, the objectives, 
the theme, the puzzles, the equipment and the evaluation. The pilot game was realized in the first school. 
In the second phase, after the evaluation of the results from the pilot, a few practical issues came up, 
which were integrated in the third phase in the improved game version. The implementation of the escape 
room was carried out in three primary schools with 51 6th grade participating students in total.  
According to the main research results of the observations and assessment of students, the game activated 
the students' interest, strengthened their involvement in achieving the purpose of the game and 
contributed to the development of communication and collaborative skills. Due to the intense recreational 
factor of the game, the students accepted largely this game as an alternative learning activity, which 
elaborates out-of- the-box thinking. Finally, the research highlights the positive attitude towards the 
implementation of this game as a learning tool. 
 
Key Words: escape room, escape games, educational games, puzzle solving, collaboration, critical 
thinking, educational innovation 
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ABSTRACT 

The education system should promote the cultivation and development of the student value system 
(Veugelers,2007), the connection of values with the knowledge and rules that govern social coexistence 
and the realization that different values can lead individuals to different choices. The present work forms 
a literature review of Vake’s method and an example of its good application in the digital Webex class 
of the third grade at the State High School of Krinides. 
The Values and Knowledge Education (VaKE) method is an innovative teaching method that utilizes the 
power of the hypothetical dilemma in the learning process, facilitating the teacher to push students in the 
value-knowledge-choice connection. It is based on the theories of constructivism (Glasersfeld,1995) and 
Kolhberg (1958), an American developmental psychologist who was a fan of Piaget. Kolhberg created 
moral dilemmas in order to promote students' moral judgment on issues of justice, especially when there 
is a conflict of two moral values such as life and justice. To achieve this, he used the experiences of 
students with the ultimate goal of their progress in five educational goals (Gomberg et al.1980). These 
were: the acquisition of knowledge, personal development, the cultivation of critical thinking, the 
understanding of democratic values, and the cultivation of teamwork. 
A key point of the process is the stimulation, which in this case is the dilemma posed in the plenary of 
the digital classroom. Regarding the appropriateness of the moral dilemma, aspects that should be 
investigated include: the competing values it deals with, the subject matter and the unit in which it 
belongs, the arguments that can be developed for or against the conflicting values. Moreover, necessary 
parameters are considered to be the prediction of students' views, further information that can be sought, 
the possibility of personalizing the dilemma (names, ages), promotion of interdisciplinarity, the 
confrontation of potential tensions between groups and, finally, the criteria by which the method will be 
evaluated as successful (Pneumatikos and Patry, 2013). 
The moral dilemma that can be exploited in the Religious or Social and Political Education course is 
euthanasia, which is defined as "compassionate killing or, alternatively, painless killing of a person 
suffering from a painful, incurable disease or disorder with a disability” (Mastorakis and Balogiannis, 
2010). Can the right to death be another aspect of the right to life which derives from the value of the 
man himself ? Is life a right and not an obligation, so that death can be a personal choice in the face of 
an incurable disease (Rammos, 2018)? What should prevail in the end, life as a right or justice which by 
tolerating passive euthanasia gives the right to a painless death? How compatible are all the above with 
the conditions that the pandemic created? 
The steps of the method are the following (Pneumatikos and Patry, 2013): 
1. Introduction of the moral dilemma in the plenary. 
2. Understanding the dilemma and the values at stake (Life-Justice). 
3. Argumentation-Controversy in favor of one or the other point of view (separation of rooms via the 
Breakout Sessions-Webex Working Groups / Rooms- and 1st vote (via the Poll function). 
4. Individual analysis of the parameters of the dilemma. 
5. Dissemination of the information of the previous stage in the plenary. 
6. Second ballot (via Poll). 
7. Final composition-Conclusions. 
8. Generalization. 
Through the utilization of the Vake method, the differentiated teaching and the interdisciplinary approach 
that the method promotes, the teacher prepares the future citizens to build their values, to think critically, 
to promote their moral judgment and to evaluate the effects of their choices, always taking into account 
the commonweal. 
 
Key Words: Vake Method, Dilemma, Educational Innovation, Digital Classrooms. 
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ABSTRACT 
The present study provides an extensive description of the issue surrounding the geography lesson and 
how this can be developed as an experience using a three-dimensional hologram. The 3D hologram is a 
classic visual illusion and it is a technique for capturing light waves reflected by an object. View images 
in a series of semi-reflective glass pyramids to provide a 3D floating view. The use of this technology is 
an innovation that has been tested in foreign countries with great success and mass acceptance. 
In the classroom, demonstration is an effective way to attract students' attention and improve the retention 
of knowledge they have learned by offering them more motivations that stimulate their imagination. The 
main reasons are that the observation of the object contributes to the complete understanding of concepts, 
knowledge is allowed to be acquired interactively through the relationships that develop between the 
device and the display content and students are able to create a conceptual relationship of both individual 
and collective character. (Serra et al, 2009) 
The purpose of this work is to present the sections where the 3D hologram can help in teaching geography 
and how such an innovation can be absorbed and managed by the collaborating members of a school 
organization. According to the literature review and scientific studies, the hologram is a teaching tool 
supported by the principles of general pedagogy (James and Pollard, 2011). In the context of teaching, 
the student has the feeling that the object projected on the hologram device is real and this fact 
predisposes him to dedicate himself to what he sees and to have a greater predisposition for learning. 
This paper analyzes the technology of 3D hologram projection and the help it offers in understanding the 
course of geography. However, this innovation not only helps in the teaching of the course but also opens 
a completely new world to the students who will have the opportunity to experience this. Importance is 
therefore given to the benefits of both the school and the students. The success of this project is based 
on the comprehensive study, coordination of actions and the cooperation of all actors of the educational 
unit.  
 
Key Words: innovation, 3D hologram, education, evaluation. 
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ABSTRACT 

The introduction of innovations in the field of education is a complex process, as all those factors that 
may affect the final result should be taken into account. Especially when referring to the field of 
technology, which in recent years has invaded for good in the lives of everyone, even in the field of 
education, then a planned innovation must meet sufficient conditions to be successful and contribute to 
the educational work. Thus, in the present work, the innovation described concerns the exploitation of 
the possibilities offered by modern technology and the plan is related to the creation of a software capable 
of compiling the Greek or English language, in Braille, for the education of visually impaired people. 
The first chapter of the work contains the description of the idea to be introduced, the reasoning behind 
the creation of the software, the needs covered by the specific program and whether it is compatible with 
the principles of modern education. In addition, the results that are expected to become visible at the end 
of the pilot implementation of the program to students and teachers are described, while reference is 
made to the way in which the successful outcome of the program will be judged. Finally, the steps to be 
taken by the education administration in order to implement the above innovation as smoothly as possible 
are clearly described. 
The second chapter describes the actors or individuals to be involved, the knowledge required by 
teachers, the ways to build a participatory process that will help improve innovation and a timetable for 
its implementation. Finally, the third and fourth chapters of the work describe the possible funding that 
the innovation will receive and the evaluation of its implementation, through the study of specific 
indicators related to the performance of specific students with educational specificity. 
This paper presents an innovation concerning visually impaired students, a special category of people 
with whom the state has not dealt as much as it should or as is already happening in other, more organized 
countries of the world. It is about creating a software that makes it easy and fast to translate Greek and 
English texts into Braille, so that visually impaired people can be educated more effectively in it and 
later can integrate faster into society. This task requires attention, since Braille is not a form of 
communication that exactly corresponds to the words of oral communication with the symbols and 
therefore requires the cooperation of more than one specialty. The modern international research of 
educational software, whether qualitative or quantitative or empirical or interpretive, declared or latent, 
total or partial, deals with three main areas (Kapsalis & Theodorou, 2002): The production process-
content and structure-impact to students. 
Education in Greece is a place where several experiments take place at regular intervals, with a particular 
preference for secondary education, with controversial results, while unfortunately there does not seem 
to be an organized plan for the kind of knowledge that should be offered to the new children. In addition, 
the issue of innovation is an almost unknown word for the vast majority of Greek public schools, which 
are forced to follow the instructions of the political leadership, which as is known do not allow significant 
initiatives in the use of innovative methods of education or administration (Athanasoula-Reppa 
associates, 2008). It is known that a competent management can lead an organization to higher levels of 
efficiency and staff satisfaction, as reported by Mylona (2005). Finally, for such software that is reported 
(Roe, 2014) states that, "it greatly favors teachers who teach visually impaired children, helps primary 
and secondary school teachers (to obtain the Braille Certificate of Adequate Knowledge), can be used in 
special schools where there are integration classes with visually impaired children. Admittedly, everyone 
should help in their own way, so that research can be done at a scientific level, which will then lead to 
their practical "exploitation" (Massof, 2009). 
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ABSTRACT 

Universities are striving for achieving both academic openness and the needed information security. This 
is due to puzzling relationship between the open exchange of information that universities promote and 
the security that acts as an impediment by setting barriers to communication. Universities are the first 
places that have open and free Internet access along with decentralized infrastructure, user-generated 
vulnerabilities (faculty, students, and guests use multiple devices), multiple information silos 
(universities assembled by multiple organizations with their own security concerns) and in many in many 
cases with lack of resources setting a good point why they are among the most targeted information 
systems in the world. Furthermore the sort of information they have can be very valuable including 
sensitive data, from student social security numbers to valuable intellectual property. The information 
security incidents that usually occur are data theft, phishing, ransomware, IP theft (piracy), account 
hacking, denial of service attacks, malicious software infections. So institutions must pay special 
attention to regulated data, such as personally identifiable information (PII), protected health information 
(PHI), intellectual property (IP) etc. The purpose of the paper is to define the emerging information 
security issues and to propose information security management base for universities based on a number 
of specific actions that must be implemented (such as General Data Protection Regulation (GDPR), 
information security training and Hardware and Software security). 
 
Key Words: Information Security Management, General Data Protection Regulation (GDPR), 
Universities 
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ABSTRACT 
The present research work is an attempt to search and capture the views of teachers about the role that a 
school principal can play in its proper administration and the skills required to do so effectively. It was 
considered correct to separate the teachers who will take part in the research, into Elementary, High 
School and Lyceum and thus to identify the differences in the views of the teachers of the three school 
units. Such a research is quite an original effort, since such studies are quite rare, at least in Greece. 
The research methodology followed was a quantitative survey using a questionnaire.  The research 
sample consists of 50 primary and secondary school teachers. The questionnaires were sent electronically 
with the Google Forms application. 
This is one of the reasons why it was decided to investigate such an issue, while the quality of 
administration in schools is perhaps one of the key factors in creating a good atmosphere between 
teachers, creating healthy relationships with students' parents and improving quality. of the educational 
product offered. School leadership includes many issues, such as management crisis, staff management, 
building relationships with various companies or organizing events, and financial management of the 
school unit. Thus, a competent principal can successfully cope with the above and create the appropriate 
conditions of respect for all stakeholders (teachers, students and parents) to the institution of the school. 
In addition, the views of the teachers themselves about the school principals with whom they work are 
considered very useful in order to identify dark spots and to make an effort to improve those 
characteristics that hinder the development of education, since the working relationships to which it 
naturally belongs the object of the present study, have the potential to affect the educational product 
(Day, 2004). School principals have the ability, as a type of supervisor in the field of education, to 
determine the type of leadership they will take. It can be participatory and place teachers within decision-
making processes but it can also be authoritarian, excluding them and giving full authority to the 
principal. Each form of administration, however, presents some positives and negatives in the way a 
school operates and in the way teachers behave, since it either offers them a relative freedom of 
movement or traps them in an educational monotony, with implications for teachers' psychology and 
type of education. conveying to students. 
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ABSTRACT 

The paper intends to evaluate the contribution of postgraduate studies in the field of Administration - 
Education Leadership to school leaders, current or future, in relation to their effectiveness. More 
specifically, it was investigated whether this type of master's degree contributes to the recognition and 
adoption of the characteristics and behaviors of the effective school leader - principal. 
Initially, the theoretical approach of the concepts is made: a) effective school leadership, b) 
characteristics and behaviors of the effective school principal. Leadership is the critical element that 
influences school success and effectiveness (Murphy et al., 2007; Salo et al., 2015; Simkins, 2005). 
School effectiveness is related to the dissemination of results that the school intends to achieve and 
mainly refers to the school's influence on the issue of children's learning progress (Hobbs, 2016). 
Principals have a remarkable ability to improve children's performance through their influence on 
teachers and organizational processes (Grissom et al., 2013; Hallinger et al., 1996). The influence of 
principals on school success is often indirect and mediated in various ways, for example the relationship 
of principal teachers, the quality of education and so on (May et al., 2012). The key characteristics of 
principals who exercise effective leadership in school are: First, school leaders focus on the curriculum 
and education (Dös & Savas, 2015; Grissom et al., 2013; Kondakci & Sivri, 2012; Malone & Caddell, 
2000; Parylo & Zepeda, 2014; Pashiardis, 1998; Supovitz et al., 2010; Van der Werf, 1997). Second, 
effective communication and maintaining good internal and external relationships because it helps to 
transmit the school vision, contributes to teachers' commitment to the organization and provides 
opportunities for teachers to participate in decisions (Dös & Savas, 2015; Grissom & Loeb, 2011 ; 
Kruger, 2009; Land, 2002; Leithwood & Jantzi, 2005; May et al., 2012; Ross & Gray, 2006; Sahenk, 
2010). Third, the ability of the school principal to shape the good climate and culture of the school and 
to create conditions of trust and cooperation (Marsh, 2015; Supovitz et al., 2010). Fourth, the 
involvement of the principal because he defines and maintains the school vision and mission of the school 
and helps in its effective realization (Dös & Savas, 2015; Kruger, 2009; Kurland et al., 2010; May et al., 
2012; Sahenk, 2010). Fifth, effective school principals often give feedback and recognize and reward 
achievements and successes (Dös & Savas, 2015; Ross & Gray, 2006; Sahenk, 2010; Supovitz et al., 
2010). Sixth, the school leader's ability to keep qualified teachers in school by encouraging them to 
devote time to their ongoing professional development and provide them with a supportive learning 
community (Hitt & Tucker, 2016; May et al., 2012; Odhiambo & Hii, 2006). 
In the research part of the work, the research question is presented, the research tools that were selected 
where for the qualitative approach of the research was the interview while for the quantitative was the 
questionnaire and the sample where in the qualitative approach were 28 interviewees while in the 
quantitative was 374 respondents. The sample in both approaches of the research was examined as a 
whole and then grouped as follows: a) students in relation to relevant postgraduate graduates b) students 
in relation to relevant postgraduate graduates taking into account whether or not they serve in a position 
of responsibility and c) students in relation with relevant postgraduate graduates taking into account their 
employment relationship. The results of the two approaches of the research were triangulated and showed 
that the master's degree contributes significantly to the preparation of teachers and executives to 
recognize and especially to adopt to a significant degree the characteristics of an effective leader as 
defined in the theoretical framework. The positive effect of the master's degree seems to be greater in the 
teachers who are Deputies or Hourly since as students they seem to have low expectations from the 
postgraduate studies in terms of recognizing the characteristics of an effective leader and minimal to no 
in terms of adopting these characteristics, a fact which changes after its completion (Κοκκόρη, 2020). 
  
Key Words: Postgraduate, effective school leadership, school leader. 
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ABSTRACT 
The national culture as a social reality plays an important role in education, influencing the educational 
process. Apart from the national culture there is also the educational culture, which is defined as the 
particular features which make up the climate and atmosphere of each educational unit. The educational 
culture is unique for each educational institution, by giving to it a separate entity, with the standard of 
conduct to new members of the organisation, assisting in the cultivation and development of a sense of 
loyalty, affecting the productivity of teachers and school performance of students. 
Culture and leadership are two sides of the same coin; none of the concepts can be considered without 
the support of the other (Schein, 2004). For many researchers, the foremost exponent of the culture 
measurement is Hofstede. His theory is based on four dimensions: low/high degree of power distance, 
individualism/ collectivism, masculinity/femininity, and low/high degree of uncertainty avoidance 
(Hofstede, 2001). Depending on the dimensions dominating in a nation are coming out the diverse 
expectations and beliefs of its citizens about how things should work i.e. in a work place or other 
organisational contexts. 
This paper presents the culture mapping of a Greek school unit belonging to the Secondary Education 
level which provides Vocational Training to students aged 15-24. The accomplished survey was based 
on the culture measurement model of Hofstede. The data presented are meshing views of the writers as 
external observers and respectively those of the school director and assistant principals as internal. Thus, 
these are purely subjective perceptions of things as regards the estimations on the attitude - behaviour of 
the school staff in a series of positive and negative phenomena associated with the educational culture of 
this school unit. 
The school unit surveyed for this work purposes was like a miniature of the Greek society. Its culture 
exhibited very good features regarding attitudes, opinions, values and behaviours of all people working 
or attending the specific school. However, it was identified that the school culture was severely affected 
by external factors like e.g. economic crisis, uncertainty etc. which are uncontrollable in many 
circumstances. 
 
Key Words: school culture, leadership, Greek school, vocational training, Hofstede’s model 
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ABSTRACT 
Generally, music administration refers to professional work. It helps music flourish and musicians 
interact with students and audiences (Shuler, 2012). It also deals with artistic promotion but involves a 
lot of management. Based on recent evidence in this study we will figure out how to: 
• manage music communities in Greece  
• confront problems that may arise in them  
• deal with gender identity issues which exist nowadays.  
As far Methodology is concerned, this research is based both on bibliography and commenting on the 
Government Gazette (1957), from which the rules of music management are dictated. To our knowledge, 
no statistical research about music education in Greece has been done so far. Combining strict rules and 
artistic expression is the key to a successful teaching (Lapidaki et al., 2016).  
As mentioned above, the Government Gazette (1957) dictates the organization rules of music 
communities, but also the syllabus of each music level. There are both individual and group teaching, 
but also instrumental and vocal ensembles. Conservatoires that are recognized from the State, have the 
authority to certify students’ knowledge and to grant Degrees or Diplomas. Apart from the educational 
procedure, the manager has to organize concerts or events which include live music performance. 
Therefore, the music communities’ management focuses upon two key points: teaching and performing. 
Performing was always included in the educational procedure, as each music student is destined to 
perform. The connection between teaching and performing is absolutely essential and haw to follow 
strict rules (Dunsby, 2001).  
Apart from the rules, music education must give both pleasure and discipline to each student (Lapidaki 
et al., 2016:11). Creativity is the most important element of any artistic issue (Zbainos & 
Anastasopoulou, 2012:55). The teaching succession lies on the right balance between following the 
syllabus and maintaining the freedom (Lapidaki et al., 2016:18-19). The problem is that the syllabus 
existing today was published by the Ministry of Culture in 1957and has not changed since. It’s easy to 
say that these governmental directives totally ignore modern educational methods and contemporary 
aspects of musicology. The need of refreshment is imperative (Lapidaki, 2007: 111). A good manager 
should know well the rules of Change Management. Moran and Brightman (2001:66) are defining change 
management as “the process of continually renewing an organization's direction, structure, and 
capabilities to serve the ever-changing needs of external and internal customers”, something which is 
directly related to the organizational strategy of a community and vice versa (Tondem, 2005:369). Jalagat 
(2016:1233) states that change becomes unavoidable when the social conditions are also changing, and 
is a procedure that concerns the manager. The right achievement of the change is not a result of random 
movements, but one of methodical strategy.  
Last but not least we should refer to the fact that there is a great lack of women composers and performers. 
All the pieces obliged by the Government Gazette (1957) are written by male composers. It is of great 
importance to value female creativity and to cease this male domination in the music era of 21st century, 
and also to extinct the stereotype that women are not born to compose. Furthermore, according to the 
Guide of the European Parliament (2018:3) the use of a gender - neutral language in the educational 
procedure can be really helpful in order to deal with gender stereotypes. Also, concert uniforms referring 
to the binary (male – female), are promoting heteronormativity, therefore to eliminate this phenomenon 
the use of unisex (gender – neutral) uniforms is necessary (Eicher & Roach-Higgins, 1992:21). 
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All in all, management in music communities is very important and demands a lot of responsibilities, 
which are supervision of the educational procedure, balancing between management and aesthetics, 
organization of concerts and performances and it goes beyond that to a more socially sensible 
management which can contribute to the elimination of stereotypes in music communities.   
 
Key Words: music education, refreshment, gender equality, conservatoire  
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ABSTRACT 

This project looks at the issue of women’s participation in leadership positions in the field of education 
management. The equal presence of women in senior management positions has been concerning 
researchers, since it is a phenomenon inextricably linked to the wider perceptions regarding the role and 
position of women in the society. Each society carries its own ideological beliefs, which depend on its 
culture and its economic and political status.    
Leadership is an issue of great concern for many theorists, who have tried to sketch out the profile of the 
successful and effective leader. They also attempted to clarify the catalytic role of leadership in the 
smooth running of an organization. 
According to Buranda’s term (2005) leadership is ‘the procedure of influencing the thought, the 
emotions, the stance and the behavior of a small or a big, typical or atypical group of people from one 
person (leader) in such a way that, voluntarily and willingly and with the suitable cooperation, these 
people are able to give the best of themselves in order to achieve their objectives which are derived from 
the team’s mission and its ambition for development and a better future’. 
Especially, as far as educational / school units are concerned, the role of the leader / director is extremely 
crucial, as his work is not limited only to the implementation of the strategic objectives but it also has an 
impact on the professional satisfaction of the teacher staff and their harmonious cooperation with pupils. 
As Saitis mentions (1992),the director / leader of the school unit plays an important role both in 
improving the educational work and fulfill the unit’s objectives, because he is the one that inspires and 
activates the human resources which consist of the teachers’ and students’ community. The coordination, 
the cooperation and the achievement of the desired results depend greatly on the director’s /leader’s 
suitable handling. 
The advancement of women in the educational administrative hierarchy does not seem to have been 
achieved, as it was expected up until now. According to Pasiardis (2004) the factors that are considered 
to play a negative role in women’s professional development are both external and internal. The external 
ones are associated with the wider financial, political and social environment and influence the 
institutional treatment of women (for example, the woman’s position in production or in politics). On 
the other hand, the internal factors are those associated with the individual characteristics and the 
temperament (for example, low self-esteem and confidence, absence of personal motives). 
In the theoretical part of this project, the above terms are mentioned. To be more specific, there is a 
reference to leadership and management, the divergence between sexes in management and the beliefs 
about women’s leadership in educational management. All these parameters are relevant to the attitude 
and beliefs of teachers in the primary educational management. More specifically, the research questions 
followed the next basic axes: 
1. Does the gender play a role in obtaining a leadership position and represent both men and women in 
educational management? 
2. Leadership and gender: Women’s attitude towards conquering leadership positions is still under 
investigation. 
3. Are there any inhibitory factors that affect women’s professional advancement in educational 
management? 
4. The incentives that can urge women to claim superior hierarchy positions. 
5. The attitude and the beliefs of the educational community concerning women who are occupied with 
educational management. 
The research procedure was conducted with a questionnaire that was sent via electronic means to the 
sample of people and took place between February 24th and March 6th 2020. The questionnaire was 
filled by 114 teachers of the Primary Education. 
In conclusion, the results of this survey showed that although the educators’ majority has a positive 
attitude towards the practice of education management by women and despite the legal provisions for 
the gender equality in employment and career development, in reality this equality does not appear to be 
completely achieved. 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 132 

The dominance of men in high posts of education management has contributed so as to consolidate the 
male model to posts like these, a fact that continues to reproduce the civil discriminations against women. 
At the same time, we should also stress the fact that the twofold role of a woman, as a mother and an 
employee, and the absence of ambition, consist one of the basic reasons why women do not participate 
as much as they should in order to obtain a liability post.  
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ABSTRACT 
Special Education covers a wide range of syndromes and disorders but also special educational needs 
and learning difficulties (Labropoulou & Panteliadou, 2000) . 
In recent years, the training of teachers in the field of special education is of great concern to the 
educational and scientific community. The purposes and objectives, the form, the investigation of 
teachers’ training needs, the ways of teaching used in the classroom, are considered issues of paramount 
importance for a quality training upgrade (Skoulidis, Panitsidou, Papastamatis, & Valkanos, 2015). 
This research focuses on the training needs of science teachers and in particular, attempts to explore the 
teachers’ opinions regarding the expectations from the training programs, the topics that they consider 
necessary, the desired duration of a training program, their level of satisfaction as well as the factors that 
contribute to or hinder their training. The apparent increase in the number of students with special 
educational needs has turned the interest of teachers and researchers towards finding a solution to this 
particularly difficult problem. 
After all, the quality of the educational process is inextricably linked to the teacher who co-shapes school 
reality, promotes the educational changes, and contributes to the effectiveness of the educational process. 
Training is an ever-lasting process through which basic training and professional activity are linked 
(Kokkos, 2006). So, scientific and educational developments are utilized, and teachers can effectively 
meet the challenges in the society of knowledge. Training needs vary not only from teacher to teacher, 
but also with respect to a teacher’s current career stage. 
In order to ensure the effectiveness of the training activities, aiming at the professional improvement of 
teachers, their participation in available training programs is required, as well as establishing conditions 
that will make their work meaningful and help them meet the needs of their role towards their students 
in the society of knowledge and information. 
Through this process, educators will have the opportunity to cultivate, develop, organize important 
learning environments in their daily professional practice, considering the special needs of their students. 
When they can connect the topic they teach with the development and cultivation of various skills in 
students and support students with special educational needs by providing learning motivation on a case-
by-case basis, they are constructive educators, able to exploit the particularities of the set of students. 
The teacher is of paramount importance in this whole process. 
Through the training stages, the teacher realizes that the lesson should not be treated as a technocratic 
process. Instead, the teacher must assume the role of a person that transfers some form of knowledge, 
while the student needs to take in the information received during the lesson (Skoulidis, Panitsidou, 
Papastamatis, & Valkanos, 2015). The objective must be the most effective education of students, which 
is a consequence of the professional training of teachers. 
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ABSTRACT 
Through the Wiki, a virtual class of ED Primary School will be created. The Wiki will be built on the 
PBWorks platform. I will be the administrator as the class teacher and the children members-
collaborators, to whom I will give codes and author-reader rights. I will create the pages of the basic 
lessons that require written assignments and a group of users where the students of the class will be 
members. The operation of the online classroom is based on teamwork and distance modern and 
asynchronous training. 
The function of the virtual classroom includes: A) Posting of texts, pictures, videos by the teacher as 
additional information of the taught unit in the school. B) Students-users download the material to their 
local drive through the platform after logging in with their passwords or studying it online and if you ask 
them give answers, which they post on the same Wiki site. C) At the same time there is a forum, in which 
discussions take place between the students-users on a given topic by the educational administrator. In 
this way, students' teamwork, critical thinking and argumentation are cultivated. Student-users can also 
comment on a specific educational topic posed by the tutor. 
The following will be realized through my innovation: 
A) Replacement of psychedelic printed worksheets 
B) Cultivation of noble rivalry 
C) Internet as an additional motivation for a student 
D) Knowledge is given in a multimodal way (text or sound or video or image) and becomes easier to 
understand. 
E) The self-confidence of cognitively weak students is stimulated, who overcome the fear of exposure 
in the room, as they work in the personal office of their home. 
The chapters on which the main text of the paper will be based will have to do with: a) the description 
of innovation, b) how management and leadership will increase efficiency, c) funding and sustainability, 
d) evaluation. 
 
Key Words: Wiki, innovation, virtual classroom, multimodal knowledge, energy, self confidence. 
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ABSTRACT 
In this study we try to identify the critical refection on adult education with regards to Second Chance 
Schools. The way in which the study is structured contributes to the realization of the terms of openness 
and innovation, as specified in the early days of the SCS, asking separate questions about the learners’ 
critical intentions when reading their story. The SCS, as a place of dialectics with the flexibility of the 
way, the openness of the social specifications and the innovation of students’ encounters, as well as new 
terms of reading the social canvas, conduct a constant debate on making sense again of the social context, 
exploring the critical reflection of the learners through emancipated political actions. 
Key Words: Innovation, postmodern, reflection, openness, policy, praxis. 
The operation of the SCSs is not subject to the structures of social regulation, but is a key co-modulator 
of educational policies, promoting an open dialogue, which permeates educational processes and is 
constantly defined by the lively dialectics of learning processes. In this context, innovation does not 
represent an isolated act but a continuous process of interaction with reference to the understanding of  
the personal attitudes of learners (Sultana, 2001). In other words, it is a constant debate, which takes 
place in conditions of social context, since it explores the critical reflection of learners through 
emancipated political actions, becoming a political act, in the end. It is a constant demand of the 
educational community, since it places those intentional improvement interventions at the center of its 
philosophies and beliefs (Fullan, 1991). 
In particular, the teaching approach in SCSs is attempted in the individualization, the cross-curricular 
and innovative features of teaching approaches, in order the students  to achieve their personal way of 
learning and the orientation of teaching towards the needs of the student. Teaching, therefore, but also 
the understanding students’ personality  within their social environment are, in addition, the necessary 
conditions in the way of finding a proper teaching approach.  
If, within school environments, dominant models of identity and entrenched perceptions are involved, 
on the contrary,  in critical awareness,  the transformation of its terms passes through the quest for social 
emancipation, as this is signified in the view of Critical Pedagogy (Sacadura, 2014). The differentiated 
approach of a pluralistic environment, in the ways of pedagogical function, shapes the conditions of a 
radical social intervention. In addition, the discovery of new concerns  and the approach of new meanings 
in the educational process puts the reconstruction of political criticism into a new reading of history in 
terms of intervention and ideological transformation (Cope et al., 2009). 
The multi-layered perceptions contribute to the matrix of an empirical spirit by systematizing a 
postsymbolic narrative, which is constantly transformed under the criticism of a political pluralism 
(Sacadura, 2014). Thus, individual assumptions are reconstructed in the spirit of an inherent instability 
by stimulating heterogeneous fluctuations in the potential modal stakes of each historical and critical 
control. In this perspective,  the subject - learner draws up a new performance, which interprets school 
space in terms of critical awareness and political awakening. In this way, they constantly build a cognitive 
proposal (Koutrouba et al., 2011) showing their active attitude to the calls put forward in every teaching 
acquisition. 
Therefore, the definition of educational innovation is related to the evaluation questions, which are put 
about the objectives and the way of teaching and the interaction of individual social groups (Duke, 2004). 
On the other hand, the peculiarity of the social environment (the local, that is, population targeting based 
on the cultural capital of the educated in their socio-economic position), to which each  SCS  belongs, 
sets the same calls for a series of actions and interactions with the social fabric creating the conditions 
for a functional and flexible interconnection of the SCS and the social environment. 
Ultimately, the aim of innovation is the continuous discovery process of the self of both trainers and 
trainees, because open specifications of an autonomous Act are formed in this excavational way (Hoyle, 
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1980). The evaluative specification, therefore, of this act draws up, each time, a critical framework of 
critical and reflective processes, during which the above discoveries of the self- realization take place.  
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ABSTRACT 
 In a modern multicultural society, education, as part of the social fabric, must adapt to social change. 
The current data of the movement of population groups, of the refugee flows have resulted in today's 
schools students of different cultures and languages to be schooled, a fact that requires the creation of 
conditions for the contact of   those two. Especially in Western Thrace, this condition of linguistic and 
cultural diversity and contact and the necessity of harmonious involvement, constitutes a reality 
stemming from the status of the Treaty of Lausanne (1923) which defines the coexistence of Muslim and 
Christian populations in this geographical region.  
The issue of education and management of bilingualism of Muslim children in Western Thrace returns 
to the forefront on the occasion of the educational concerns that emerge from the new multicultural data. 
The Greek educational system is dominated by the monolingual perception and attitude, which has as its 
ultimate goal the linguistic assimilation of bilingual students (Gaitartzi, Gatsi, & Tsokalidou, 2011). 
The school does not provide freedom for bilingual students to choose their own language of 
communication, especially for Muslims who speak a politically charged language. According to 
Tsokalidou (2005), teachers do not take into account the students' first language, characterize them as 
"foreign speakers" and denounce bilingualism as a problem. The modern inclusive environment of 
equality and respect imposes as a necessary condition for the effective management of bilingualism and 
the integration of Muslim students in the general school classroom, the adoption and integration of 
innovative educational activities by teachers, the enrichment of teaching practices, the change of learning 
styles and techniques, a shift in the climate and the roles of teacher and student. 
The present research attempts to capture the views, attitudes and intentions of secondary school teachers 
in the schools of Western Thrace on issues of bilingual management and innovative educational practices 
in the bilingual students of the Muslim minority. It attempts to record the innovative educational practices 
that teachers include in their teaching in an intercultural educational environment of bilingualism and 
learning that for Western Thrace is not as new as for the other geographical departments. 
To support the research purposes, an improvised questionnaire was used, which yielded quantitative data. 
In particular, an anonymous electronic questionnaire was used, which consists of closed-ended questions 
graded according to the likert scale. The questionnaire, in a pilot stage, was applied to a limited sample, 
while relevant improvements were made based on the feedback. The questionnaire was then applied, 
during the period April-May 2020, to a sample of 126 teachers in high schools in the prefectures of 
Rodopi and Xanthi. This is a field detection research, with a geographical designation of particular 
interest. The questionnaire consists of 38 questions based in addition to demographics, on four thematic 
areas: A) Intercultural Education, B) Institutionalized Innovations, C) New Technologies & Digital Tools 
D) Adoption or Rejection Factors of Innovations. 
According to the indications of the research, the teachers of the Municipality of Thrace state that they do 
not have sufficient training from the state, while they usually operate on their own. While they estimate 
that they have skills in the utilization of New Technologies, they state that they do not know specialized 
software in matters of bilingual educational practice. They say they are willing to adopt innovative 
programs, institutionalized or not, but deterrents, most importantly the workload and the lack of support 
from the State, act as an impediment. Finally, the teaching practices they apply are captured and 
described, while through their perspective the importance of the role of the school director in the success 
of the implementation of innovations is highlighted. 
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ABSTRACT 

The present study deals with the use of modern technology in the education sector and specifically in the 
Primary Education (A’/Grade Education in Greece), examining the extent to which teachers have 
integrated ICT into teaching, educational models usually used, the teachers’ role. and finally, ICT utility 
to all these. The school -especially the primary education- is the place where the students are socialized, 
learn to cooperate, are educated and acquire knowledge. It is therefore necessary, with the contribution 
of teachers, to introduce the possibilities offered by technology both at the level of play and at the level 
of learning. 
The use of ICT has become an integral part of modern education and it seems that their rate of integration 
will increase in the coming decades, forcing teachers to follow the current imposed by the technological 
trend of the time. The integration of ICT in the educational process is a practice that can initially help 
teachers design strategies and of course, in the second phase, students who experience the result. A 
modern learning environment using ICT offers the student the opportunity for greater autonomy of 
movements, giving him the opportunity to approach knowledge on his own, without necessarily being 
offered to him in the first place, as a complete and one-dimensional product.  
Besides the theoretical part of this study, a research with specific topic has taken place, namely the ICTs 
integration scale, in the Primary Education of Preveza Region, Greece. The sample surveyed consisted 
of 116 Primary Education teachers, in the above geographical region, while for the research function two 
weighted questionnaires were used, Tezci (2011) and Papanastasiou & Angeli (2008) so, every aspect of 
the research questions could be answered. In addition to the extent description of the subject, correlation 
tests run thanks to the SPSS statistical tool. In these tests, demographical parameters were correlated to 
the questionnaires’ questions, offering valuable information. 
More specifically, an overall finding was, that Primary Education Preveza’s Region teachers have 
integrated ICTs in their teaching process, showing also a relative comfort concerning their use However, 
they seem to agree that the existing institutional framework does not favour their use inside the class, 
that much. In addition to this, teachers participated, look like they have a vast comfort concerning the 
technologies use, do not afraid to use them in front of quite familiar to them, students, and they believe 
ICTs do offer valuable educational services. In short, as the answers to the research questions proved, 
teachers show positive feelings concerning the technologies use inside the class, self-efficacy feeling is 
at a quite high level, however, they believe that the all-around perception about ICTs use, could be better. 
State also should act more to this direction. 
Concerning the correlations (Pearson coefficient control level), only moderate level correlations were 
reported (while low ones were much more), although there were plenty of statistical significance cases, 
namely, below the acceptable limit (p value < 0,05). Educational level, gender and age did not show any 
significant effect on answer chosen. The final conclusion is that teachers participated, showed an 
appreciation to the technology use and look forward to a further integration. 
 
Key Words: Information and Communication Technologies (ICT), views of teachers, self-efficacy, 
emotions 
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ABSTRΑCT 
The World Health Organization (2020) reports that three hundred and twenty thousand (320,000) people 
die every year drowning at sea. Between the ages of 1-14, drowning is one of the top five causes of death. 
Greece ranks sixth (6th) in Europe and thirty-ninth (39th) in the world. About four hundred (400) people 
lose their lives every year, due to the long coastline and lack of knowledge on the proper way of 
swimming, as well as the safety rules (National Public Health Organization, 2019). 
Many countries that face the same problem, have established and are operating swimming training 
programs, in order to reduce deaths due to drowning in their country. In Greece, part of the educational 
reform is an innovative program focused on teaching swimming to third-grade students. Since the school 
year 2016-2017, students have the opportunity to learn the basic skills of swimming for three months, as 
part of the physical education course.   
According to the Ministry of Education in Greece, teaching swimming in primary school children 
comprises the acquisition of swimming skills and knowledge in order to familiarize them with water in 
order to avoid drowning (Ministry of Education, 2019). 
The following table presents quantitative data about the number of students who participated in the 
swimming training program in the school years 2018-2019, 2019-2020, from six cities in Greece for 
which data were available (Directorate of Primary Education in East, West Thessaloniki, Kavala, Pieria, 
Edessa, Ioannina, Chania). 
Table 1: Students Participation, and Percentages of six cities in Swimming Training Program 

a/a CITY Year Students Participations 
% Annual 

Participations 

Average % 
city 

participation 

1 Thessaloniki 
2018-2019 10.647 6.823 64,80% 

65,50% 2019-2020 10.014 6.632 66,20% 

2 Kavala 
2018-2019 587 515 87,70% 

89,90% 2019-2020 533 491 92,10% 

3 Katerini 
2018-2019 660 529 81,60% 

80,55% 2019-2020 632 503 79,50% 

4 Edessa 
2018-2019 725 623 85,90% 

88,50% 2019-2020 780 712 91,20% 

5 Ioannina 
2018-2019 1.336 1.167 87,30% 

90,95% 2019-2020 708 760 94,60% 
6 Chania 2018-2019 1.557 1.544 98% N/A 

Source: Directorate of Primary Education of Eastern, Western Thessaloniki, Kavala, Katerini, Edessa, 
Ioannina, Chania (2020). 
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The purpose of this study was to record parents’ views about the innovative swimming program and to 
capture the magnitude of the need for this program in schools. To achieve the above purpose, the 
quantitative method using questionnaires was chosen. The sample consists of 152 parents of children 
attending primary schools in Greece. The questionnaires were processed with the statistical software 
SPSS. 
The benefits of knowing how to swim are many as according to parents (71,9%)in addition to the 
improvement of their swimming skills, the self-confidence of their children was also strengthened. A 
significant percentage of parents believe that the innovative swimming training program should start 
from the first two grades of elementary school and that it should be extended to other grades. 
Finally, the analysis of the research showed that parents consider the knowledge of swimming very 
important, stating the necessity and importance of the program in schools, as well as its continuation by 
90.1%. Moreover, the high percentage of 84.8% parents believe that swimming training can help their 
child in potential danger in the water.  

 
Diagram 1: Research results- Parents opinion about the swimming program 
 
According to the research, it is obvious that the knowledge of swimming of the children, concerns the 
parents considering the basic part of the education. Given that the first percentage response of parents to 
their children's non-participation in the swimming learning program, is the non-participation of the 
school, as well as that they consider the swimming lesson in primary education necessary and 
compulsory.  
All above shows the urgent need to implement the program in all schools of Greece. Acquiring 
knowledge, especially that which can improve a person's standard of living and often save his own life, 
must be a primary concern of the state and society. 
 
Key Words: Swimming, innovation, physical education, drowning, benefits, training 
 
REFERENCES 
Γαϊτανίδου,   Α   (2019).   Η   διοικητική   αποτελεσματικότητα   του   διευθυντή   της   πρωτοβάθμιας 

εκπαίδευσης και ο παιδαγωγικός του ρόλος σε κινητικές διαθεματικές προσεγγίσεις.  Ανακτήθηκε 
2 Μαρτίου 2020, από  https://phdtheses.ekt.gr/eadd/handle/10442/45678 

Γκότσης, Κ Καλαμπαλίκας, Σ Ντάνης, Α  (2016). Η διδασκαλία της κολύμβησης στο  σχολείο. 
Ανακτήθηκε 12 Μαρτίου 2020, από   http://users.sch.gr/adanis/ebooks/SchoolSwimming.pdf  

Δεκανέα, Ι (2007) Η επίδραση της μεθόδου καθορισμού στόχων στα επακόλουθα παρακίνησης για 
συμμετοχή στη φυσική αγωγή. Ανακτήθηκε 1 Απριλίου 2020, από 
https://ir.lib.uth.gr/xmlui/bitstream/handle/11615/1780/P0001780.pdf?sequence=1&isAllowed=y 

0
10
20
30
40
50
60
70
80
90

Swimming
lessons boosted

my chld's
confidence, and

improved his
relationship
with water

The swimming
program should
start from the

first two grades
of elementary

school

Learning to
swim can help
my child deal

with danger in
the water

Swimming
lessons should

be mandatory in
Greece

Swimming
lessons should
be extended to
other classes of

elementary
school

71,9 70,4
84,8 81,6 82,8

"I agree" or "I strongly agree"



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 144 

Κεραμίδας, (2015). Η σχέση του κλίματος παρακίνησης και της κοινωνικής συμπεριφοράς στον παιδικό   
αθλητισμό και τη φυσική αγωγή. Ανακτήθηκε την 4 Μαρτίου 2020, από 
http://thesis.ekt.gr/thesisBookReader/id/40631%25252525252523page/1/mode/2up 

 
Ministry of Education (2019). Primary school swimming lessons program 2019-2020 retrieved 12 March 

2020, from  HYPERLINK "https://edu.klimaka.gr/sxoleia/dimotiko/748-kolymbhsh-dhmotiko-
sxoleio"sxoleiodiaswsh-frontida 

National  Health Organization.Elements from drowning 2019 retrieved 2 March 2020 
from   https://eody.gov.gr/themata-ygeias/prolipsi-atychimaton-sto-nero/     

National  Health Organization. retrieved 2 March 2020 from   https://eody.gov.gr/themata-
ygeias/prolipsi-atychimaton-sto-nero/    

National Organization of Public Health. Drowning 2019 retrieved 3 May 2020, from 
https://www.iatropedia.gr/eidiseis/eody-6i-stin-evropi-39i-ston-kosmo-i-ellada-se-
pnigmous/120357/ 

Report on demand from Directorate of Primary Education in Eastern Thessaloniki (2020).retrieved10 
May 2020, from https://dipe-a.thess.sch.gr/dipea/index.php 

Report on demand from Directorate of Primary Education in Western Thessaloniki (2020).retrieved5 
May 2020, from http://dipe-v-thess.thess.sch.gr/ 

Report on demand from Directorate of Primary Education in Ioannina (2020).retrieved15 May 2020, 
from https://blogs.sch.gr/dipeioan/ 

Report on demand from Directorate of Primary Education in Katerini (2020).retrieved15 May 2020, from 
 http://srv-dipe.pie.sch.gr/portal/ 
Report on demand from Directorate of Primary Education in Pella (2020).retrieved15 May 2020, from 

http://dipe.pel.sch.gr/ 
Report on demand from Directorate of Primary Education in Chania (2020).retrieved15 May 2020, from 

https://dipechan.blogspot.com/search/label/%CE%9A%CF%8D%CF%81%CE%B9%CE%B1 
 
 
 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 145 

IMPLEMENTING INNOVATIVE METHODS IN HISTORY TEACHING 
 

  Christos Merentitis 
BA in Philosophy, Psychology and Pedagogy 

MA in Sociology of Education 
MA in Educational Psychology 

MA in Management & Organization of Educational Units 
Athens, Greece 

e-mail: xmerentitis@yahoo.gr  
 

ABSTRACT 
The demand for innovation has been highlighted in recent years in both public discourse and daily 
educational practice. Conferences are organized on the application of different teaching methods, 
dissertations are prepared and proponents of innovation, such as Ken Robinson, helpers and social media, 
become famous around the world 
In this paper we analyze a method that must be followed, so that the hitherto obsolete and ineffective 
teaching of history is replaced by an innovative and effective method. 
To this end, after first approaching the schools of historiography that once defined the teaching of history 
(German historicism and the French school of the Annales), we then turn to the form it must take today. 
Also, the problems that arise from the traditional and frontal teaching of this lesson (feeling of mental 
fatigue of the students and high failure rates in the Panhellenic exams) are analyzed and the positive 
outcome that can result from the adoption of modern forms of teaching is described. Moreover, the 
definition of critical thinking is given, examples of student-centered teaching are provided and the 
indicators based on which the improvement of teaching will be tested are described. 
 In addition, the strategic goals that should be fulfilled by this innovative teaching of history are analyzed 
and entail the increase of student interest, the promotion of critical thinking and the improvement of 
student performance in the Panhellenic exams. In short, it is believed that this method can have not only 
academic but also student benefits, enhancing both students' knowledge and their appeal to the lesson. 
It is, however, generally accepted that familiarity with the requirements of the history lesson (eg resource 
management, crisis judgment, etc.) will allow students to use their historical knowledge for the 
interpretation of today and for identifying the causes due to the current social and economic reality. 
Also, mention is made of the steps to be followed in order for this method to be successfully implemented 
and we analyze who should be involved in it, what the role of the principal will be and in what ways the 
necessary professional knowledge and skills will be secured. The final goal is this: teachers should take 
the responsibility to teach with innovative methods. 
We consider it crucial to analyze the role of the principal in guiding teachers during the diffusion phase 
of these innovative practices. In addition, the schedule that should be followed is analyzed. In this the 
preparation should start shortly before the ending of the previous school year to continue during the 
summer holidays and to continue throughout the school year. It also analyzes destabilizing factors and 
comments on how they can be prevented by persuading students and parents and motivating teachers. 
The work is completed with the analysis of the evaluation methods that can be applied, while in the 
appendix is presented an indicative worksheet with questions of creative and critical thinking. 
 
Key Words:  critical history thinking, creative teaching methods 
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ABSTRACT 
The growth and access rise of Kozani was saved by 18th to 19th required, with the heyday of Greek folk 
art and personal professions. An established application in the search for adults was discussed by the 
institution of creative creation in the field of handicrafts, vectors of agglomeration work, by guilds or 
guilds (t. Esnaf). 
The work studies the social and historical context of the traditional profession of the Koudounades, in a 
range of economic activity observed in the traditional professions, which take place in the city of Kozani, 
both during the period of Ottoman rule in the 19th century and during during the 20th century. The study 
is based on the oral testimonies of the traditional bells of Kozani, as well as on an indicative bibliography, 
consisting of distinguished Greeks, historians and writers 
First, we give a general picture of the economic and spiritual prosperity of Hellenism, which is due to 
the existence and prosperity of the professional guilds, which are engaged in the exploitation of 
production. Our research is based on scientific documentation of historical elements of Greek folk art, 
which contribute to the understanding of its produced works. These are creations of people who did not 
learn every form of art in schools, but learned from experienced traditional craftsmen and created 
products invaluable over time. For the most comprehensive and comprehensive study of the subject, we 
examine the individual issues related to metallurgy, which was developed in important centers of 
Hellenism, such as Ioannina, Thessaloniki, Kozani, etc. Then, the traditional profession of bell ringer is 
presented in Kozani (19th - 20th century). Special mention is given to the technique and construction 
materials, which were the driving force behind the production of bells. In conclusion, the study focuses 
on the role played by the traditional profession of the Koudounades in the society and the economy of 
Kozani. 
The laboratory skills of the bells of Kozani were developed in times when isolation, due to historical and 
social needs, imposed their self-sufficiency. Today these social conditions have disappeared, but the 
artistic activity continues. The traditional products are presented in modern workshops, as well as in the 
folklore museums of Western Macedonia. 
The reorganizations of the 19th century with the industrial revolution, which brought the introduction of 
the machine in the production of products, in line with the perceptions of the 20th century, such as 
communication with other countries, the modernist spirit that often rejects the old, substantially affected 
Greek folk art. Western influences penetrate the artistic mood of the craftsman. The Koudounades of 
Kozani served the needs not only of the city and its surroundings but also of more remote provinces both 
in the construction and in the repair of bells. At the end of the 1950s, despite the general radical changes 
in the way and means of production, 15 Koudounades still survive in Kozani, with 7 independent 
laboratories. These continue the traditional way of construction until 1970. Today in the city of Kozani 
there are only 2 Koudounadika, but one cowardly abandons traditional art, due to financial problems 
caused by the global economic crisis and international competition. Today's folk craftsmen struggle to 
keep and keep from tradition, but the current of modern life is anti-traditional. Few folk artisans today 
try to survive in the aesthetic rearrangements and variations of the modern way of life. 
 
Key Words: Historical recording, Traditional professions, Metallurgy, Turkish occupation, Bells, Bells, 
Techniques, Construction materials, Workshops. 
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ABSTRACT 
Asynchronous training means that the instructor and the learner are available at different times which is 
considered as a benefit for self directed learners that prefer to learn at their own pace and time 
(Woodall, 2012). This mode is a key component of flexible learning as it might make it possible for 
trainees to log on to an e-learning environment at any time and download documents or send messages 
to trainers or peers (Hrastinski, 2008). Asynchronous instructional methods consist of documents and 
web pages, web-based training, computer-based training, assessments, tests, surveys, labs, simulations, 
and recorded live events. The most common methods include the following strategies (Woodall, 2012): 

• Online information via website method: Online research methods are ways in which 
participants can collect data via the Internet and there is the possibility of drawing answers 
from information without delay (Bersin, 2004). 

• Online instructional materials method: Content can be linked to other learning resources via 
Internet and participants can access content and practice at their own pace. 

• Virtual libraries: Libraries with a focused collection of digital objects such as texts and audio 
and video materials which provide social and intellectual interactions in community and 
organizations (Robertson & Reese, 1999). 

• Email: A method of exchanging digital messages between participants using digital devices 
such as computers, tablets, and mobile phones which may be distributed to lists of people as 
well as to individuals (Crocker, 2012). 

• Discussion boards: Online discussion sites where learners can hold a conversation in the form 
of posted messages (Jones & Jones, 2014).  

• Electronic mailing list: A special use of emails that allows for widespread distribution of 
information to many Internet users (Wood, 1999). 

• Threaded Conference Systems:  Features used by many Internet forums in which the software 
aids the user by visually grouping   messages with their replies, called a conversation topic 
thread (Papazoglou et al., 2007). 

• Blogs: A discussion or information website published on the World Wide Web consisting of 
different informal entries (posts) in reverse chronological order with the latest postings on top. 
Teachers can create, edit or delete their teaching handouts such as notes, homework 
assignment and review materials (Johnson, 2014). 

• Course Management Systems: A software application for the administration, documentation, 
tracking, reporting and delivery of educational courses of training programs.  

• Moodle Platforms: A free and open-source software learning management system which helps 
educators create online courses and focuses on interaction and direct collaborative 
construction of content. It may be used for distance education, Blended Learning flipped 
classrooms and other e-learning projects (Costa et al., 2012). 

This kind of training may facilitate the teaching procedure along with online training when face-to-face 
teaching is not available as in the case of pandemic crises because it provides an alternative way of 
teaching that provides practice of teaching material at different times. 
 
Key Words: asynchronous training, instructional methods, pandemics, interaction, collaboration, e-
learning. 
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ABSTRACT 
Developments in the field of new technologies are important and rapid, so their introduction in the 
educational structures is now considered necessary. The effective integration of ICT in education practice 
has been a major concern for the education systems of many countries. Many researches point out that 
ICT can be a great tool for empowering the learning and teaching process (Davis,2013). However, 
teachers are not ready yet to integrate New Technologies effectively. In Greece since the beginning of 
the last decade, the Ministry of Education has started the effort for the training and certification of 
Primary and Secondary Education teachers and their utilization in the everyday educational procedure. 
In order to be able to check the effectiveness of the above training programs, these should be evaluated.  
In this paper, we will present the attitudes and perceptions of secondary school teachers who participated 
in the B2 level training of ICT, which was held for the first time from March until June 2020. This 
Advanced training for the utilization and application of ICT in the teaching practice (B2 level ICT 
training) is the continuation of the introductory training on the educational use of ICT (B1 level ICT 
training). This specific training concerns the provision of specialized knowledge / skills and attitudes to 
teachers of all specialties for the utilization of ICT in teaching practice. More specifically, the B2 level 
training concerns all the educational specialties that attended the B1 level training and wanted to acquire 
specialized knowledge in the use of ICT in their teaching subject.  
This paper aims to detect the degree of satisfaction and to investigate the views of teachers who attended 
the specific training program as well as to examine the possible change-evolution of the attitude of 
reformed teachers in the use of ICT during and after the completion of training. 
The research was carried out between March and October 2020. The sample consisted of 112 secondary 
education teachers, who participated in the first training period of B2 level training period. 44 of them 
were male and 68 female. The participants’ ages varied from 37 to 62 years (Mage= 52.8) and their 
teaching experience ranged from 8 to 36 years with a mean of 19 years.  
A quantitative approach was applied to measure the results of the study, based on a structured 
questionnaire, which consisted of 4 parts and concluded 45 closed-ended questions. The questionnaire 
was distributed using the Google Forms online platform and was accompanied by an initial letter 
ensuring the anonymity of the replies. The reliability of the questionnaire was checked using Cronbach’s 
α coefficient and was measured for the whole scale .91, while its individual dimensions ranged from .85 
to .92. (Field,2013). For the statistical analysis of the collected data was used the statistical software IBM 
SPSS v24. A qualitative approach was also implemented (Dépelteau, 2010 · IBM Corp, 2017) via 
individual semi-structured interviews in order to develop a comprehensive understanding of the research 
subject (Leavy, & Hesse-Biber, 2006). A pilot research was carried out before the main research to test 
the validity of the tools (DeVellis, 2017).  
The analysis of the results indicate a positive effect in the trainees level of acquired skills and knowledge, 
recognizing their added value in students involvement in the learning process. These skills were 
identified mainly in the use of web2 tools, such as quizzes, comics creation, timelines, Google Forms, 
word clouds, etc. They also mention a positive impact on their views about ICT, the pedagogical way 
and the frequency of the ICT utilization. The training enhanced their level of self-confidence and self-
efficacy towards the use of ICT and reduced the feeling of difficulty. They also stated they often use 
individual digital tools and software during their courses. However, the effectiveness of the training in 
the creation and implementation of teaching scenarios in the classroom was considered marginally 
sufficient. Finally, the trainees express their dissatisfaction that their certification  exams are not 
conducted right after the training and this is the reason they feel insecure about them.  
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ABSTRACT 
For the last ten years, the current Curricula in Religious Education have led to a radical change of course. 
Proposals for the use of modern teaching methods and techniques contributed to this change. These 
methods are based on exploratory and experiential learning and are associated with collaborative and 
individual teaching techniques (Koukounaras-Liagis, 2017). The ultimate goal is to lead students to 
active and exploratory learning and reflection (Koukounaras-Liagis, 2019). In this context, the patterns 
of artful thinking, educational drama and new technologies are used. Thus the students take an active 
role in the course of learning and the teacher seeks to inspire them in the experience of the past and the 
discovery of new knowledge (Karamouzis, 2007; Tsirevelos, 2019). 
However, the possibilities offered by the new information and communication technologies as well as 
the needs of the pandemic lead to an intense reflection (Hellade, 2005; Mitropoulou, 2007; Karamouzis, 
2018). The question is whether the use of ICT and the efforts for an interactive course in Religious 
Education are a utopia, because the course has been identified with teacher-centered and preaching. On 
the other hand, the question arises whether the use of ICT is also an opportunity to develop interactivity 
and promote the creativity of students. 
The main purpose of this paper is to theoretically address the specific questions. The discussion refers to 
the character and philosophy that characterize the Curricula in Religious Education. Then examples of 
the use of ICT in Religious Education are given (Barlett-Bragg, 2003; Mitropoulou, 2014). Individual 
objectives are to highlight the relationship between religion and information and to present digital 
applications that facilitate the distance synchronous and asynchronous education of students in Religious 
Education using mobile devices (Sofos, 2014; Mitropoulou, 2015). The treatment of the whole 
theoretical issue is accompanied by examples in a specific religious teaching material. In this way theory 
is linked to practice.  
The last part of the work refers to the modern ways of training the teachers of Religious Education 
(Karamouzis and Fokidis and Tsirevelos, 2019). These suggestions focus on distance learning 
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ABSTRACT 
The juncture of Covid-19 outbreak during the year 2020 drove Greek reality to the opening of new 
horizons over education provided, spreading Distance Learning (DL) across all grades of educational 
system. All of a sudden and within a few days, principals, teachers, students and parents were invited to 
adapt and get acquainted with a new educational reality (Stachteas & Stachteas, 2020). The worldwide 
uncontrollable spread of Coronavirus, led Greece to a two-month lockdown throughout the spring of 
2020, instantly activating a certain type of DL provision to address problems of poor attendance as well 
as psychological and social alienation (Mantzikos & Lappa, 2020). According to Mimimou & Spanaka 
(2013:83) “correspondence learning programs have been implemented since 1873”, therefore DL is not 
an unfamiliar subject for a great majority, even in Greece, particularly in tertiary education (Lionarakis, 
2005). However, the extremely urgent introduction in everyday life at all education grades due to the 
pandemic was something that surprised both the educational and student community. Currently, a few 
months after the optional implementation of DL, the imposition of new measures brings it to the spotlight 
as a compulsory provision of education, which in fact ascertains that education is reaching a new era 
with a combined teaching method (in person and distance) even for the lowest grades of Primary 
Education. 
A prerequisite for the successful provision of a multidimensional, flexible and quality DL is the two-way 
communication between teacher and student, which is based on technological tools (Simonson, 2007) 
while the pedagogical conditions that should govern a learning environment are maintained 
(Anastasiades, 2014) enabling the student to self-learning and how to function independently towards a 
heuristic course of self-education (Lionarakis, 2001, as cited in Giagli, Giagli, & Koutsouba, 2010). Over 
the past decades, the internet technology era has already crossed the threshold of education, elaborating 
new data and possibilities in education which have been thoroughly studied during the past years with 
particular interest in pedagogical utilization (Raptis & Rapti, 2001, 2004, 2007, as cited in Filippousis, 
2020). Gradually, every school unit has made a serious effort to be equipped with modern technological 
tools and devices that enable the use of ICT (Information and Communication Technologies) in the 
educational process. A great variety of teachers have been implementing innovative programs during the 
past years with the active and interactive participation of students (ODYSSEUS program, e-Twinning). 
Based on the aforementioned and taking into account the special health conditions widely imposed by 
the DL, the two-fold model of modern and traditional education in combination with educational 
television seems like a new challenge in the field of Primary Education.  
The aim of this paper is to identify concerns arising from the application of DL in Greek Primary 
Education at the present time of the pandemic as well as in general. The general consensus on the 
obstacles that emerged as well as suggestions for resolving them are numbered among the sub-objectives. 
It is well-known that the rapid developments both in the health care sector, but also generally at an 
economic and social level inflict other rhythms of learning from which neither our country nor Primary 
Education must deviate. Hence, DL is considered as a lifeline and despite the objections might be 
extremely useful. The lack of technological equipment and networks, the inadequate training of teachers 
along with the refusal of parents to participate are some of the barriers presented, which with the 
appropriate actions can and should be overcome, as the right to education is above all and must be 
supported in any legitimate way. 
Through the case study of a primary school unit in Western Thessaloniki, regarding the application of 
distance learning, data and perceptions are presented, analyzed and extensively studied, leading to 
inferences about the effectiveness of the project as well as improvement suggestions for possible future 
use. The aforementioned were obtained by conducting qualitative research methods including qualitative 
observations, interviews and focus groups throughout the daily school unit activity among the involved 
people monitored by the school director. An explicit reference is also made to the organizational action 
plan of the Regional Center for Educational Planning (P.E.K.E.S) coordinator, the school unit principal, 
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as well as the attitude of all sector educators, students and parents. Consequently, the difficulties that 
occurred are identified and data of the project implementation will be analyzed in order to result in 
fruitful conclusions. By means of the experiential approach of the subject it is definite that a more 
thorough look is presented, providing in fact detailed information to the case study, which might be 
considered as speculations in need of confirmation regarding DL. 
 
Key Words: distance learning, pandemic, primary education 
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ABSTRACT 
The study was addressed to principals of primary and secondary schools in Western Thessaloniki during 
the fourth week from the beginning of the school year 2020-2021 amid the Covid-19 pandemic. The 
study aims to highlight the principals’ experiences coming from the management of their school and 
personnel, under the unprecedented conditions and measures of the pandemic.  Principals were called 
upon to carry out their duties in a context of health crisis, uncertainty and insecurity, unprecedented for 
Greece and the Globe, which has caused, among others, according to the UN (2020), the greatest 
disruption of the educational process that has ever existed. School leaders had to manage and organize 
school units adhering to a set of strict health protocols (with basic measures the use of mask, physical 
distance and hand disinfection), while trying to ensure the smooth transition of students to school routine 
and the cohesion of members of the educational community. 
Available evidence from previous severe epidemics, in which restrictive measures have been 
implemented, underscores the importance of returning to school for many children, even under different 
circumstances (Shultz et al., 2016; Van Bortel et al., 2016). The return of students to their daily lives 
contributes to the consolidation of stability and continuity and is associated with reduced traumatic stress 
after an epidemic condition (Van Bortel et al., 2016). 
Principals have a key role to play in setting direction and creating a positive school culture, including the 
proactive school mindset, and supporting and enhancing staff motivation and commitment needed for 
the effective response of schools to challenging circumstances (Day & Sammons, 2014). 
The study follows the qualitative methodology. 57 principals (26 primary, 31 secondary) have 
participated. Participants answered to an electronic questionnaire that included three open-ended and two 
demographic questions. The research questions concerned: 1. Which are the main difficulties that 
principals have faced during the management of the school unit from the beginning of the school year? 
2. Which are the obstacles they encountered in trying to manage those difficulties? 3. Which factors have 
helped them to manage those difficulties? 
Transcript data were analyzed using thematic analysis. The main obstacles principals faced from the 
beginning of the school year concerned: a) difficulties in implementation and adherence of the sanitary 
measures (in organizing the school unit according to the protection measures, refusal of some students, 
teachers and parents to comply with the measures), b) difficulties in pedagogical work due to the 
constraints imposed by the measures, c) increased responsibilities and workload, d) stress and fear of 
illness from Covid - 19, e) lack of material and human resources and f) lack of support from local and 
state authorities. The factors that helped principals to manage those difficulties are divided into two main 
categories: Personal sources of support and external sources of support. 
Τhe results could be used to design and implement interventions, policies and measures to support and 
empower schools and teachers in order to be able to respond to their important preventive role both in 
the current and future crises. 
 
Key Words: School management, principals, Covid-19 
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ABSTRACT 
Human Resources are nowadays considered to be the most important asset of a business and are widely 
regarded more as a way of increasing profits than as a cost to avoid. Therefore, employee training is vital 
to the business sector and an essential element of success, as it enhances the employee’s performance 
and efficiency, and helps workforce properly expand its knowledge and skills. At the same time, by 
implementing appropriate, modern and innovative training programs according to market needs, 
businesses can increase the employee’s productivity as well as gain a competitive advantage in order to 
diversify away from their competitors. The retail sector serves daily a large number of consumers to meet 
their basic needs. It provides consumers with a great variety of products in retail, essentials, and services.  
The effort to create excellence in consumer service over competition (competitive advantage) depends 
to a large extent on the efficient operation of other firms in the business sector. That could be promoted 
by achieving a wider coverage of consumer needs (creating the conditions for increased customer 
'loyalty'). For the above-mentioned reasons, in-company training is very important and benefits all 
business sectors and hierarchical levels.  
In-company training constitutes an important impact on organizational functions. That expands 
employees’ knowledge, improves their skills and adds value to the company itself. 
This paper aims to present the findings of a survey that has been contacted in a regional division of a 
retail market chain in Eastern Macedonia and Thrace.  Using a questionnaire, it explores the importance 
of the in-company training programs for both the organization and the personnel. Finally, the paper 
discusses the evidence collected from the available literature and concludes to several remarks: 
 
Key Words: In-company training, Retail Sector, Region of Eastern Macedonia-Thrace. 
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ABSTRACT 
Given that intercultural education is a topical issue in Western societies, the scientific community 
highlights, discusses and develops the general principles and axioms of the intercultural approach to 
educational becoming. However, on the one hand, there is the inability of teachers to respond to the 
modern theories proposed and on the other hand, the difficulty of the educational system to recommend 
specialized school units with specially designed programs. 
The important dimension of the role played by the teacher himself and consequently his attitude and 
readiness towards the modern models of intercultural approach that are proposed is highlighted. For this 
reason, the research focuses on exploring the sensitivity and readiness of teachers towards intercultural 
education, their information about modern intercultural techniques and their attitude as well as their 
intentions towards them. 
Methodological primary quantitative research was applied methodologically, in order to achieve the 
connection of characteristics in as large and more representative a sample as possible in an area with a 
large multicultural character. A new field detection questionnaire was implemented, structured by the 
researchers themselves, supported by the theoretical background of our approach. The questionnaire was 
given to 400 secondary school teachers in the prefecture of Xanthi. 203 percent of 25.4% of all teachers 
in the prefecture responded. Data collection was done with anonymous closed-ended questionnaires. The 
questionnaire was distributed mainly through google forms on the google drive platform. It included 
mostly closed-ended questions. These questions were divided into separate sections concerning teachers' 
perceptions of intercultural education as well as the innovative teaching practices that follow. The 
collection was done automatically online and the data were analyzed with descriptive and inductive 
statistics. 
According to the research findings, teachers are sensitized to issues of intercultural approach, a positive 
attitude is recorded in the acceptance of innovative teaching practices, while deterrents such as the 
established traditional perceptions, teaching practices or the analytical curriculum are highlighted. 
Indicatively the use of non-verbal communication, collaborative learning-project, the use of new 
technologies, informal learning environments, the frequent exploration of common cultural elements 
with new techniques are some of the basic practices for most teachers who teach in a multicultural 
classroom. It is observed that teachers unconsciously apply good and effective practices in practice, 
without having the relevant theoretical background of their importance for the intercultural approach. At 
the same time, they seem to be aware of their expanded role and to seek the application of personalized 
teaching to the extent possible. It is depicted that the utilization of new and innovative practices that arise 
through experience in combination with their intercultural sensitivity. However, the lack of self-
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confidence and the sense of inadequacy that they express in terms of their training in matters of 
intercultural education is reflected. They declare themselves ready and open in their participation in 
educational activities. 
In conclusion, our research data suggest that teachers are willing to respond to new multicultural data 
and are already doing so with new ways of teaching and approaching students and teaching subjects. 
However, the need to be supported by the organized state and the wider social context is highlighted and 
they want recognition and a willingness to cooperate. 
 
Key Words: intercultural education, didactic practices, intercultural perceptions, secondary education 
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ABSTRACT 

It is widely known that the issue of parental involvement has increasingly concerned the academic 
community in recent years. Based on the findings of modern literature it is understood that we are dealing 
with a multidimensional and multifaceted phenomenon. Parental involvement is related to school and 
family relationships and how the latter participates in the child's school life (Reynolds, 1992). Parental 
involvement refers to the actions that takes place between the child and the family and helps increasing 
the parents participation in school life, aiming at the development and growth of the student (Reynolds, 
1992). 
In recent years there has been a great deal of emphasis on the issue of cooperation between school and 
family (Georgiou, 2000). However, in previous years, this partnership was not at the forefront of 
discussion and as a result that the majority of the students were not able to develop all their unique 
characteristics which makes parental involvement a necessary priority for education (Angelides, etal, 
2006).Also, the previous result had to do with the fact that parents were not given many opportunities to 
express their views on the importance of this topic for them and what is required for the proper 
functioning of the school-family relationship (Baker, 1997). 
The subject of this dissertation is to record and analyze the parental involvement. It is an attempt to 
record both the advantageous and disadvantageous effects of parental involvement on students' academic 
performance and an examination of the ways in which the negative climate could be combated. 
Furthermore, there are given suggestions for the improvement of the School-Family relationship. 
At this point it would be preferable to be mentioned that the approach of the subject is carried out at a 
theoretical level. In the beginning of the dissertation a historical review of the School-Family relations 
and an identification of the basic concepts are made, in order to further analyze the positive and negative 
effects of the relationship models and record the parental involvement. Following with a variety of 
suggestions for improving relations and finally research gaps are presented that lead to further 
investigation of the issue. 
It is worth noting that parents should adopt some types of engagement when their child attends school, 
from kindergarten to university. During the school years and as their child grows up, they tend to not 
maintain the same forms of participation and the same intensity. This could also be a topic for future 
research. 
Another interesting topic would be to look into the types of parental involvement at each school level 
and the reasons that verify the frequency, the intensity and the form. It would be preferably that parental 
involvement could be studied in an adequate sample of students, with a quantitative survey. Also, it 
would be interesting to focus on the transition from kindergarten to primary school, with a large number 
of participants, for a better and more efficient drawing of conclusions 
Finally, it would be brilliant to study the quality of the parental involvement, because most of the times 
the more participation of the parent in the child’s school life does not necessarily lead to the student’s 
progress and development. As a result, the quality of parental involvement makes an enormous difference 
and helps in the student’s development and learning. Such a study would be crucial in developing 
interventional programs that build an effective relationship between the school and the family based on 
parental involvement. 

 
Key Words: parental involvement, school, family. 
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ABSTRACT 
The school where teachers, parents and students freely express their opinions and participate in decision-
making is characterized as democratic. An inclusive, non-discriminatory school that supports diversity 
in terms of ethnicity, gender, social class and ability and promotes structural equality and social justice. 
The school where students act as active citizens who abolish the systems of racism, exclusion and power 
and intervene for political freedom and democracy, through knowledge and skills itself provide. Also, in 
the democratic school there are democratic structures and procedures, democratic habits and attitudes 
among all involved, teachers, administrators, students and parents, but also the local community. The 
democratic school is a community that has developed a culture of solidarity, mutual support and mutual 
assistance and whose members work together to achieve common goals and solve problems that arise. 
The democratic school encourages the reflection of teachers, as democratically responsible leaders who 
justify to their colleagues the methodologies they apply (Mullen, 2008; Dewey, 1939; Beane and Apple, 
1999; Mullen and Jones, 2008; Fullan, 2001). 
Similarly, democratic accountability focuses on the democratic discussion and aims at the common good, 
while approaching education as a public good, in contrast to the performative accountability which is 
characterized by the absence of democratic discussion, is based on market ideology and aim at individual 
gain. The priority of democratic accountability is the community.  Democratic accountability supports 
the democratic management of schools, based on dialogue, negotiation and cooperation rather than 
control-punishment or the competition that results in the punishment of schools and their staff. It focuses 
on the progress made by internal motivation to improve education, on developing skills related to the 
local community and encouraging democracy in schools, through the development and implementation 
of relevant values, processes, attitudes and habits (Ranson, 2003; Møller, 2002; Møller, 2008). Forms of 
democratic accountability are internal accountability and bottom-up accountability, which are based on 
relationships of interaction and interdependence (Cassano, 2017), embedded accountability, which is 
associated with professionalism and ethical responsibility or even administrative accountability in the 
sense of motivation, which encourages actions of improvement, ethical and democratic behavior, instead 
of control and restrictions (Dubnick, 2006; Holloway et al, 2017). 
In the context of Greek education, vertical forms of accountability are detected, because of its pyramidal 
- top-down - administrative structure. In the hierarchical relations that can be distinguished, the account 
giving may not be explicitly provided but there is threat of calling the accountant to report, if a violation 
of the law or the code of conduct gets reported to the superior authority (legal / regulatory accountability). 
On the other hand, through the legislation (Law 2986/2002) it seems that the development of democratic 
accountability relations is promoted, in terms of the dimensions of information and justification, between 
the principal, teachers and parents. The purpose of this work is to investigate the formal and informal 
forms of accountability that take place in the Greek school unit and mainly the relationships and content 
of accountability in this context, using quality methods. 
 
Key Words: democratic accountability, democratic school, school community, performative 
accountability 
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ABSTRACT 

The present study aims to investigate the impact of the coronovirus pandemic on mental well-being of 
parents and children in Greece.  
The survey was conducted during the first 15 days of September 2020 and included 278 parents, of 
school-age children (4-18 years old), who answered electronic questionnaires based on the following …. 

• Demographic questionnaire 
• The fear of Covid-19 Scale (FCV-19S) 
• Profile of  Mood States-Short form (POMS-SF) 
• Parenting Stress Index- Short Form (PSI-SF) 
• Children’s  Strengths and difficulties questionnaire (SDQ-Hel) (addressed to parents) 

There was not need for a pilot study preceding the survey  since the scales of  the questionnaires were 
internationally weighted  
The coronavirus pandemic is a very stressful experience for parents, as they have to balance their 
personal life, work  and raising children, while being left alone and locked up without any other help. 
(Wang G. et al., 2020). This condition sets parents at greater risk of experiencing discomfort and 
potentially degrading their ability to support and care for their children adequately. The lack of support 
that these children receive during quarantine might be the reason for more severe psychological 
symptoms such as depression, stress, irritability and post-traumatic stress. (Hawryluck et al., 2004. 
Brooks et al., 2020).  The consequences of the mental health of families, during the quarantine should be 
taken seriously under consideration by the state’s services so that appropriate measures can be taken. 
Such measures would be desirable to have a plan to promote support programs in the short and long run.. 
(Spinelli M., Lionetti F., Pastore M., Fasolo M., 2020) 
For the needs of this survey parents completed an online survey using Google forms, describing the 
changes in their family environment in relation to the effects of the Coronovirus pandemic. Furthermore, 
pointing out difficulties and fears that may occur due to the quarantine. Express their perception of the 
individual stress they experienced and the parent-child binary stress, as well as the emotional and 
behavioral problems of their children. The results showed that the perception of difficulty of the 
Coronavirus pandemic is a critical factor that undermines the mental well-being of both parents and 
children. The impact of the pandemic and quarantine on the mental health of children is interdependent 
with the parents’ personal stress that they might involuntarily pass over to their children. Parents who 
reported more difficulties (interfamily, financial, social) are the most stressful. The most anxious parents 
were less involved in their children's needs-activities, reducing the effective regulation of children's 
emotions. They also play less and participate less in fun-relaxing activities with their children and as 
result increase emotional load and behavioral problems. Thus, it becomes clear that increased parental 
stress has consequences and is highly interrelated with  children’s difficulties.  (Spinelli M., Lionetti F., 
Setti A., Fasolo M., 2020). 
There are few relevant researches in Greece, which offer information on this subject. This research 
constitutes a step towards the state’s suggested actions concerning the effects of the pandemic and 
possible lock downs on the mental health of families and their social exclusion in order to provide 
supportive interventions for both parents and children. 
 
Key words: Coronovirus pandemic, quarantine, parent’s anxiety, children’s emotional problems  
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ABSTRACT 

Recognition and assessment of prior knowledge is linked to both lifelong learning and continuing 
vocational training. Certification of prior knowledge is related to individuals' learning and can be defined 
as learning from the past, which is then certified against a new qualifications framework and thus 
exempts individuals from participating in programs related to those qualifications. Recognition of prior 
knowledge is identified through whether the trainees' educational background complies with the criteria 
set by each certification body. There are several problems and challenges in terms of prior knowledge 
recognition that could be mentioned and investigated. Staff certification has become an important 
element in validating the capacity of an increasingly mobile and global workforce, underscoring the 
recognition value of the accreditation industry that can be transported across national borders . The 
development of new systems of certification for individuals responding to the ever increasing speed of 
technological innovation and growing specialization of personnel, can compensate for differences in 
education and training and thus facilitate the global job market. Alternatives to certification may be 
needed to adopted in public service positions, as well as official or government enterprises. The common 
European principles have enacted common guidelines for peer learning and the exchange of good 
practices and policies across Europe. Furthermore, financial support for projects from European Union 
programs related to lifelong learning and youth, is offered in many cases. The strategic Europe 2020 
requires promoting the recognition of non-formal and informal learning .  
The recognition of non-formal and informal learning is recognized as an important tool in the context of 
the current economic crisis, as well as in the pursuit of economic and social goals at European level. 
However, the Euro fats, such recognition is organized differently across Member States and, 
consequently, there are huge differences in the development and implementation among European 
countries. In the labor market, all stages of validation occur to a large extent in the vast majority of 
countries covered - in the case of evaluation and certification, this sometimes leads to cooperation with 
external bodies and educational institutions. Evaluation is often characterized when validation is linked 
to the achievement of a professional standard and this can take the form of observation of work practices 
or evaluation of a portfolio. Employers or professional associations are often involved in this process. In 
this context, it is considered necessary to investigate the concept of recognition of prior knowledge in 
the Greek reality.  
The aim of this study is to investigate the issue of prior knowledge recognition and more specifically to 
analyze the reasons that make prior knowledge recognition important, the ways in which this knowledge, 
skills and competencies are recognized and the problems that arise during process of recognizing the 
previous knowledge of adult learners , as they are reflected by the educational institutions. For the 
purposes of the research, a qualitative research was conducted, after interviewing 24 employees in adult 
education institutions and prior knowledge certification centers. The results of this study are expected to 
be useful at the institutional level, to those involved in the design and implementation of lifelong learning 
programs for adult learners. Finally it is expected to trigger a public debate, on the systematic 
identification of prior knowledge through the discussion on the theoretical model of the lease, the 
definition of acronyms, the problems related to knowledge recognized in several countries, existing 
programs, and the factors that facilitate and prevent recognition of prior knowledge.  
 

Key Words: lifelong learning, recognision of previous knowledge, certification of skills and 
knowledgde  
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ABSTRACT 
Building capacities with pedagogical content knowledge (PCK) and self-efficacy to teach during initial 
teacher education plays a decisive role in shaping pre-service teachers’ early professional development 
throughout their teaching careers. However, pre-service teachers’ teaching effectiveness and students’ 
performance are not often satisfactory. PCK is a kind of knowledge that reflects teachers’ understanding 
and transformations of the content knowledge. Teachers’ self-efficacy, which is a measure of teachers’ 
teaching confidence, is expected to be positively associated with teachers’ levels of PCK. Some research 
and studies have been studied peer dialogues in a virtual learning environment of pre-service teachers on 
practical issues in teaching reflected different depths of influences of teacher education and practicum. 
Many studies have found that reflective teaching has influence on teachers’ teaching effectiveness, it can 
be used in teacher education programme to improve pre-service teachers’ teaching performance by 
deliberating their past experience, and stimulate their teaching innovation as well. Classroom observation 
is a good way for pre-service teachers to observe and evaluate their teaching behavior directly. Therefore, 
it was assumed that reflective teaching and classroom observation are two common approaches to 
enhance pre-service teachers’ self-efficacy and PCK, stimulate their reflections on pedagogical 
approaches in teacher education and continuous professional development. Although it is crucial to 
develop pre-service teachers’ reflection towards their learning during teacher education and teaching 
practices, to build up their self-efficacy and PCK, little empirical research has been done in the field of 
affecting pre-service teacher’s self-efficacy, PCK and reflective ability by reflective teaching and 
classroom observation.  
This study adopted a quasi-experimental research design with a mixed-research method to examine those 
effects during an online training. A sample of 94 pre-service teachers in a teacher education university 
in northern China was recruited in this study and randomly assigned to experimental groups with varied 
training sequence or no training as the control group. The survey results showed that pre-service teachers’ 
self-efficacy significantly increased after the online training, regardless of conditions. The survey results 
of pre-service teachers’ beliefs in PCK and the tests administered to assess their mastery of PCK did not 
show any results favoring the groups with online training. However, the assessment scores of pre-service 
teachers in the two experimental groups were increased after the online training sessions, while the pre-
service teachers in control group were kept at the same level. The text mining analysis of pre-service 
teachers’ reflection logs indicated a significant difference in the matching keywords between the 
experimental groups and the control group. The pre-service teachers in the experimental groups matched 
more keywords than that of control group, which suggested they have more profound thoughts. An in-
depth analysis of pre-service teachers’ reflection logs is still in progress, but we attempt to explore a 
deeper understanding with an objective way to operationalize the depth of reflection. More results of this 
research will be published elsewhere.  
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By analyzing the different impact of online training of reflective teaching and classroom observation on 
the changes of pre-service teachers’ self-efficacy, PCK as well as the depth of reflection, this study 
provides a fresh perspective on how reflective teaching and classroom observation affect pre-service 
teachers’ self-efficacy, PCK, and their reflective ability. Our findings suggest designing the relevant 
sessions of PCK and promoting pre-service teachers’ reflection and confidence in teacher education 
programme. Due to the pandemic of COVID-19, the schedule for the online training became very tight, 
the online training was conducted within two weeks, in order to finish all training sessions before the 
pre-service teachers started their teaching practicum. The future research could extend the length of 
online training for pre-service teachers to have sufficient time to develop PCK and reflection levels. 
 
Key Words: reflective teaching, classroom observation, self-efficacy, pedagogical content knowledge, 
depth of reflection, online training, pre-service teacher 
 

 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 171 

TELEPRESENCE TO SUPPORT INTERNATIONAL VIRTUAL EXCHANGE: 
COMPARING IMMERSIVE VIRTUAL ENVIRONMENTS AND 
TELEROBOTICS 
 

Paul Wallace, Ph.D. 
Appalachian State University 

Boone, USA 
e-mail: wallacepr@appstate.edu 

 
ABSTRACT 

The COVID-19 pandemic has limited international student travel and short-term study abroad 
opportunities. An alternative to travel is the international virtual exchange model, peer-to-peer learning 
opportunities supported by information and communication technology (ICT) to connects students 
around the world. This paper reports on an international virtual exchange project between first-year 
university students in the United States and Japan. Student groups in both locations met synchronously 
online over the course of five weeks, and were challenged each session with working together to discover 
solutions to robotics tasks. The project employed an immersive virtual environment (IVE) to support 
synchronous communication and collaborative activities between the groups. This type of virtual 
environment can resemble a meeting hall or classroom, where participants are represented as avatars 
within the space. The IVE used for this project supported text chat, videoconferencing, shared 
documents, video playback, and presentation files. Previous studies indicate that IVEs provide a greater 
sense of social presence compared to asynchronous collaboration tools. Students in both locations of this 
virtual exchange project were able to use the audio and text chat in the IVE to ask questions about how 
to solve the robot task challenge. Video feeds from each classroom were also included within panels in 
the IVE, to show a live video of each classroom view and robot task view. In addition, we used a mobile 
telepresence robot in the U.S. location, to allow collaborators in Japan to freely roam around the U.S. 
classroom, to facilitate one-on-one and small group discussions, and view robot programming solutions 
up-close. After the collaboration in the virtual exchange project was completed, students were asked to 
reflect upon their interactions and the technologies used in the online sessions. Students completed a 
survey designed to provide insight into their feelings toward use of both the telepresence robot and the 
IVE used to supplement the global virtual team objectives. Results suggest that students found both tools 
to be novel, interesting, and engaging. The telepresence robot was found to better support completion of 
tasks and more effective in facilitating communication. Students expressed similar preferences for the 
IVE and the telepresence robot for group collaboration, however, the robot was preferred for one-on-one 
collaboration. 
 
Key Words: international virtual exchange, immersive virtual environment, virtual reality, telerobotics, 
global virtual teams 
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ABSTRACT 

The pandemic situation of COVID - 19 brought about a change not only in the way of life of the society, 
but also in the attendance of distance learning. For many countries around the world it was a new thing 
for educational institutions at all levels both for  pupils and students that.  In addition to the difficulties 
encountered in schools in normal conditions, now is needed an adaption with the way of learning online, 
which was mandatory due to the prevention of the spread of the virus in such places as educational 
institutions. 
In Albania, after the appearance of the first cases of infections, during March 2020, the teaching process 
at all levels of education were interrupted and the country entered quarantine, already with strict 
restrictions that for people was unexpected and somewhat difficult. 
Online learning methods in the country are not applied generally. Universities, unprepared due to the 
emergency begun to prepare guidelines on how to learn online as well as the way of using the electronic 
platforms by professors and students with the aim of implementing a “normal” learning process. Under 
these conditions, the university administrations started to seek for the most suitable electronic learning 
platforms, but there seemed to be difficulties in selecting the right platforms. In addition, instructions 
and video tutorials should be issued on how to use these platforms by both professors and students. 
There are few studies so far on the effects that online learning has brought in Albania, due to COVID -
19. One of the latest studies about the online learning in 9 higher education institutions showed that after 
the beginning of online learning 2 out of 3 students were able to attend classes regularly, mainly due to 
lack of access to internet.  
This paper aims to assess students’ attitudes towards online learning at University “Aleksandër Moisiu” 
in Durrës and explore potential challenges. The assessment was conducted during April 2020, the second 
month of isolation. A total number of  N = 214 students participated, through an online questionnaire. 
Results showed that only 1 out of 3 students (34 %)  have a positive opinion about online learning, and 
30 % of them are familiarized with the process, whereas 36% of them believe that the interaction with 
professors has been good. Some students, coming from finance, math, informatics etc, would prefer 
normal learning in class, in order to understand better the examples and exercises of their courses.  
 
Key Words: COVID-19, e-learning, electronic platforms, learning process, higher education, teaching 
methods 
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ABSTRACT 

The specific paper aims at presenting an example of the professional development opportunities that are 
enhanced by the use of virtual leaning tools. It describes the framework on which the training of the EFL 
(English as a Foreign Language) teachers of Western Thessaloniki was based during the period that 
followed the Covid-19 pandemic. It presents the different means of support that were offered by the 
S.E.E.( Senior Education Executive) for EFL teachers of the specific area. When the lockdown was 
abruptly imposed, educators were obliged to cope with a highly demanding and rather unknown situation. 
In order to respond to their needs immediately, the S.E.E. sent them a video presentation via e-mail. The 
presentation focused on their emotional support, provided some first practical guidelines, anticipated the 
most important issues that they would have to deal with in the upcoming period and set the ground for 
reciprocal communication. The second step involved the creation of a space in the Moodle platform 
www.act3.gr, which had already been in use by the S.E.E., where the teachers could share ideas and 
resources.  Additionally, a ‘virtual office’ was created, so that on specific days and times the teachers 
could meet online and receive support and help by the S.E.E. and their colleagues. During those meetings, 
an important need for training in ICT tools and creating long distance lessons arose. 
As a response to those needs, a number of webinars were organized. A small group of English teachers 
with experience in ICT tools were used as ‘alternative experts’ (Rogers, 2002:231) and they were given 
the opportunity to share their knowledge and act as instructors along with the S.E.E. herself.  The 
webinars were based on specific guidelines; the content was selected and modified to suit the learners’ 
needs (Dudley-Evans and St John, 1998) and were related to the desired learning aims (Race, 2001). The 
style of delivering new knowledge took into consideration different kinds of readiness in terms of digital 
skills (Rogers, 2002). As it is not enough just to present a tool (Rogers, 1999), the webinars involved a 
short presentation about the practicalities, examples of use in the classroom and finally, a step-by-step 
tour of the digital tool followed by questions, clarifications and new ideas of use provided by the 
participants.  Moreover, the webinars were uploaded to the Moodle platform so that teachers could access 
them anytime and thus, operate independently and autonomously (Noyè & Piveteau, 1999, Keegan, 
2001). 
The specific teacher training and support model proved extremely effective according to the English 
teachers’ evaluations that followed the process. The focus on the reality of their teaching situation, its 
co-operative nature and the opportunity to interact with other teachers, the encouragement of initiatives 
as well as the fact that it is continuous and helps them develop new ideas (Lessing & De Witt, 2007) by 
providing support and feedback, were the main features which were highly estimated by the participants.  
Of course, we have to mention that the participants were ‘voluntary learners’ (Rogers, 2002:14), trying 
to ‘achieve a particular piece of learning related to their present pattern of life’ as well as ‘to solve an 
immediate problem facing them’ (Rogers, 2002:77). Still, the desire to learn and cope effectively with a 
new reality should not be overlooked, as it is an intrinsic kind of motivation that truly paves the ground 
for the actualization of successful professional development.  
 
Key Words: Professional development, virtual learning, English teachers 
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ABSTRACT 

The aim of this paper is to present an alternative way of teaching new technologies in the education of 
children, a way of teaching that has its roots in Ancient Greece and specifically in the philosopher 
Socrates. Basic concepts of Socrates' didactic method are maieutic, irony, dialectic, aporia, and inductive 
reasoning. Socrates claims that he did not "invent" any philosophical theory, but that as a midwife he 
helped his student to "reveal" the truth from himself. That is, Socrates tries to make his interlocutors 
understand their ignorance and discover knowledge on their own. The technique of this method consists 
of a set of questions and answers, to which the philosopher does not give answers declaring ignorance 
and considering that the correct educational method is the discovery of the truth by the student and not 
the "revelation" of knowledge by the teacher. Thus, according to Socrates, true teaching does not consist 
in the confrontation of views and opinions, but in the "emergence" of knowledge and truth by himself. 
Socratic irony, the first stage of Socratic maieutic method, is defined as the pretender ignorance of the 
philosopher. The question is the most basic feature of learning, the intermediate state between learning 
and knowledge. Knowledge must be followed by questioning, as the raising awareness of ignorance is 
the motivation for learning. With observation and logic, Socrates believes that he can make his learner 
to discover knowledge and to develop critical ability, be led from an example of everyday life to 
something more general (Vlastos,1993). 
Technologies in education are known as Information and Communication Technologies and New 
Technologies. ICT defines all modern digital technologies that allow the encoding, processing, storage, 
retrieval, retrieval and transmission of information in digital form using computers and computer 
networks and in general, any form of processing of simple media, applications and even robotic or 
artificial intelligence or connectivity such as video conferencing, which target both simple functions and 
learning processes (Kotopoulis, 2013). The use of new technologies in educational practice aims at 
learning, but also at an interesting learning and communication process, in order to develop the creative 
critical thinking of students but also to promote exploratory and collaborative learning in this way 
(Atmatzidou and Dimitriades, 2016; Avramidou, 2016). Thus, learning acquires interest and produces 
results, but also the learning process is renewed and become innovative. It is no coincidence, after all, 
that new technologies have become a science and in fact have been included in the curriculum of schools 
and are their main axis (Tsagaris and Chatzikyrkou, 2019; Tsagaris, Chatzikyrkou and Simeli, 2019). In 
fact, this spread of new technologies at school makes sense, since young learners are "digital natives", 
as they deal with computers, videos and the Internet as if they were born with them, their familiarity is 
incredible. The purpose of learning is the student and the teacher simply manages the classroom and 
takes care of any problem. (Ertmer, P. A., & Otternbreit-Leftwich, A. T. 2010) 
By living in the century of technology, then, it is a given that learning is now exclusively student-
centered. In this context, the teacher is called to play a guiding and complementary role in the learning 
process. According to the proposed methodology of the present work, the teacher, like Socrates, must 
define an object of teaching and then pretend to be ignorant of the specific subject. Next, the trainees 
should state their views on the subject under consideration while the teacher has only the role of observer. 
Then, with questions mainly from everyday life, the teacher guides his students step by step in the 
discovery of knowledge. 
By applying the Socratic method to the teaching of new technologies, learners actively participate in the 
learning process so that they do not lose interest, curiosity is aroused and thinking is stimulated, critical 
ability is cultivated while there is constant feedback. The Socratic method is a highly democratic method 
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that promotes dialogue and does not impose knowledge, it is based on spontaneous learning if it even 
stimulates curiosity. This is a  so current methodology as never before. 
 
Key Words: Socrates, maieutic, irony, dialectic, aporia, inductive reasoning, ICT, Information and 
Communication Technologies, New Technologies, 
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ABSTRACT 
Teaching in the current pandemic context often is teaching online to mitigate the risk of virus 
transmission among students and the broader community. Consequently, educational providers need to 
find teaching staff who are experts in the field but also online experienced to maintain the required 
learning and teaching quality. Given the global context of the Internet, educational providers offering 
online courses, can open their courses to a worldwide student audience but also recruit online teaching 
staff within the country or for example from countries with the same teaching language. Yet, language 
is only one cultural facet. Other cultural values and practices do matter as well when teaching a class in 
a traditional classroom or online to a diverse global audience. Literature has investigated cultural 
differences among countries. For example, Hofstede’s seminal work compared the culture of different 
countries on six dimensions, power distance, individualism, masculinity, uncertainty avoidance, long-
term orientation and indulgence. The Project Globe used nine culture constructs to compare different 
national cultures. This paper discusses cultural differences of two countries, Norway and Australia, 
where courses are taught in English. Both countries for example show a medium level of uncertainty 
avoidance but they differ significantly on other cultural dimensions such as masculinity and 
individualism. Uncertainty avoidance measures how much a culture feels threatened by change, 
uncertainty and ambiguity in life. Thus, someone with high uncertainty avoidance is unwilling to accept 
risks, seeks rules, formality and “truth,” and is more likely to trust an expert. Masculinity represents a 
preference in society for achievement, heroism, assertiveness, and material rewards for success. Society 
at large is more competitive. Its opposite, Femininity, stands for a preference for cooperation, modesty, 
caring for the weak and quality of life. Society at large is more consensus-oriented. Individualism, can 
be defined as a preference for a loosely-knit social framework in which individuals are expected to take 
care of only themselves and their immediate families. Its opposite, Collectivism, represents a preference 
for a tightly-knit framework in society in which individuals can expect their relatives or members of a 
particular ingroup to look after them in exchange for unquestioning loyalty. A society’s position on this 
dimension is reflected in whether people’s self-image is defined in terms of “I” or “we.” Educational 
providers need to consider cultural differences when recruiting staff or students from another country. 
For example, Australia scores higher on masculinity than Norway, so Australian staff and students should 
be more competitive than Norwegians. While Australians might enjoy an in-class quiz with student 
results openly discussed, Norwegians might be less interested in such an exercise. Furthermore 
discussing topics in class might be more consensus oriented with a predominantly Norwegian or more 
“heated” with a majority Australian cohort. Similarly, Australia scores higher on Individualism than 
Norway. So, educators can expect Australians to be less interested in group work for example. Working 
with staff and students from different countries, it is important to acknowledge cultural differences and 
take these differences into account when planning and delivering a course. Cultural differences need to 
be addressed in the classroom but also on an organizational level, e.g. in staff meetings, to maintain a 
high learning and teaching quality. 
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ABSTRACT 
The implementation of structural changes and innovations in the Greek educational system concerning 
the institution and provision of school psychological support to students attending public schools, for the 
first time since 2014 (Vasileiadis and Doikou ‐ Avlidou, 2018). The establishment and development of 
the Committees for Diagnostic, Educational, Evaluation and Support (EDEAY) concerns the 
development of coeducational strategies and is implemented by all those involved in the education 
process (staff, teachers, school psychologists, parents). The staff of the EDEAY operates in the process 
of diagnostic educational evaluation in its school to support it a) in addressing difficulties or obstacles 
and solving educational problems and responding to the specific educational needs of students and b) in 
the development of a school for all students without discriminations (Forlin, 2010). However, there are 
no sufficient and thorough scientific data on how they manage themselves signifies their respective 
services and collaboration with those involved (Vasileiadis and Roussakis, 2019) 
This study investigates the evaluations of 20 primary school principals for the quality of their 
collaboration with school psychologists when participating in the EDEAY. The main axes of the 
interviews concerned: (a) the philosophy of coeducation and the functioning of the new inclusion 
procedures in the school context, (b) the distinct roles of those involved in the EDEAY (c) the shaping 
factors about the collaboration between principals and school psychologists and (d) the difficulties and 
possibilities of improving their collaboration. The present study aimed to highlight the views of the 
principals of the primary education units on the operation of EDEAY and the potential benefits to their 
school of providing psychological support to them. 
The content analysis of the data collected highlighted specific subjects, including the difficulty of 
identifying the distinct roles of participants in the EDEAY on the part of the principals, as well as the 
absence of a culture of interdisciplinary collaboration between those involved in the educational 
processes. These variables act as a deterrent to the integrated development of school psychological 
support strategies for students. The findings of the study discussed as a possible source of feedback from 
both school psychologists involved in the new institution of EDEAY as well as the directors and the role 
they can play in a similar context aiming to increase the efficiency of this innovative institution. 
 
Key Words: Ιnnovation and Education, School Principals, School Psychological Support, Inclusive 
Education. 
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ABSTRACT 
This article, as a result of a literature review, studies the issue of educational decentralization and school 
autonomy policies. The importance of the global urgency of adopting an autonomous school character 
and the identification of the conditions and possible means by which the implementation of autonomy in 
the field of education can be realized is defined as the main objective of the study. 
In an initial level, the basic condition for the establishment of school autonomy is the development of 
the physiognomy-profile of the school. In this way, the school community will acquire an individual 
character that will be a pole of attraction for both students and teachers and will enable it to consider 
itself a “magnet school” (Zmas, 2018). 
Additionally, the “apprentice agency” will take care of the strengthening of the positive characteristics, 
the awareness of the problems and the elimination of the negative traits (Zmas, 2018), which will 
contribute to the performance of the operation. Autonomy requires the adoption of an “inside-out 
organizational” character, which will ensure self-sufficiency and successful survival in a continuous 
market system (Zmas, 2018). 
However, the character of the Greek educational system is basically deconstructed by two factors: The 
Management and its executive staff, the teachers themselves. This means that centralism, which, 
according to studies of the literature review (Eurydice, 2013 sited in Karkatseliou, 2017), dominates the 
educational culture of the Greek school, stems from the attitude of these two elements. 
Successful readjustment of the executive staff’ position could be achieved through the strengthening of 
the educational professionalism. Ingersoll (1997) (sited in Moomaw, Koutrouka, 2017) considers one of 
the characteristics of professionalism to be the authority that the teacher should have in order to influence 
the school's events in terms of educational issues. The above relationship between autonomy and 
professionalism is also confirmed by Khmelkov (2000) (sited in Moomaw, Koutrouka, 2017), who 
classifies professionalism as one of the three factors that promote teacher autonomy. 
According to this statements, either with the encouraging mentoring presence and attitude of the director 
or with the training action of the Ministry or with the self-determination of the teachers, teachers are 
called to become autonomous in the exercise of their duties by combining both the school institution’s 
internal ethical code and the socio-cultural peculiarities of each region for the benefit of the customer 
interest. 
A bridge between the proposals for the adoption of a model of school autonomy and the realistic 
existence of autonomy as a potentially valid structure in education, is the fact that research by 
Stavrianoudaki (2015) showed that teachers, despite blaming the Curriculum and its provisions, are not 
ready to become independent of it and operate more autonomously. 
According to Trow, the degree of autonomy that an employee has is directly related to their job 
satisfaction, which is also true for teachers (Gnecco, 1983 sited in Moomaw, Koutrouka, 2017). How, 
though, does an education system manage to deal with the phenomenon of lack of personal recognition, 
meaningless work routine and the tensions and concerns related to promotion and professional 
development issues (Dellar, 1998 in Stavrianoudaki, 2015) through autonomy? 
The answer lies in the realization that school autonomy is not a panacea. Autonomy in education may 
help to increase work responsibility and greater involvement in issues of organization and operation of 
schools, but at the same time it is not a Messiah who will lead to balance and order. 
Among the negative consequences of the implementation of autonomy are the incomplete and ambiguous 
results regarding the improvement of student performance, the increased work stress due to insufficient 
qualifications, conflicts between groups regarding the “profile” of the school and also an unclear legal 
framework of the “self-governing” school’s function (Zmas, 2018). 
In summary, in educational level, an autonomous school should have a staff member on in charge who 
is self-aware of the needs and obligations. However, autonomy needs maturation on which each of the 
stakeholders in the educational reality should think. 
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ABSTRACT 

The current study constitutes a theoretical review of the catalytic issue of Time and its connection to 
Literature and Art, through their socio-historical development. The periods of acme and decadence are 
considered to be of primary importance.  
The study aims to present the determining influences of Time, as they appear through the dual-correlative 
relationship between Literature and Art from ancient times to the present era of crises, and to the most 
recent crisis of the Covid-19 pandemic. The only solution to this global difficult situation is the recourse 
to Literature and Art, not only under the perspective of creation, but under the perspective of intake, as 
well. 
Time is “a non-spatial linear continuous in which facts take place with an obvious irreversible order”. 
Regarding this issue, there were a lot of definitions and differentiations, depending on the scientist and 
the field they were serving. The special importance that was attributed to the notion of Time is due to the 
fact that it is directly connected with organization, but also with the existence of human life. The past, 
the present, the future are stigmatized by time, whereas its alienating power influences both the internal 
world of people and their external appearance.  
Time –according to Ancient Greeks– does not follow a straight course (with the creation of world as a 
starting point), but it develops a circular route (Μελανίτης, 2001-2002). In modern times, Albert Eistein 
(Theory of Special Relativity) was led to a correlation of the curving of space and reality. Death and 
decay are attributed to the changes of this curving.  
Time has, consequently and intensively, bothered the representatives of Philosophy, since Antiquity. But 
even in the area of Literature and Art, the matter of Time maintains an exceptional place. Besides, both 
Literature and Art recommend reflection of reality and, thus, they express their interest for this crucial 
factor that defines human life. Their agents deal with this matter, expressing their attitudes according to 
their personality, experiences and practice. Yet, this issue presents higher interest at periods of acme, but 
mainly at periods of decadence (individual or collective), since it is then that the role of Time becomes 
more evident.  
At the works of literary writers and artists, Time keeps a positive and negative sign, at the same time. It 
acts curatively, at some times, disappearing signs of sadness and loneliness, and, at other times, it 
becomes torturous, especially relentless towards every existence, leading systematically to melancholy, 
decay and death. Then, Oblivion and creation become basic means of escape for the person. The 
monotonous and arduous character of Time is underlined in the poem “Chronocircuit” 
[«Χρονοκύκλωμα»] by Kleitos Kyrou, a poet of co-capital, where people are carried away into an 
unmerciful chase of time, ending to lose the joy of life and, evidently, their real beingness, in their effort 
to organize their lives (Κύρου, 1997).   
Time, as dimension, is directly connected to Memory and Oblivion. Beloved persons that have left 
forever, happy mature periods, experiential circumstances that have disappeared in the vortex of 
oblivion, objects that have survived, indicating the dusty presence and their strong resistance to time, all 
this nostalgia for the lost past meets the first material for the creation of a fictional or artistic work. And 
surely, a special period  (individual or collective)  of acme or decadence of the creator forms the fertile 
ground so that these ideas can blossom. It is a fact that creation mainly gestates in such situations. And, 
especially, at negative periods where time gains a timeless character.  
During the last decade, Europe was tried out by a economic (or better, a cultural) crisis. The irrational 
use of Technology and the augmented demands for artificial prosperity (in contrast to simple living 
before industrialization) have brought up a economic-cultural crisis. However, this crisis ended to a 
radical inversion of human life. More importantly, it had an internal impact since it contributed to a 
corruption of the personality of the population. What is more, the rapid entrance of immigrants (political 
or not) in Greece, and generally in Europe, created a different situation. And while society was trying to 
recover from the economic attenuation, another blight appeared in a threatening way and assumed the 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 184 

characteristics of a pandemic, a health service crisis bearing the name Covid-19. In the middle of this 
conflagration, Time acquired a timeless and indefinite character, losing its real existence, granted that 
the limits of present and future are no longer clear. And more, in this climate of uncertainty, the 
evaluation of human life seems to be the biggest ideal that needs to be amplified. Authentic values 
(harmonized with the dictates of Nature), in parallel with the fertile occupation with Literature and Art, 
could form valves of safety and liberation from this situation of mandatory enclosure where Time extends 
dynastically and becomes timeless and tyrannical.  
 
Key Words: Time, Literature, Art, Culture, Technology, Covid-19.           
 
REFERENCES 
Αποστολίδου, Β. (2012). Η Λογοτεχνία στα νέα περιβάλλοντα των ΤΠΕ: Κυβερνολογοτεχνία και e-

books, Ψηφιακές Κοινότητες Αναγνωστών, Δημιουργική Γραφή και Αφήγηση στον Ψηφιακό 
κόσμο. Ερευνητικό πρόγραμμα στο πλαίσιο ΕΣΠΑ. Θεσσαλονίκη: Κέντρο Ελληνικής Γλώσσας 
(ΥΠΕΠΘ). 

Γεωργογιάννης, Π. (1999). Θέματα διαπολιτισμικής εκπαίδευσης. Αθήνα: Gutenberg. 
Δημητρούλια, Τ. (2006). Κυβερνολογοτεχνία, μια πρόκληση του μέλλοντος. Σύγκριση/ Comparaison. 

Αθήνα: Μεταίχμιο, 17: 94-113. 
Δουβίτσας, Β., Κωβαίος, Α. κ.ά. (2006). Παγκόσμια Πολιτιστική Εγκυκλοπαίδεια: τα μνημεία της 

UNESCO. Συλλογικό έργο. Αθήνα: Δομή.  
Ζερβάκη, Α. (2010). Η έννοια της πολιτιστικής και φυσικής κληρονομιάς της ανθρωπότητας: η συμβολή 

της UNESCO.  Αθήνα: Σάκκουλας.  
Καβάφης, Π. Κ. (1963). Κρυμμένα Ποιήματα (1877;-1923), (φιλολ. επιμ.: Γ. Π. Σαββίδης). Αθήνα: 

Ίκαρος. 
Καβάφης, Π. Κ. (1990). Άπαντα Ποιητικά. Αθήνα: Ύψιλον. 
Καβάφης, Π. Κ. (1990). Τα Ανέκδοτα Ποιήματα. Αθήνα: Ύψιλον. 
Καβάφης, Π. Κ. (1994). Ατελή Ποιήματα (1918-1932), (φιλ. επιμ.: Renata Lavagnini). Αθήνα: Ίκαρος. 
Καμύ, Α. (1967). Ο Ξένος, (μτφρ.: Γ. Κότσιρας), 2η έκδοση. Αθήνα: Δωδώνη. 
Καμύ, Α. (2010). Ο Μύθος του Σισύφου. Δοκίμιο για το παράλογο (μτφρ.: Νίκη Καρακίτσου-Ντουζέ και 

Μαρία Κασαμπάλογλου-Ρομπλέν). Αθήνα: Καστανιώτης.  
Καμπατζά, Β. (2014). Κ. Π. Καβάφης – Albert Camus. Η δύναμη του χρόνου και των συμβόλων στο έργο 

τους. Θεσσαλονίκη: Νησίδες.  
Καμπατζά, Β. (2014). Albert Camus. Προσωπεία, φιλοσοφία και γλωσσική προσέγγιση στο παράλογο της 

τέχνης και της ζωής. Θεσσαλονίκη: Νησίδες.  
Καμπατζά, Β. (2019). Προσωπικές διδακτικές Σημειώσεις για το μάθημα «Παγκόσμια Λογοτεχνία», 

Διεθνές Πανεπιστήμιο της Ελλάδος. Θεσσαλονίκη: ΔΙ.ΠΑ.Ε. 
Καμπατζά, Β. (2018). Προσωπικές διδακτικές Σημειώσεις για το μάθημα «Πολιτιστικοί Οργανισμοί και 

Ψηφιακές Τεχνολογίες» του Μεταπτυχιακού κύκλου σπουδών «Διαχείριση Πληροφοριών σε Ψηφιακό 
Περιβάλλον» – Τμήμα Βιβλιοθηκονομίας, Αρχειονομίας και Συστημάτων Πληροφόρησης, Διεθνές 
Πανεπιστήμιο της Ελλάδος. Θεσσαλονίκη: ΔΙ.ΠΑ.Ε. 

Καμπατζά, Β. (2019). Προσωπικές διδακτικές Σημειώσεις για το μάθημα «Ιστορία της Τέχνης», Διεθνές 
Πανεπιστήμιο της Ελλάδος. Θεσσαλονίκη: ΔΙ.ΠΑ.Ε.  

Καμπατζά, Β. (2019). Προσωπικές διδακτικές Σημειώσεις για το μάθημα «Ιστορία του Πολιτισμού», 
Διεθνές Πανεπιστήμιο της Ελλάδος. Θεσσαλονίκη: ΔΙ.ΠΑ.Ε.  

Κόνσολα, Ν. (1995). Η διεθνής Προστασία της Παγκόσμιας Πολιτιστικής Κληρονομιάς. Αθήνα: 
Παπαζήσης. 

Κουτσογιάννης, Δ. (2011). Εφηβικές πρακτικές ψηφιακού γραμματισμού και ταυτότητες. Θεσσαλονίκη: 
Κέντρο Ελληνικής Γλώσσας (ΥΠΕΠΘ). 

Κύρου, Κλ. (1997). Συγκεντρωτική ποιητική συλλογή Εν όλω. Αθήνα: Άγρας.   
Μελανίτης, Γ. Ν. (2001-2002). Ο χρόνος κατά Πλάτωνα, Αριστοτέλη και νεώτερους στοχαστές, Πλάτων, 

τομ. 52: 78-95. 
Μυλωνάκου-Κεκέ, Η. και Κεκές, Ι. (2002). Διαδραστικές «Αφηγήσεις»: Δυνατότητες και Εκπαιδευτικές 

Προεκτάσεις της Μοντελοποίησης Μη Γραμμικών Δυναμικών Συστημάτων στον Υπολογιστή, Οι 
ΤΠΕ στην Εκπαίδευση, τομ. 1: 765-774. 

Τροβά, Ε. (2018). Η πολιτιστική κληρονομιά της Ευρώπης. Έννοια και περιεχόμενο. Αθήνα: Σάκκουλας.  
Χαρτοκόλλης, Π. (2006). Χρόνος και αχρονικότητα. Παραλλαγές της χρονικής εμπειρίας (Μια 

ψυχαναλυτική προσέγγιση). Αθήνα: Καστανιώτης. 
Camus, A. (1957). L’Etranger. France: Gallimard.  
Camus, A. (1947). La Peste, collection Follio. Paris: Gallimard. 



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 185 

Camus, A. (1956). La Chute, collection Follio. Paris: Gallimard. 
Camus, A. (1942). Le Mythe de Sisyphe. Essai sur l’absurde. Paris: Gallimard. 
Enard, J.-P. & Fournet, P. (1998). The Theater Tree: A Combinatory Play στο Warren, F., Motte, J., 

Outipo A primer of Potentiel Literature. London: Dalkey Archive Press.   
Murphet, J. & Rainford, L. (2003). Literature and Visual Technologies: Writing After Cinema. New 

York: Palgrave Macmillan.   
Rigonew, J. (2008). Cyberlculture and New Media. Amsterdam: Rodopi.  
Sanon, Albert (1978). Vocabulaire critique des relations culturelles internationals. Paris: La maison du 

dictionnaire. St.Auguste(1944). Confessions. London. 
Tzara, T. How to Make a Dadaist Poem. (1920). 
http://www.madsci.org/~lynn/juju/surr/games/dada-poem.html. [Aνακτήθηκε στις 6/11/2011]. 

Sanon, Albert (1978). Vocabulaire critique des relations culturelles internationals. Paris: La maison du 
dictionnaire. 
Europa.eu Η πολιτιστική κληρονομιά της Ευρώπης.  

UNESCO ([χ.χ.]). Τι είναι η προστασία της παγκόσμιας φυσικής και πολιτιστικής κληρονομιάς. Αθήνα: 
UNESCO.  

www.blod.gr/lectures/Pages/viewevent.aspx?EventID=247. Διαχείριση Πολιτιστικών Οργανισμών σε 
Περίοδο Κρίσης. Ομιλίες σε Ημερίδα της Παντείου. [Aνακτήθηκε στις 31/5/2013]. 

 
 
 
 
  



3rdICOMEU 2020 
“Preparing for new realities in education: opportunities and challenges”,  

Thessaloniki, 18-20 December 2020 
 

 186 

REFUGEE EDUCATION AS A NEW REALITY 
 

Veroniki Akopian 
International Hellenic University 

Katerini, Greece 
e-mail: akopianveroniki@hotmail.com 

 
ABSTRACT 

Due to its geographical location, Greece is at the core of developments in terms of refugee flows since 
mid-2015. From 2016 onwards, our schools welcome students with refugee backgrounds, mainly from 
countries such as Syria, Iraq and Afghanistan. The presence of a refugee student population in schools 
requires the flexibility and adaptation of all members of the school community to the new data. The 
whole school community needs to review established attitudes, perceptions, attitudes toward acceptance 
and appreciation of diversity and cultivate its cultural awareness. Today's classrooms stand out for their 
cultural and linguistic richness. The biggest burden of the reception of the refugee children and their 
education is undertaken by the substitute teachers who are called to teach in the reception classes. The 
cultural and linguistic pluralism of the classroom, however, is not always easily recognizable and 
manageable by teachers. The role of the teacher is particularly important. The teachers who will welcome 
the refugee students in their classrooms are the ones who will face the multiple challenges that these 
unique students and their families face.  
The purpose of this research was to examine the views of teachers working in classes with refugee 
students, specifically in reception classes and Refugee Reception and Training Classes of primary 
education. Using semi- structured interviews based on qualitative research protocols the goals of this 
paper was to record the ways of teacher’s preparation and to define the main challenges they encountered 
in the course of managing a multicultural classroom. Additionally, to investigate the needs of refugee 
students as they emerge through the eyes of their teachers. Finally, to record the skills that the teacher 
needs to have to be effective in a multicultural school environment. Semi- structured interviews allowed 
investigating and understanding the reality experienced by teachers working with refugee students in 
classroom. The sample consisted of 10 primary school teachers and 2 kindergarten teachers. Eight of the 
participants had at least two years of experience teaching refugee students. The data were analyzed 
through the content analysis method.  
The results showed that teachers feel anxious and unprepared to teach refugee students and meet their 
needs. The participants felt that they are not supported by the Ministry of Education. The main challenge 
in the classroom was the language barrier. Teachers searched for educational material in the internet and 
prepared material such as flash cards to teach Greek vocabulary. The educators noted that the 
socioemotional needs of refugee students are more important. They need love, acceptance and a sense of 
belonging. In a safe learning environment they can then develop academic skills. Teachers focused on 
developing soft skills such as love, respect, empathy for the refugee kids in order to support their 
socioemotional development. 
In conclusion there is a need to adjust the training program, material and ways of communication. 
Acquiring new skills to meet new challenges is also crucial. The intercultural readiness of teachers, their 
adaptation to the new educational data and the search for new flexible ways of teaching will lead to the 
faster integration of refugee students in the Greek educational system. 
 
Key Words: refugee students, teacher readiness, integration, challenges. 
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ABSTRACT 

Leadership through time was a significant matter for researchers because it was essential for 
accomplishing targets and goals. Failure and success are depending on this. 
In this survey we are trying to examine the Leadership in theory and mainly the authoritarian 
administration also by following the Directors views for the best leadership and administration system, 
using research questions such as: what is leadership and particularly authoritarian leadership, which are 
the School’s Directors attitudes for the authoritarian leadership, which is its usefulness in the 
administration procedure. Also how do they manage conflicts and if educational legislation is 
bureaucratic and concentrative.   
Many definitions were given for leadership. It appears that it is a phenomenon that effects activities, 
relations, moods etc. within a group which tries to achieve its goals (Buradas, D. 2002). 
Genetical theory assumes that man gets born or not as a leader. Other theories are examining factors such 
as environment, consequences and efficiency, leader’s personalityand the degree that current situation 
gives power to the leader. Behavioral theories suggest that motives have a serious role on leadership. 
Leader’s interest for people and production is also serious for some theories. 
Leadership styles are ways of enforcing leadership with transformational leadership being the most 
acceptable. In authoritarian leadership the leader acts voluntarily by without taking under account the 
others views (Katsaros, I. 2008). We search here the principles that the authoritarian style is based, its 
advantages and restrictions during its enforcement. 
Motivation is the way in which employee behavior change is achieved in order to fulfill certain goals.  
Many organizations find that it is easier to achieve their goals by using that. Many believe that the effect 
of motivation is explained by the satisfaction of the material and immaterial needs of people and by what 
these people expect from their leaders to do. 
Conflicts exists where there is no identification between perceptions or emotions in those who work 
together (Corvette B.A.B. 2007). A Headmaster ought to prevent them otherwise the results will be 
unpleasant (James, A. W., Jr. & Callister R. R., 1995).   
The Headmaster is the school’s representative he coordinates, cooperates and directs. He has a 
bureaucratical and procedural role. The state expects from him to be organizational, supervisor, teacher 
etc. (Saitis, Chr. 2008a). We can see here the complexity of headmaster’s role (Giannopulu, E. 2000) 
while having the educational and functional responsibility of the school unit. He is responsible for the 
administration style he follows. That depends from his personality, the general school demands, the 
educational function, legislation etc. 
The historic line since Independence of the Greek educational system is also described here, the reforms 
and the general social and political demands in every historic period are explaining why the system is so 
concentric today (Spanu, K. 1996). 
School teachers' association is considered as a democratic expression. It consists of from all the teachers 
in school and its decisions are critical for school’s function. Issues such as the tendency of not taking 
responsibilities (Kusulos, A., Bunias, K. & Kaburidis, G. 2004) and the non - permanence of its members 
are great disadvantages. 
This research is based on quality analysis because it was assumed that through interviewsfrom 
Headmasters it would be easier to find the useful elements that could lead to conclusions extraction.  
There were 10 Headmasters, 50 to 60 years old, 4 women and 6 men. Their work experience was 15 to 
37 years as teachers and 2 to 8 as Headmasters. The thematic axes were 5 with 12 questions in total. 
The questionnaire contained questions like: why did they choose to become Headmasters, if they want 
to become again, how do they handle all matters, if they are enforcing authoritarian leadership in school, 
how do they solve conflicts etc. 
In conclusion, it seems that the Headmasters want to offer to education and they have many 
responsibilities. They believe that t the main problem in a school is relations management. They are 
skeptical about authoritarian administration but they believe that it is useful in emergency and urgent 
situations. They think that educational legislation is forcing them to act in an authoritarian way because 
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it is very strict. Since teachers association usually avoids to take responsibilities the Headmaster takes 
things over and acts authoritarian. Also if they were free to act they believe that it would have been easier 
to solve problems. 
It seems finally that authoritarian leadership despite the contradiction is considered the most proper way 
to lead because it’s easier to solve every daymatters and also to achieve long and short term targets and 
goals. 
 
Key Words: Leadership theories, authoritarian administration, Headmasters, schools. 
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ABSTRACT 

The COVID-19 pandemic has completely overhauled the educational system, making distance learning 
necessary for the first time in history. Instructors and trainees faced unprecedented situations and a lot 
of obstacles, as they had to adapt to the new training environment just like that, without having any 
previous experience. As long as the distancing measures are in effect, with a view to reducing the spread 
of coronavirus, this innovative form of education will necessarily exist in our lives. This creates new 
needs, both in terms of the infrastructure of the school units and the skills of the teaching staff. For this 
reason, as we shall see below, new and existing electronic platforms, as well as educational tools, must 
be used to a greater extent, with a view to the smooth continuation of distance education in times of 
pandemic. The aim of the study is further highlight the existence’s need of electronic platforms and 
educational tools in the context of interaction between different pedagogical procedures and 
consolidation of a new e-educational era. In order to obtain a more comprehensive view into the above 
theme a systematic literature review in additional with a preliminary research are required.  
The European Union has ensured the creation of an online educational environment freely accessible to 
all, in which there are various online educational platforms. One of them is the eTwinning platform, 
which is considered to be the largest European educational community. Teachers can communicate with 
eTwinning colleagues from another country so that, among other things, they can share knowledge and 
experiences, exchange resources and create projects after working together. It was created in 2005 and 
started being co-financed by Erasmus+ in 2014.   (eTwinning, 2005). In addition, an equally remarkable 
platform created in 2019 is "Learning Corner". It is aimed at primary and secondary school pupils, who 
will be able to discover the European Union, its Member States, its meaning as well as its history, through 
teaching materials and enjoyable games via the platform. (Learning-corner, 2019).  In addition, it is 
worth mentioning the platform "Erasmus + Virtual Exchange”. It is an initiative of the European 
Commission, which enables the virtual exchange of pupils and students between countries in Europe and 
the Southern Mediterranean. It is a gateway to intercultural learning, promoting dialogue and cooperation 
between international fellow students and colleagues, under the guidance of those responsible for 
achieving the smooth course of the project. It is addressed to all levels of education, as it is important to 
develop communication skills from a very young age. (Erasmus-virtual, 2018) 
An important helper in today's innovative education is the projects financed by the European Union. One 
of these projects is "EduHack", developed in Spain in 2019 and providing opportunities to develop 
teaching skills in universities, so as to carry out extremely quality courses using the ICT. Unfortunately, 
in distance courses, there is a decrease in the active participation of students. This phenomenon is 
addressed to the teacher to be eliminated, using means, techniques and educational methods that may 
enhance the involvement of students as well as the interaction and cooperation among them. (Burgos et 
al. 2019).  Another funded effort is the "Up2U", which serves to connect teachers-learners to conduct 
online courses, using various tools. Launched in 2017, it is funded by Horizon 2020. Due to the increase 
in needs arising from the onset of the pandemic, "openUp2U", which is available in all EU educational 
units from 25/3/2020, was created in order to improve students’ digital skills. (openUp2U, 2020) 
It is true that the pandemic has brought new data to education and in general, our way of life no longer 
reminds us of the reality of pre-pandemic. New unprecedented situations have created many problems. 
Every problem in our lives though, must be treated as a challenge. Due to positive thinking and creative 
action, an opportunity can emerge through a problem. Let us be informed and make good use of the 
digital tools existing, so as to be used partially in the lifelong learning, after the end of the pandemic,. 
Would the situation we have been living in over the last few months happen to be the beginning of a 
complementary education action plan? 
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ABSTRACT 
The computer is now considered an essential tool to serve the educational and communication needs of 
students with disabilities or special needs, as it enhances learning, perception, eye contact, teamwork and 
collaboration or school performance in general (Mastrogiannis & Anastopoulos, 2009).  ICT teaching 
methods offer better results in student performance (Florian & Hegarty, 2004). In fact, the vast majority 
of teachers and in Europe technology is being used for lesson preparation (Balanskat & Blamire, 
2007).Thus, in the present work, the innovation described is related to the creation of two softwares, the 
first being able to compile the Greek or English language into Braille, and the second the learning of 
braille writing for the education of visually impaired individuals.  
The paper explores, through a survey, the usefulness and effectiveness of the softwares, in general, in a 
social group that does not have many educational opportunities or those that exist are proving to be time 
consuming and outdated. The questions posed in the questionnaire concern the use of the "Compilation 
and Learning" software and the evaluation of its effectiveness. 
The questionnaire, consisting of 41 questions, was sent in printed form to all primary and secondary 
school staff and teachers who had acquired Braille, mainly in the areas of   Preveza and Art, as well as 
in other areas in Greece (Thessaloniki, Attica and Volos), followed by an introductory note on the 
purpose of the research. The returned questionnaires reached 60 in number, (response rate of 75%). The 
sample is random, as the only requirement was to have Braille certification. 
According to 76% of the participants the software interface was user friendly. In addition, 81% of the 
population who tried the software, consider that the instructions that are provided are very effective. 
Learning the software was not at all difficult for 73% of those who tried it and only a slightly difficult 
for the remaining 27%, proving that it is indeed an easy-to-use and easily learned program. In addition, 
it turns out that the opinion of the people who tried it, for the practice options that the students will now 
have, is extremely positive.  The reliability test using Cronbach’s alpha, for question category related to 
ease of use was 0.902, indicating excellent internal consistency.  
In the question category referring to the convenience of software use and the upgrades that needed to be 
made to make it more appealing to users, it was found that 71% appreciate the software's ability to 
highlight characters it cannot compile, a practice that facilitates the process.  Also, that 100% agree that 
it is necessary to switch to more modern compilers, such as the current software, proving the difficulty 
of the existing means (Braille typewriter). It should be noted that the reliability of the answers in this 
category amounted to 0.725 on the Cronbach scale, a percentage that is considered marginally acceptable. 
In the category of questions concerning personal observations 73% stated that the design of the screen 
helps them a lot while 81% of the participants stated that the information they receive is very well 
structured. In this category, two reliability checks were performed, one for the questions that follow the 
normal scoring flow and one for those that follow the reverse scoring flow on the Likert scale. The first 
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reliability test gave 0.879 of the Cronbach scale which means that the reliability is good and the second 
gave 0.929 which corresponds to excellent reliability.  
The last category of questions lists administrative issues. Nearly 73% said they thought compiling 
software offered added value to a school unit, while exactly 50% of respondents said that compiling 
software gives prestige to a teacher who is learning to use it. The reliability using Cronbach’s alpha was 
very high, 0.932.  
Both software’s are an excellent solution to help visually impaired students, while the research tool was 
characterized by high levels of usability and reliability. Finally, it greatly favors teachers who teach 
visually impaired children, assists Primary and Secondary Education teachers (to obtain the Braille 
Certificate of Adequate Knowledge), can be used in special schools (Roe, 2014). 
 
Key Words: Compilation, Braille learning software, blinding, assistive technologies, vision reduction, 
computer application, simultaneous typing. 
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ABSTRACT 
The purpose of this study is to investigate the views and attitudes of parents about public and private 
kindergartens, the criteria based on which they choose the public or private kindergartens and the 
satisfaction they receive from the overall services provided. The study was conducted within the 
boundaries of the Municipality of Delta, located on the west side of the urban complex of Thessaloniki. 
Quantitative research, using a questionnaire in combination with partial qualitative research, was used to 
collect the necessary information. The following actions were taken: 

• Study of the existing literature, related to the researched object. Scientific articles published in 
scientific journals on the subject, announcements of papers from relevant scientific conferences 
and books related to content of the research were studied. 

• Two pre-existing surveys were used for the structure of the questionnaire. The first survey was 
conducted by Foot, Howe, Cheyne, Terras & Rattray (2000) who found and developed 24 
factors for parents' preferences and expectations for preschool education. The second survey 
was conducted by Robertson, Gunn, Lanumata & Pryor (2007) who found 17 factors related to 
parents' preferences and expectations for making decisions towards preschool education. 

• In order to define the research field based on the Greek reality, the factors found in the literature 
were used and a pre-questionnaire was created, which was the basis for interviews with 
competent persons. 

• After the draw, a municipal and a private kindergarten were selected and interviews were 
conducted a) with the director of the day nursery, b) with a kindergarten’s teacher and c) with 
a parent from each kindergarten. An interview was also conducted with the official in charge of 
the operation of the kindergartens in the municipality of Delta. The interview information was 
used together with the pre - questionnaire to construct the final questionnaire.  

• Eight (8) municipal and three (3) private kindergartens were approached, a number that 
corresponds to the total kindergartens within the Municipality of Delta, where the questionnaire 
was distributed to all of the parents. All parents (232) have returned a completed questionnaire. 

As the most important factors for the selection of the kindergarten were found, in order of importance: 
child’s safety, facilities’ cleanliness and the food provided. The curriculum that is observed in each 
kindergarten, was found to have significant weight as well. An additional important finding is the 
statement of the parents in both the municipal and the private kindergarten that, their expectations were 
verified, as they believe that their children are happy, just as they expected. 
The parents of the private kindergartens in their majority, being completely satisfied with their 
cooperation with the staff, stated that in case of a second choice they would choose the same kindergarten 
again, while the same applies to the parents of the municipal kindergartens with a small deviation rate. 
The present study has an impact mainly on the kindergartens, regardless of whether they are municipal 
or private and it also contributes both to the competent bodies and to the scientific community. 
Kindergarten’s administrations, knowing more clearly the criteria on the basis of which parents make 
their choice, can change and improve their facilities, thus attracting more parents. The Municipality, 
recognizing the small dissatisfaction of some parents, can strengthen and help its kindergartens, making 
them more attractive in all areas (buildings, staff, facilities) and thus bringing them closer to the 
expectations of parents. Parents can thoroughly find out if their needs match the needs of other parents, 
if the benefits they are looking for are available at each kindergarten, thus helping them make the right 
choice. 
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Finally, the Greek scientific community acquires an its own study in a small Municipality, such as that 
of the Municipality of Delta Thessaloniki, which can be a key material for further research in larger 
areas, to extract more documented results and enable in taking actions for the formulation of policies in 
the object under investigation. 
 
Key Words: Preschool education, kindergartens, child socialization, child’s personality development 
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ABSTRACT 

The content of the article describes an educational program that aims to develop communication skills 
through the process of active listening and working in groups of trainers and learners with experiential 
exercise. This is a training program with a reference frame the dynamics of the relationships that develop 
in the training team. Its purpose is to develop communication skills with active listening as a key tool. 
Individual goals of the project are the cultivation and strengthening of cognitive and social skills, as well 
as the development of cooperation and understanding between members in matters of communication, 
in the cultivation of social awareness, empathy, while understanding the perspective of the other. During 
the implementation phase of the program, the good practices that are selected are carried out in a learning 
group with focus groups, seeking the interaction, recognition and utilization of communication skills and 
strategies for effective management, but also educational and didactic relationship. Applying research in 
the context of active listening, we seek to investigate whether the interventions of principals and teachers 
in the context of active listening have positive results in proper functioning and efficient operation of the 
educational organization.  
We propose a new educational program, the communication cycle, in order to introduce an alternative 
way of management and learning beyond the traditional one in terms of communication and skills 
development, as the experience of emotions and their expression, sharing and society can lead to co- 
movement, so that we evolve socially and cognitively avoiding stagnation as well as mental and 
biological wilting! 
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ABSTRACT 

We have been living in a world constantly changing at all levels. The educational institutions have 
become complex organizations that operate effectively only if the administration (head teacher, deputy 
head teacher, teaching staff) demonstrates specific knowledge and abilities (Πασιαρίδης, 2004). These 
new conditions require an effective, flexible, democratic school and an educator capable of adjusting to 
novel situations. 
Although the importance of administration for the running of a school is undoubtful, in Greece unlike in 
other countries, no significant action has been taken to develop leading administration. The field of 
school administration is characterized by inadequacy and lack of specialized and well trained staff 
(Ανδρέου, 1999). Regarding the relevant bibliography in Greece, there are several studies concerning 
the necessity of educators' training in organization and administration issues. Nevertheless, most of them 
mainly focus on the characteristics and skills that school directors ought to have, as well as their own 
attitudes towards their duties (Μπαζιάνας, 2015).The present study is structured in three parts. The first 
one is the theoretical framework, the second part is the research itself and the third part is the appendix 
(references included, the cover letter and the questionnaire used).The views and attitudes of Primary 
Education educators of school units of the Primary Education Directorate in Western Thessaloniki 
towards their training on administrative issues were investigated. The research, taken place in March 
2018, has been based on quantitative data acquisition and analysis and the questionnaire used has been 
notified to the school units by e-mail. A sample of 215 educators of all specialties teaching in school 
units of the Primary Education Directorate in Western Thessaloniki during 2017-2018 school year has 
been used in the research. The questionnaire, including close-ended questions, is divided into three 
sections. There are dichotomous questions (Yes-No) and scaling questions of three to six options (Likert 
Scale). The first section includes questions about personal and demographic information. The second 
section includes questions about the educators' views and attitudes towards their training on 
administrative issues and the third section includes questions about their views and attitudes towards the 
relationship between administrative training and improvement of their providing education. 
The results of the research indicated the usefulness and necessity for all educators' training as most of 
them are administratively insufficient. They state their displeasure for their training on administrative 
issues and express their wish to attend future training programs necessary for effective duty performance. 
In an educational environment constantly changing the improvement of administration is necessary. The 
educators' training on administrative issues shall be part of the educational policy as it will contribute to 
the enhancement of the school unit's quality. The University Departments owe to offer student courses 
relevant to educational administration during their undergraduate studies and to structure postgraduate 
study programs on organization and administration in Education. Finally, management efficiency should 
be taken into thorough consideration when selecting administrators. 
 
Key Words: administration, educator, administrative training, school unit 
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ABSTRACT 
Nowadays, with the widespread use of the internet, which has become the main source of information 
for young people and especially with the rapid increase in the use of social media, educational 
organizations have integrated digital marketing into their marketing strategy (McKinsey, 2007). A wide 
variety of media are at their disposal to promote their communication with their target audience. In this 
context, many Public Vocational Training Institutes (DIEK) use digital marketing tools to the extent that 
their financial conditions and operating environment allow. 
Digital marketing is a concept that is constantly evolving and developing. It is the marketing of products 
and services that uses digital technologies on the internet, mobile phones and other digital media 
(Damian, 2014). As the needs of educators and students of DIEK differ over time, DIEK tries to introduce 
the use and application of digital marketing through the appropriate tools to meet these needs, to 
communicate with them, to announce the work they perform, to reduce costs and promote their social 
character (Siomkos & Tsiamis, 2004). This paper aims to investigate the attitudes and perceptions of the 
management of the Public DIEK of the Region of Central Macedonia, in relation to the use of digital 
marketing in DIEK as a means of improving the contact of DIEK with its audience through digital 
channels. The perceptions of the executives about digital marketing, the factors that influence the 
introduction and implementation of digital marketing, the practices applied and how they perceive their 
role in the introduction and implementation of digital marketing at DIEK were surveyed through a 
questionnaire.  
The implemented method was quantitative research. An electronic questionnaire with multiple choice 
questions of Likert scale type was distributed to twenty-three DIEK of RGM during the period from 14 
April 2020 to 04 May 2020.The IBM SPSS Statistics Trial was used to analyze the data and present the 
results, through tables of frequencies, averages and graphs. 
The following research questions were answered in this survey: 

1) "What are the perceptions of the executives about digital marketing at DIEK?" 
2) "What are the perceptions of management regarding the factors that affect the introduction and 

implementation of digital marketing in DIEK » 
3) “What practices do executive managers apply when introducing and implementing digital 

marketing in  DIEK? " 
4) “What are the perceptions of executives about their role in the introduction and implementation 

of digital marketing at DIEK? " 
From the analysis of the results of the questionnaire, the following conclusions emerge, per research 
question: 

- According to the answers given to the first research question it is concluded that,  DIEK 
executives are largely aware of the types of digital marketing, know the benefits of using it, consider its 
features important, but in the field of DIEK the term is not often heard. Also, the Ministry of Education 
does not support the introduction of digital marketing as much as they would like, nor can its practices 
cover the needs of the DIEK for digital marketing. 

-  According to the answers given to the second research question it is inferred that,  the main 
negative factors which influence, complicate or cancel the use of digital marketing are the various legal 
issues, the lack of knowledge of the use of digital marketing tools,  the mentality of the DIEK 
management, the DIEK target audience, lack of vision, advertising, slow internet and internet reliability. 
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Important motivations for the use of digital marketing are the rapid information, the attraction of 
prospective students, DIEK'S promotion, the increase of DIEK’S recognition, the improvement of the 
interactivity and the immediate service of the educators and students. 

- According to the answers given to the third research question it is concluded that,   the 
executives of DIEK use only Email Marketing and Social Media Marketing that were introduced at the 
initiative of managers and deputy managers and communicate via e-mail, telephone and Facebook. There 
is also a supportive climate in the DIEK for the introduction of digital marketing, which they want to 
introduce it in the future and believe that in order to improve it, the marketing strategies that are 
implemented need to be measured. 

- According to the answers given to the fourth research question it is concluded that, the 
executives of DIEK have no knowledge or training in internet marketing, nor any strategy or plan nor 
did they personally take any action in relation to internet marketing. They believe that the manager, the 
assistant manager and the IT specialist teacher have an important role in the introduction and use of 
internet marketing. 

From the above can be seen the limited use of digital marketing in DIEK, the supportive climate 
that exists for their implementation but also the desire of DIEK executives for training in internet 
marketing and for secondment of IT teachers in DIEK. Future research could include not only all public 
IEK but also private IEK  in which due to competition and communication strategies the application of 
digital marketing tools is a common practice. 

 
Key Words: Promotion, Vocational training, Communication, Digital marketing. 
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ABSTRACT 
In the pandemic reality we live in, innovative advertising ideas consist one of the key solutions for a 
school towards stating and promoting its presence in the local and wider community and, thus, increasing 
its student capacity. The idea of using the spatial distribution of students in a school is not new. Many 
private companies accurately determine their purchasing public by determining its spatial and 
demographic criteria. (Siomkos G., Mavros D., 2015) Especially in Evening Vocational High Schools, 
where the students are mainly working adults, it is of crucial importance to determine accurately their 
spatial distribution so that any promotional advertising action can be implemented based on it, especially 
before the enrollment period in school units. The 13th Evening EPAL of Thessaloniki - hereinafter our 
School, tried to analyze thoroughly the data offered by the “myschool” data system of the Ministry of 
Education and use them in order to take prompt action and not just stand as a wondering on-looker. The 
“myschool” data used concerned: place of residence, age, gender and the selected field-specialty of the 
students of the period 2017-2020. It is worth noting that the measurement of attendance per student and 
the analysis of data with the science of data mining, also reveal the potential risks that hinder the 
completion of student attendance. (Samaras Ch., Verykios V., Papazoglou M., 2017) 
Through the POST strategy (People, Objectives, Strategy, Technology) (Charlene, 2010) the main 
objectives were set: 

• Increasing the student potential. 
• Upgrading the popularity of the School in the city of Thessaloniki and especially in the areas 

nearby the School. 
• Improving the direct communication with students. 
• Informing the public about the high level of offered studies. 
• Informing the public about the professional prospects that open up to graduates. 
• Connecting students to the labor market. 

Our School first realized clearly: 
• what its educational activity is, 
• who the recipients of the provided educational product are, 
• what the value of our activity for our students is, 
• how the prospective students should be approached, 
• what the available budget was. 
• (Subhash, 1999) 

Our School's strategic planning consisted of a mixture of promotive actions. After all, planning is one of 
the basic elements of the administrative function and, consequently, every action of the employee must 
be done after a planned action of the management. (Taylor, 1947) Specifically, we focused on: 
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I. promotional activity through paid advertising with the use of modern online advertising tools 
(Googleads, FacebookAds) at the period before registration (pre-advertising), as well as during 
the registration period (maintenance), targeting specific age groups, 

II. the urging and motivation of students of previous years - who for various reasons dropped out 
of school - to return to school and to their studies, via SMS as well as through direct 
communication with them, 

III. strengthening and improving the School’s public relations by upgrading its website, where our 
educational activities, programs, as well as job advertisements - trusted to our School by many 
private professionals who work with our students - can be found, 

IV. direct communication with the public and enhancement of the marketing of our School to the 
local and wider community of our city and its suburbs (Knight, 2005) by placing 5,000 leaflets 
at the KEP offices and other public organizations, as well as 50 posters on the local city buses 
to the areas of interest. 

The targeted actions of our School continued for the entire period (2017-2020), so that there would be 
stability in the results (Knight, 2005), and led to a gradual increase in enrollment by 37.39% at the end 
of the three years (Table 1). 

Table 1. 
Number of student enrollments and corresponding percentage increase for each school year in 

relation to the reference year. 
2015-2016 2017-2018              

Year of Start 
2018-2019 2019-2020 

230 239 284 316 
Reference year 3,91 % 23,48 % 37,39 % 

 
The promotional activities of our School achieved its recognition by the public of the city of 
Thessaloniki, ensuring a satisfactory share of student enrollment in relation to competing schools, the 
reporting of our School on social media and generally a broader positive image in the local and wider 
society, which was depicted not only by the increase of the enrollment rate, but also by the appreciation 
of our students.  
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ABSTRACT 

In the present paper, an attempt is made to explore the role of services marketing in private tuition centers 
of secondary education in the region of central Macedonia. To begin with, this paper consists of two 
parts. In the first part, a literature review is carried out. Furthermore, in the second part of this paper a 
case study is carried out with a view to confirming the contribution of marketing in the field of private 
tutoring centers. 
It is commonly accepted that modern society is characterized by instability, since various sectors and 
factors are constantly changing at a rapid pace (Tsiakkiros and Pashiardis, 2002). According to the 
philosopher Aristotle, education is a basic condition for the well-being of a social whole. Moreover, 
according to Paganos (1998), what concerns today’s society is whether educational services respond to 
customer satisfaction. In this way, each service organisation is focused on marketing to achieve the 
satisfaction of the trainees.In recent decades, many scientific and technological achievements have been 
concluded and have brought political, economic and social developments to a global scale (Pashiardis, 
2004). Particularly in the year 2020, the Covid-19 era has undoubtedly brought rapid changes in the flow 
of the society and consequently in the field of education. Modern man, operating within a complex of 
optimism-realism, often takes actions to predict the future, aiming to build creativity and innovation. 
This effort also has an impact on education (Darling - Hammond, 2000). In the era of specialization due 
to massive competition, the respective services in order to be able to stand out, try to increase their quality 
more and more. In this light the educational marketing is dedicated to the need to meets the needs of 
students as well as the community (Davies and Ellison,1997 ).  
the following research questions were answered in this survey: 
i) How are customers attracted to the private tuition centers? 
ii) How tuition centres compete 
iii) how is the tutoring upgraded in terms of quality? 
iv) Extent to which marketing functions are applied in the tutorial as well as how positive the tutors are 
in terms of marketing functions 
v) Actions or practices by which the management of the tutorial plans to improve marketing operations. 
i) In addition, an equally important conclusion is that the participants in the survey pointed out in the 
comments of the questionnaire that the way of providing e-learning should be taken into account as in 
the future, the quality of its provision will be crucial in attracting customers. It is important to mention 
that the Covid-19 pandemic has undoubtedly brought changes in education. In this way, e-learning in 
just a few months has been launched and integrated into the life of education. Therefore, in terms of 
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attracting customers to a tutoring center, the way the tutoring center will provide e-learning will play a 
crucial role.  
ii) In terms of research findings, based on research from the data of the service marketing mix, the human 
factor seems to play a decisive role. Specifically, teachers seem to be the biggest factor in the more 
efficient operation of secondary education tuition centers as well as the biggest selection criterion of the 
tuition structure. In fact, it is noteworthy that the human factor even precedes the cost of providing the 
services of a secondary education tuition centre. The teachers who are characterised by liveliness and the 
ability of knowledge transfer are the main criteria for them to be chosen by a tutoring unit. In particular, 
the combination of specialization with the liveliness and knowledge transfer of teachers, seems to be the 
ideal case, however finding the right high-skilled teachers is quite difficult to be achieved by a secondary 
tuition centre. 
iii) Regarding the upgrading of the tuition centers in terms of their quality, the seminars -for the teachers 
regarding the way of teaching in the context of personalized education- are the one that plays a decisive 
role. Indeed, tuition staff provide a personalized education so this is the educational need that must be 
met 
iv) First of all, it is noteworthy that only 1.5% believe that teachers have further knowledge about 
marketing. Also, in a previous research question, the tutoring area seems to play a decisive role, however 
only a minority of the sample answered that the tutoring area where they work is frequently renovated. 
Based on the above, it seems that the contribution of marketing functions is necessary. 
v) In this research question, it seems that a better role is played by improving the communication and 
cooperation of all members of the tutoring center. It is easy to conclude in combination with other 
research questions that the human factor has a great impact in terms of actions to improve marketing 
operations. 
The conclusions of the present paper cannot be generalized as the central limitation of the research is 
considered that the sample of teachers working in secondary tuition centers takes place in a region of 
Greece, specifically, in the region of central Macedonia. Based on the above, some research proposals 
are concluded, such as the implementation of research with the same research questions to teachers of 
tuition units from different regions of Greece. Also, as a proposal can be considered the conduct of 
quality research with a sample consisting of tutoring owners who have a better perspective regarding this 
matter than the staff. Finally, further processing of the data in SPSS could be performed by creating other 
fields as well as an attempt to find new possible correlations in order to highlight other dimensions of 
the issue. 
 
Key Words: marketing, services marketing, education marketing, private tutoring centers,  
marketing strategies, marketing mix for services 
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ABSTRACT 

Based on the understanding of the necessity of kindergarten diet education and the reflections of the 
current situation of life education, the research puts forward the concept of building life education step 
by step, from understanding life to respecting life and to loving life. On this basis, the study divided the 
research on kindergarten diet education into two sides and three levels of the design structure. In terms 
of conservation management, the purpose of kindergarten diet education in the perspective of life 
education is to investigate the safety and hygiene of the kindergarten's dining surrounding and the 
reasonable state of dietary nutrition, so as to ensure the physical and mental health and growth of 
children. In terms of educational activities, it aims to examine the present situation of kindergarten diet 
education from the three dimensions of dietary cognition, behavioral habits and emotional attitudes. 
The research investigates the current situation of diet education in kindergarten by observing a total of 
60 meals (40 times , 5 times and 15 times in the top, middle and bottom class respectively), 4 times in 
the collective teaching activities (2 times, 1 time and 1 time in the top, middle and bottom class 
respectively), and 5 times in the specially relational diet educational activities. The research explores the 
situation of life education behind the diet education in kindergarten from some visual contents, such as 
the environment of kitchen and classrooms in the kindergarten, children's dining activities, teachers' 
behaviors in the collective teaching activities of diet education. In the process of investigation, by the 
combination of structured interviews with unstructured interviews, the research interviews 1 deputy 
kindergarten principle, 1 teaching director, 1 conversation director, 2 campus doctors, 23 preschool 
teachers, 1 canteen manager. It covers the basic system of diet education management in kindergarten, 
the contents and forms of diet educational activities, as well as teachers' diet education ideas and 
behaviors.  
On the basis of investigating, the research analyzes the infiltration of life education elements in 
kindergarten diet education from two aspects of kindergarten management and diet educational activities. 
The coordination of diet education management in kindergarten is the necessary guarantee for the healthy 
growth of children; the synthesis and infiltration of diet education in kindergarten is the way to realize 
the vigorous vitality of children. At the same time, the author wants to explore how to use the perspective 
of life education to insight into the disharmonious phenomenon in kindergarten diet education. In terms 
of diet education management in kindergartens, (1) the cognitive depth of diet education management 
for children is insufficient; (2) the physical and mental experience of children needs to be enhanced due 
to insufficient support of physical environment. In terms of diet educational activities in kindergarten, 
(1) the systematicness and continuity of diet education activities need to be strengthened in the 
construction of diet education curriculum; (2) teachers' quality of conservation and education needs to 
be improved in the organization of diet educational activities. 
At last, the research puts forward some relevant expectations and suggestions to improve the quality of 
kindergarten diet education. First, strengthen the leadership concept of diet education and enrich the life 
education orientation of the kindergarten dining system; Secondly, curriculum construction should be 
integrated to improve the systematicness and continuity of food and education activities. Third, pay 
attention to the quality of kindergarten teachers, improve the effectiveness of diet education organization; 
Fourth, all walks of life should cooperate to build a community of diet education, and then make some 
breakthroughs in promoting the comprehensiveness in life education and diet education. 
 
Key Word：Kindergarten, Diet education, Life education 
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ABSTRACT 
Social work has little tradition as an academic or professional path in most post – communist countries 
(UNICEF, 2013). The need for well-trained social workers is grave in all of these societies, with Albania 
being no exception. Maintaining a profession with a plurality of roles can be challenging (Reardon, 
2015). Social work in Albania had practically not happened in the era determined by socialism up to 
1992. It was the deep political and economic changes of the post-socialist phase and the support of 
diverse actors that were instrumental in the foundation in 1992 of the Faculty of Social Work at the 
University of Tirana (Van Hook, Gjermeni and Haxhiymeri, 2006). Two other schools of Social Work 
are also established in two public universities, one at the University of Shkodra (2005) and another at the 
Elbasan University (2004).  The Albania’s adherence to the Bologna Declaration brought a new reform, 
initiated in 2005, in which the Departments of Social Work were very active in adapting the curricula 
according to the Bologna standards. 
The aim of this paper is to review the social work curricula in Albania, in the context of the international 
quality educational standards (IASSW, 2004) and Albanian Credit Framework. For the purposes of this 
report a content analysis of the curriculum and the different detailed syllabuses was employed. This 
analysis revealed the following themes: (1) the nature of the curriculum in relation to global social work 
education quality standards (2) possible bottlenecks of the three curricula related to the Albanian Credit 
Framework and (3) compatibility level among the three curricula in the framework of the Bologna 
process. 
Results indicated that social work curricula had a satisfying level of adaptation to the international social 
work education quality standards, with minor omissions. Study plans were developed based of the current 
Albanian Credit Framework. The theoretical part in general had reflected the main courses related to 
social work profession, the professional, its methods and fields of practice, based on Global Standards 
for Social Work Education. However, in some cases some core courses were not present in two study 
plans like Ethics, Social Work in Health/Mental Health, Social Work in Penal Justice, Human Behavior 
in the Social Environment etc. It is recommended that all three study plans should be benchmarked to 
the Global Standards of Quality Social Work Education in a systematic way, certain courses should be 
added in the curricula and others should be reduced in number and ECTS.  
 
Key Words: social work, curriculum, post – communist countries, Global Standards of Social Work 
Education, Bologna process 
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ABSTRACT 
This presentation sheds light upon two issues regarding vocational training in Quebec general and 
vocational colleges (CEGEPs). First, we synthesize the criticism addressed at this comprehensive design, 
some of the major calls for reform since 2000 and a selection of compromises proposed by various 
stakeholders. Second, we place comprehensive colleges in the current context of academic drift to 
showcase institutional responses to the evolution of vocations and professions, especially the way it has 
impacted the relationship colleges maintain with universities. 
When the Royal Commission on Education in the Province of Quebec (1964, also known as the Parent 
Commission) analyzed the secondary level of education, it found it was rigidly split in two tracks: one 
vocational in trade schools, and the other, preparatory to advanced studies, in grammar schools. Once 
enrolled in one track the student could not access the contents of the alternative curriculum due to the 
lack of horizontal mobility (Parent Commission, 1964). Access to universities was almost entirely limited 
to graduates of grammar schools. As one would expect, participation in one track or the other became 
heavily correlated with socioeconomic status. For the Commission, education was crucial to intellectual 
and personal growth, both of which were necessary for social mobility. It stated that, to maximize 
students’ learning and development, secondary education needed to be comprehensive – that is, 
containing both general and vocational aspects. The Commission thus put forward key aspects of the 
concept of “comprehensiveness”: both general and vocational education should coexist, both in the same 
school and within curriculum. It is possible to enhance student learning and development by pushing 
back the moment of the final career choice, which is also key in encouraging student to pursue longer 
studies (Savard, 2016). 
Whether CEGEP students are enrolled in a three-year advanced technical training program or in a two-
year mandatory pre-university program, all must follow general education courses of English, French, 
philosophy and physical education (Dassylva, 2008). Based on a comprehensive review of the literature, 
policy documents and provincial and national statistics, this presentation suggests that CEGEPs’ 
comprehensiveness is affected by two levels of tensions.  First, horizontal tensions appear between the 
two types of training: while proponents of general education are worried about the increasing influence 
of market forces upon the traditional mission of colleges, some actors wonder if the common core would 
drive some students with lower academic achievement from a vocational program (Demers, 2014). 
Second, vertical tensions appear between technical programs in colleges and the increasing number of 
professional programs in universities. With the increased complexity of required knowledge and know-
how comes a corporate demand for commensurate social recognition (Bégin-Caouette, 2017) and, in 
parallel, a shift in the minimal training required to enter a profession. 
After addressing those tensions that one would also observe in other jurisdictions, the presentation ends 
with examples of institutional responses elaborated by CEGEPs in order to remain relevant in a global 
higher education field; a field pressured to offer equal opportunities to citizens while contributing to the 
never-ending growth of knowledge. 
 
Key Words: vocational education, professional education, Canada, comprehensiveness 
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 ABSTRACT 
During the last 50 years, a very dynamic sector of marine tourism, recreational SCUBA diving, 
contributed to the development of SCUBA diving industry (Lucrezi et al. 2017). This tourism sector 
plays a predominant role in local and national economies for numerous regions of the "blue planet". The 
growth of SCUBA industry supports as well, a satellite’s SCUBA market (i.e. travel to dive sites, etc.) 
(Dimmock and Musa, 2015). 
Training and education of SCUBA professionals (i.e. instructors), is the task of organizations, such as 
PADI, CMAS, SSI, ANDI etc. The educational approach of PADI appears as one of the most successful 
ones and has been used as a case study in previous surveys (Νimb, 2004; Lindgren et al. 2008; 
Richardson, 2010). In the majority of cases, the link between recreational SCUBA diving and 
Universities concerns social science involved in marine biology disciplines (Goffredo et al.2004; Camp 
and Fraser 2012; Branchini et al. 2015). Priority is given to creating a bond between recreational SCUBA 
and University's departments of marketing and tourism, making the students able to affront the dynamic 
changes (Hillmer-Pegram, 2013). 
Applying this idea, a first approach constitutes the development of an ECTS system related to an 
academic curriculum including SCUBA training programs. European Universities and Institutes provide 
curricula focusing on special skills (i.e. underwater marine sampling methods for the marine biologists). 
However, the model of a collaboration of a SCUBA diving organization and a University department 
doesn’t apply in any European academic field yet. In USA more than 25 PADI programs are integrated 
to higher education curricula. 
Based on USA’s educational system, which also applies to other educational systems in Canada or 
Australia, for example, the department of Organization Management, Marketing and Tourism of the 
International Hellenic University (IHU), adopts PADI Business Academy program (PBA) and attempts 
to integrate that into its academic curriculum, made also available to other departments' students. 
This collaboration appears as a great opportunity. One of the most important educational problems in 
this sector is the distance between the academic units and the real market conditions, especially as regards 
to diving market. The experience of a SCUBA organization, as PADI, can provide to the academic 
education the very powerful tool of "applied knowledge". PBA is a tested program to PADI collaborators 
and constitutes a great opportunity towards student's access to this knowledge. PADI offers to the 
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department a large-scale experimental marker field, in order to develop innovative SCUBA tourism 
products. 
The first step to be followed, in order to incorporate PBA into the academic curriculum, is to incorporate 
this program to the curriculum as an elective course available both to Greek and Erasmus students. 
During the teaching procedure, the department adopts and integrates the guidelines, as they are defined 
by PADI, integrated in an academic environment. The final exams will be organized in accordance with 
the academic department’s rules. At the successful academic end of the course, the students acquire the 
ECTS credits and the PADI attestation as well. 
Another idea is to combine PBA program with one or more PADI's SCUBA training programs. Taking 
into consideration that, most of the students don't have a diving experience, it is important to offer them 
the opportunity to see how the SCUBA system works. The different SCUBA or FREEDIVE programs 
(i.e. Open Water Diver - OWD, specialties as Underwater Digital Photographer) could be matched to 
ECTS as well. Combining the market system knowledge (PBA) and the PADI course product (i.e. 
OWD), the student acquires a spherical view of the dynamic SCUBA market by the end of the academic 
study cycle. The current project will be implemented for the first time during the second semester of the 
academic year 2020-2021, and it is the first attempt to have a collaboration between PADI and a higher 
education institute in Greece and Europe. The main aim of this educational attempt is to offer to IHU’ 
students an access to the professional experience of PADI, one of the most important SCUBA 
organizations, in order to create the basis of a SCUBA diving system network, whose the necessity has 
been described by other authors. 
 
Key Words: SCUBA, business, education.  
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ABSTRACT 
Trade openness, market size and economic conditions are traditional factors that influence the operation 
of multinational enterprises (MNEs) and the international capital flows. Over the past years, 
multinational companies consider additional factors when investing their capitals abroad, among which 
the political, social and financial conditions of the recipient country. In particular, low labor cost is listed 
among the factors that attract more foreign investors, which in certain cases could be attributed to the 
fact that MNEs employ unskilled workers, such as minor employees. Therefore, the association of 
Foreign Direct Investment (FDI) and child labor in developed and developing economies is an important 
social issue, which attracted limited research interest though. A successful strategy against child labor 
could be considered one of the top priorities in several regions. Nevertheless, despite the decrease in the 
incidence of child labor worldwide, the problem remains unsolved and a feature mostly of the developing 
economies. International organizations made significant efforts over the past decades in order to protect 
children’s rights and to prevent child labor; however, child exploitation remains a universal problem, 
which becomes more severe mostly after the migration crisis of 2015. An extended literature review of 
empirical studies is conducted in order to investigate and discuss findings on the association between 
FDI inflows and working children in several developing countries. Additionally, factors that could 
potentially determine the exploitation of minor employees by MNEs are presented. Therefore, the 
purpose of the paper is to empirically study the interaction between FDI and child labor in developing 
countries, taking into consideration gender issues between minor employees. The research focuses on 
the case of the Sub – Saharan African economies, arguing that they present the highest prevalence of 
child labor compared to other group of developing countries and other geographic regions. In a sample 
of 22 developing countries in Sub – Saharan Africa, a panel data analysis is conducted for the period 
1980-2019. The empirical models are tested for heteroscedasticity, autocorrelation and cross-section 
dependence. It is observed that the gender plays a crucial role in attracting FDI in the studied economies, 
leading to contrasting findings between male and female minor employees. Moreover, FDI and child 
labor determinants, such as the sectoral distribution of inflows or the UN Convention on the Rights of 
the Child respectively, also affect child labor in the studied economies. A positive relation between FDI 
and child labor is observed for boys, while, on the contrary, there is a negative effect of FDI on female 
child labor. The contribution of the present research is proven by the fact that it is the first effort to 
empirically investigate the association between FDI and child labor, taking into consideration the role of 
gender. Additionally, the study extends to the investigation of agricultural as a determinant variable of 
child labor between genders, which usually attracts the majority of working children. The paper 
concludes with a number of policies and proposals that will reduce or prevent child labor in the 
subsidiaries of multinational companies. 
 
Key Words: FDI, child labor, MNEs, Sub-Saharan Africa. 
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ABSTRACT 
Retirement age has increased over the age of 65 in most European countries. Thus, the purpose of the 
present study was to investigate the impact of the retirement age increase on the Greek preschool 
teachers’ job satisfaction. More specifically, it was examined whether the retirement age increase is a 
cause of stress for preschool teachers. Additionally, an effort was made to identify the ways the 
kindergarten teachers manage their stress and the impact the latter has on their daily work, their 
relationships with colleagues and their family environment. The sample consisted of ten Greek female 
(10) preschool teachers, who were ≥ 49 years old serving in kindergartens in Thessaloniki. Judgmental 
sampling, also called purposive sampling was used for the selection of the subjects, so that they met the 
criteria of the present study in relation to its objectives and were available at a specific time and place. 
They were carefully chosen to belong to the category of teachers, who were affected by the recent 
changes of the state pension schemes and the increase of retirement age, thus having their working life 
prolonged. Hence, the results obtained would be highly accurate with a minimum margin of error. 
Qualitative data was collected through semi-structured interviews. The findings revealed that the 
majority of preschool teachers, who participated in the study, were concerned about the retirement age 
increase, expressing dissatisfaction not only with the alterations in the legislative status, but also with 
the reduction of the pensions. Importantly, preschool teachers compensate for the stress they feel, by 
drawing personal satisfaction from their profession and by trying to use novel methods to make their 
work more interesting. Concerning stress management, most preschool teachers reported that they try to 
deal with it objectively, while almost all participants reported that they had no choice but to accept 
alterations in their retirement status. Additionally, all the participants seek support from their colleagues, 
spouse or friends, regarding possible retirement schemes. As for the impact on their daily work, the 
majority of the preschool teachers referred to the possible reduced work ability and efficacy they 
experience or will experience due to the combination of their increasing age and the certain 
characteristics of their profession. Finally, the majority of the participants mentioned that lack of time, 
emotional exhaustion and reduced physical abilities have an effect on their relationships with family 
members, especially with those they are responsible for their care. The results of the present study 
emphasize the necessity of certain accommodations that need to be made in the working conditions of 
the preschool teachers, who are at the end of their professional career, with the scope of enhancing job 
satisfaction. 
 
Key Words: retirement age increase, job satisfaction, work stress, preschool teachers. 
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ABSTRACT 
The advance of Technology, Information and Communication has transformed Education in 
contemporary society from traditional and interpersonal to a new form of e-learning education, which 
incorporates the evolution of distance learning (Allen et al., 2016; Liu & Wang, 2009)  and the modern 
learner-centered educational principles (Al-Azawei et al., 2016; Ionita et al., 2015). E-learning  is 
considered to be a set of tools rather than a specific educational method, which supports the needs of 
contemporary society for productivity improvement, innovation, competitiveness and life-long learning 
in the best possible ways (Gaikwad & Randhir, 2016; Yilmaz & Ülker, 2016).  This paper, which is a 
literature review of up-to-date bibliography, approaches the semantic dimension of e-learning and its 
main characteristics. Worldwide information exchange on the subject of e-learning is totally based on 
the use of the Internet and Technology (Premlatha, Dharani, & Geetha, 2016).  Although it is difficult to 
fully describe e-learning with only one commonly-accepted definition (Arkorful & Abaidoo, 2015; 
Holmes & Gardner, 2006),   there is a definition, holistic in its approach, which refers to a multimedia 
environment that includes networks of information access and a sum of learning applications and 
methods in synchronous and asynchronous tutoring, which can support learning both at formal and 
informal education (Rossi, 2009).  The use of digital means in education gives the trainee the opportunity 
to connect with the trainer in new educational environments via internet mediation and the 
implementation of the modern digital environment of space-time distance.  Learning is achieved with 
flexibility, despite the lack of the physical presence of the learner, and each person’s accessibility is 
individually accommodated. Via e-learning, students have full freedom of choice of the conditions, as 
well as the time and space of the lesson. According to Harsh & Sohail (2002) e-learning gives the teacher 
and the learners the ability to develop a two-way form of communication and co-operation, 
simultaneously, among students themselves (Klašnja-Milićević et al., 2017). Moreover, participants 
acquire autonomy in learning, ability to interact with the educational material and build up their new 
knowledge based on self-regulation, interaction and exchange of ideas and views. 
 
Key Words: e-learning, semantic approach, characteristics, possibilities.  
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ABSTRACT 
Every private kindergarten has a character, a history and a culture that makes it stand out in the wider 
private sector from the rest. The image and reputation of a kindergarten and the way it is projected in the 
wider community is very important for its survival.  The science of marketing can through coordinated 
efforts to promote the values of the institution, satisfy the needs of customers and help build relationships 
with them (Kotler & Armstrong, 2012).  Examining these elements, we will study how promotion of a 
Private Kindergarten and the internet through social networks, can contribute to the formation of its 
image by satisfying more and more of its customers. 
The image of a school institution can support or reject the beliefs of parents by influencing their attitude 
and behavior towards the institution (Abdullah et all., 2000). So when the image is favorable, there is a 
positive impression of the school and parents will perpetuate it either by word of mouth or through social 
media by reaching prospective clients (Li & Hung, 2009). Marketing is a process through which an 
organization can actively communicate, promote its values, purposes and products to students, parents, 
staff and the wider community, enhancing efficiency and correspondence to the demands of its customers 
(Ho, 2010).  
According to Kotler & Armstrong (2012) educational marketing is defined through the elements of 7ps’. 
These elements are: Product mix, Price mix, Place mix, Promotion mix, People mix, Physical Evidence 
mix and Processes mix. In the present study we will deal with the element "Promotion" of a Private 
Kindergarten (promotion mix) which means how the institution-company communicates, presenting and 
convincing customers with its "products" (Kotler & Armstrong, 1999). More specifically, we mean the 
brand, advertising, social media promotion and social networks, public relations with the institution's 
customers, but also the promotion of the overall image and reputation of the institution (Khan & Qureshi, 
2010). The Internet on the other hand can offer many advantages and benefits by helping to shape 
educational marketing. Reaching customers and developing their trust, while providing quality, 
convenience, competitiveness, the right products and services, can be the starting point for a solid e-
marketing plan through social media (Tsekouropoulos, et al., 2012). Educational marketing has evolved 
rapidly in recent years and the use of specific promotion strategies can be used by a private institution to 
enhance its image and reputation (Russell, 2005). The question is, which are the appropriate promotion 
strategies to be used by an educational institution. Researchers such as Oplatka & Brown (2004) 
investigating the relationship between the visibility of private higher education institutions in Pakistan 
and the attraction of students to them, found that Public Relations, Publicity, School Appearance, as well 
as Electronic and Print media are contributing by attracting more and more students to them. 
To investigate the above case, a suitably designed questionnaire of 40 closed-ended questions was used, 
which was distributed to 180 parents with children enrolled in private kindergartens in Eastern 
Thessaloniki. The questions are divided into four sections, the first section consists of questions to collect 
the demographics of the respondents, the second section contains questions related to the elements of the 
7ps Educational Marketing strategy, the questions of the third section concern the commitment and 
behavior of parents in Kindergarten where their child attends and the fourth section contains questions 
about the image and reputation of a kindergarten. The alpha cronbach coefficient of the promotion mix 
variables is 0.811> 0.7.  
From the presentation of the findings it was seen that in the field of Publicity the Private Kindergartens 
of Eastern Thessaloniki, keep satisfied the very demanding part of the parents through creations of 
exhibitions, with children work, but also from the promotion of celebrations and other events to the 
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general public. In the field of maintaining public relations, we observe that the parents are divided, 
wanting more and more activities to be carried out together with their children. They are particularly 
interested in getting involved in their children's kindergarten activities and want to organize more 
frequent information seminars to manage their children's behaviors with the presence of specialist 
scientists such as the so-called parent schools. In this way the Public Relations of a kindergarten can be 
maintained at a very satisfactory level since the satisfaction of the parents attracts more and more new 
registrations. The existence of advertising leaflets of the Kindergarten contributes to the improvement of 
the image and the enhancement of its reputation according to the evaluation of the parents of the private 
kindergartens of Eastern Thessaloniki. As for the appearance of a Kindergarten, when the parents during 
their first visit to its space, are satisfied with the existence of sufficient pedagogical games, but also with 
the pleasant decoration of the space, then it is easier for them to enroll their children, they recommend 
the kindergarten to acquaintances and friends, and are able to continue their children's education to the 
next level of education if there is the specific name of the Kindergarten (Kalouli, Tsekouropoulos, 2020). 
Finally, parents who are highly satisfied with the Kindergarten Promotion and their involvement in it, 
tend to create positive reviews on the internet through social networks, thus influencing the attraction of 
new students. The internet promotes the image of a kindergarten to the outside and this also attracts 
parents of high educational level (Kalouli et al, 2019). Using marketing strategies to Promote a Private 
Kindergarten brings multiple benefits to the business by helping them to get a significant competitive 
advantage in the market (Khan & Qureshi, 2010). 
 
Key Words: Educational Marketing Mix, Promotion, Parents Behavior, Image, Communication, Social 
media 
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ABSTRACT 
In a globalized environment, the marketing of services and in particular the services related to the field 
of education play a particularly important role in the field of economy. The role of marketing is useful 
for the nature of the services of educational organizations by approaching their market in a 
comprehensive way. Through marketing, educational institutions develop their activities in a more 
dynamic business and social environment. Marketing of an educational organization must be one of its 
basic priorities in order to achieve simultaneous survival of the educational organization and satisfaction 
of its customers’ needs. Initially, some of the reasons that can goad an educational institution into the 
desire to apply marketing are the emergence of problems and malfunctions whether they have to do with 
customers / students, the search for new resources and factors of production, the functionality of staff, 
the emergence of new competitors , economic and demographic developments, market trends, type of 
education provided (private / public), forms of education (technological, university, tutoring, lifelong 
learning, etc.), advertising and promotion of services offered. Marketing in educational services 
management offers the ability to adapt learning to the needs of the market. Central philosophy of a 
company is the achievement of its objective goals. This philosophy, consequently, is the marketing 
ideology that is achieved through marketing mix. At an operational level, marketing mix is the result of 
the planning that carried out by each business in order to meet its long-term or short-term objectives. 
Marketing mix supports the product or service provided through a well-designed marketing program and 
an appropriate, integrated marketing strategy. Goal of this optimal marketing strategy is to combine the 
best possible mix. Marketing mix is considered essential and perhaps the most dominant element in 
marketing theory in terms of managing its operations, conducting business and business planning. In 
addition, it could be characterized as a set of tools that an educational institution uses to declare its 
presence in its target markets and to influence the demand and supply of the services offered. In 
traditional marketing the elements that make up the marketing mix are a) product, b) price, c) place and 
d) promotion. Regarding to the educational services, three additional essential elements are added, which 
are a) the people, b) process and c) physical evidence. Increasing the scope of marketing in education is 
an invaluable tool to ensure the success and survival of educational institutions. Through a well-designed 
marketing plan, an educational institution acquires the ability to control and manage the offered service 
as well as to control pricing. The constant changes and challenges of the market constantly push 
educational institutions to choose marketing and its tools in order to help and ensure their sustainable 
development. Globally, educational sector is facing major reshuffles and changes. These changes affect 
both private and public education. The operating environment of educational institutions is characterized 
by intense variability, thus reinforcing the need to find an effective way of managing schools, proper 
planning and programming as well as making fundamental strategic decisions. This presentation is an 
effort to highlight the importance of the elements that make up marketing mix in order, private 
educational institutions in Greece to enhance its competitive advantage, to achieve its sustainability and 
at the same time to satisfy the needs of its customers. 
 
Key Words: marketing, marketing mix, educational services, educational organizations, sustainability 
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ABSTRACT 

The purpose of this paper is to analyze modern methods of motivation in organizational behavior. In 
particular, the research attempts to measure the level of teachers’ motivation in Greece from their 
profession, while at the same time is investigates the correlation of their level motivational level in 
relation to job satisfaction, from their commitment to the school environment they work with, their self-
efficacy with regard to the school, with their work stress, with the intention of quitting their job as well 
as with conflicts and interpersonal relationships. The quantitative research conducted on 200 teachers, 
showed that job satisfaction is affected, by the degree of teachers’ motivation and their self-efficacy, 
while work stress has a negative effect on job satisfaction. On the other hand, conflicts have been shown 
to negatively affect job satisfaction, but not the intention to quit their profession, suggesting that teachers 
defend the right to education for students, even though they may have a bad working relationship with 
their colleagues.  
The purpose of this study is to analyze modern methods of motivation in organizational behavior. The 
research attempts to measure the degree of teachers’ motivation in Greece from their profession, while 
at the same time is being researched the correlation of their motivation in relation to job satisfaction, 
their commitment to the exiting school environment they work with, their self-efficacy in regard to school 
they work, their work stress, the intention of quitting their job as well as with conflicts and interpersonal 
relationships. The final main objective of the study is to highlight the motivations that lead to the 
satisfaction of teachers in Greece.  
According to Chimanikire et al. (2007), job satisfaction is a multilevel concept influenced by the 
interaction of factors arising from the business environment, government policies and personality factors. 
Alternatively, Mullins (2008) identifies five groups of variables that affect job satisfaction: 1) Individual 
factors such as character, education, qualifications, age, and marital status 2) Social factors, including 
peer relationships, teamwork, working standards, and level of communication 3) Culture-related factors, 
such as value systems and beliefs 4) Organizational factors, including working conditions. , management 
systems and the nature of the project and 5) Environmental factors such as economic, social, political 
and technical influences. 
The research questions attempted to be answered by the present research are formulated as follows: 

H1: Is employee motivation positively related to their job satisfaction? 
H2: Are financial rewards, recognition, supervision, promotion and interpersonal relationships 

factors in job satisfaction? 
H3: Do employees’ internal and external motivations affect their perceived job satisfaction? 
H4: Is self-efficacy positively related to job satisfaction?  

To complete the present research, a quantitative survey was conducted using a questionnaire as a research 
tool. In the research that took place from January to April 2020, participated 200 teachers and the editing 
Tool was SPSS22.  
The questionnaire includes 43 questions and 5 demographic questions, which explore the following 
concepts: Job satisfaction (3 questions-Cronbach’s a = 0.825), Motivation (8 questions-Cronbach’s a = 
0.716), Commitment (13 questions-Cronbach’s a = 0.902), Self-efficacy (8 questions-Cronbach’s a = 
0.770), Anxiety (5 questions-Cronbach’s a = 0.812), Intention to quit (3 questions-Cronbach’s a = 0.882), 
Conflicts and interpersonal relationships (3 questions-Cronbach’s a = 0.825). 
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DESCRIPTIVE CHARACTERISTICS 
 
Figure 1: Gender of survey participants     

  
  Figure 2: Age of research participants 
 

 
 
Figure 3: Training of research participants 

 
 
Figure 4: Employment status of research participants 
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Figure 5: Years of service of research participants 

 
 

Research has shown that the motivation and the incentive given by educational organizations are 
positively related to job satisfaction. In addition, the research showed that the commitment of employees 
to educational organizations is positively related to job satisfaction. Self-efficacy is positively related to 
job satisfaction and motivation towards employees. Work stress has also been shown to have a negative 
effect on job satisfaction and motivation of working teachers. Finally, it has been shown that there is a 
negative relationship between conflict and satisfaction.  
The Ministry of Education and Religions as well as the owners of private schools should provide reward 
packages (moral and financial) to increase the work motivation, satisfaction and performance of teachers. 
In addition, regional education directorates should also be strengthened and adequately funded to conduct 
regular inspections of both public and private primary schools to ensure the effectiveness of the education 
process. Another indicator of motivation must be ethical reciprocal motivation (eg scoring or overtime 
pay), which can make a significant contribution to teachers' satisfaction and willingness to work extra. 
The leader-principal can also make a significant contribution to tackling conflicts and crises in the 
workplace between teachers, as there are often conflicting interests among teachers within the 
educational context, such as the distribution of shifts and the schedule. Finally, it would be good to have 
a daily record of what is done in the classroom and in the school environment and to find ways of smooth 
involvement of parents in the educational process.  
 
Key Words: motivation, job satisfaction, stress, self-efficacy, organizational behavior 
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ABSTRACT 

Covid-19 pandemic is opening a new field of research as it has affected all sectors of social life. Students 
and teachers due to the Covid-19 pandemic were obliged to abandon school classrooms and use a new 
form of education (distance learning), which can cause a lot of physical, psychological and social 
consequences to all humanity and especially children. The purpose of this study was to investigate the 
short-term and long-term consequences of social distancing to students due to Covid-19 pandemic.  
A literature review was conducted using the electronic database PubMed. The following key words were 
entered: “Covid-19 pandemic”, “social distancing”, “short-term consequences”, “long-term 
consequences”, “students” and a combination thereof. Exclusion criteria of articles were the language 
except English and the mention to university students, as we focused to the consequences of the Covid-
19 pandemic to primary and middle school students.  
In normal circumstances social distancing is not natural for human beings. School is considered as one 
of the most significant social environments for the students. Several studies have showed that following 
the school program is beneficial for the children. As a result, school closures disrupt the structured daily 
routines that are critical for all children, especially those who are facing mental health problems and 
behavioral disorders. Several countries, are emphasizing to the importance of adhering to a structured 
schedule despite school closure. Some short-term consequences that can be caused by the Covid-19 
pandemic to children, are distress and hopelessness, feeling of loneliness and insecurity, irregular food 
intake, abuse and trauma (domestic violence), interpersonal and environmental restraint, sensorial 
deprivation and neglect, increasing use of technology social media and screen time. Some possible long-
term consequences can cause problems, such as underdeveloped brain circuitry, obesity, substance abuse, 
lack of emotional processing, psychiatric disorders, suicidal thoughts. Another field which is affected by 
the pandemic includes contact with the nature. Unfortunately, due to Covid-19 pandemic, children are 
not allowed to play on the outside and they seek entertainment through technology and social media in 
order “to fill the gap”. As a result, it seems that increasing screen time use is associated with unhealthy 
eating habits, lack of body exercise, lack of attention and development of physical problems. Also, 
research has shown the negative effect between the amount of screen time and language improvement in 
children. Nonetheless, if these means are used in an educational context, they can be beneficial for 
children’s language development.  
To conclude with, we realize that the severity of the situation which has been triggered by the Covid-19 
pandemic, has caused multiple short-term problems to students and their families. In case these problems 
are not adequately addressed, they could create bigger issues and lead to long-term consequences. 
 
Key Words: Covid-19 pandemic, social distancing, short-term consequences, long-term consequences, 
students 
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ABSTRACT 

The present study is a theoretical review of the historical-political course of Civilization from the period 
of the French and the Modern Greek Enlightenment to the contemporary time of Covid-19 pandemic. 
More particularly, the changes in the fields of Society and Education are being investigated. 
The study also aims to present the determining factors (facts and individuals) that contribute to the 
development of Civilization, which has undergone through periods of blossom and decline (economic–
cultural crisis, Covid-19 pandemic). Moreover, the new data in the area of contemporary society and 
education are being quoted. The recourse to Literature and Art is proposed as an alternative solution to 
this global impasse that Civilization fails to deal with, as they constitute safety valves which will manage 
to feature, afresh, the real essence of human life.  
The notion of Civilization is absolutely associated to the historical being of the human race and the 
creation of organized dwellings. Already, since the primitive times, the need of humans for the existence 
of an inchoate form of society, mainly for survival reasons, was recorded. In the framework of 
Civilization, all the material and spiritual values of populace are included, throughout the ages and 
universally. The total of the aliquot cultures (which act in a system of interactions and exchanges) 
consists the Universal Civilization. All this alloy of cultures undergoes, inevitably, procedures of acme 
and decadence. According to A. Lalande, “a civilization is a complicated total of social phenomena, 
which is naturally offered for transmission, it owes a religious, moral, aesthetic, artificial or scientific 
character and it is common for all the sections of a broad society or for a lot of correlated societies” 
(Vocabulaire technique et critique de la Philosophie,  Paris, 1951).               Civilization is discriminated 
in three categories: the material (human achievements for the satisfaction of the biotic needs of people), 
the socio-economic (organization of the socio-economic life) and the spiritual (language, religion, 
customs, habits, sciences, arts). The term “Civilization” is tightly connected with the term of “Culture”, 
which refers more to the spiritual civilization.  
Derivatives of the term are located in French and English language, since the 16th century («civiliser» – 
«civilisé»  and «civilize»- «civilized», correspondingly). These terms reflected the good manners of the 
aristocratic class, in juxtaposition with the hypothetical barbarism of the indigenous people.  
During the 18th century, the French Marquis Mirabeau defended a new type of social structure where 
civilization would prevail, in entire association with virtuous life. This was certainly and the most general 
attitude of the Enlighteners, who considered that the course of people is always increasing, with a gradual 
evolution, thanks to knowledge, science and “Right Speech”. 
During the Modern Greek Enlightenment (18th century), the term “Civilization” expelled the meaning 
that it brought during the ancient Antiquity period, assuming  the meaning of today. The Introducer of 
this neologisme (from the French word «civilisation») was the Enlightener Adamantios Korais, creator 
of the linguistic dialect “Middle Road”, who adopted a lot of ideas coming from his French colleagues 
under the form of loan words. In this way, he became a mystic of the modernist spirit of the 
Enlightenment in the times of the Hellenism that was occupied by the Turks.  
The movement of Romanticism (19th century) attributed a lot of importance to mother tongue, to folk 
tradition and to art, reaching the conclusion that every nation has a special civil presence. 
Industrialization came to disturb the balances, creating huge social inequalities to the working people in 
towns. Finally, the evolution of science and the unlimited faith to human logic (basic ideas of 
Enlightenment) are already under question.  
The irrational usage of Technology and the feverish rhythms for the achievement of artificial prosperity 
have led to a Pan-European economic–cultural crisis. Before the completion of this catastrophic phase, 
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another conflagration, the pandemic Covid-19 has invaded menacingly. This new reality has formed new 
ways of life in a universal level, changing radically the whole social structure. Face-to-face, human 
communication was considered to be highly dangerous for public health and new ways of living and 
work have been applied. 
In this difficult phase of humanity, Technology offers important help to every social structure (work and 
education). Distance cooperation and provision of education are maintained through advanced, digital 
applications. School units adopted the appropriate electronic platform and, now, all lessons are actualized 
online and with the assurance of public health. However, despite this important advantage, a crucial part 
of human touch has disappeared.  
The evolution of Civilization, since it led to a lot of victories and conquests of humanity, gained a phase 
of decadence (cultural or economic crisis) and was proved weak to defeat erratic enemies, such as the 
pandemic Covid-19, following a circular destructive course (see also Spengler’s point of view, 1918 and 
2005).  
However, human power and creativity (with the contribution of Art and Literature) will manage to 
surpass this outlier. Finally, the traumatic experiences of the past and the present will remain inactive at 
the hideaway of the oblivion.  
          
Key Words: Civilization, Enlightenment, Literature, Education, Technology, Covid-19. 
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ABSTRACT 

Radio, according to the literature review, can be used as an educational tool and reach a wide student 
audience over a large geographical area (Arulchelvan and Viswanathan,2008). It can also be an extremely 
useful means of mass communication and education as it is present in most homes and can work even if 
there is no electricity. Its advantages include its low operating costs (Couch,1997) and the proven 
learning outcomes it brings (Tripp and Robby, 1996).  
The aim of this research is to investigate the utilization of educational radio in time through the 
perspective of formal, non-formal and informal education. Additional goals are radio’s integration in the 
educational process through different educational needs and more specifically radio’s utilization in 
distance education during the Ebola and Covid epidemics 19. 
The radio was used to cover the emergency conditions created in education when an epidemic of the 
Ebola virus broke out. Unicef (Unicef WCARO, 2014), which was called upon to support the education 
of students in the affected areas, may have had experience in teaching radio, but its experience was 
limited to Interactive Radio Instruction (IRI) – which is operated in support of physical education classes. 
The use of radio for the smooth continuation of the learning process during the Ebola period set the 
foundations for the establishment of the principles that should govern radio education in emergencies. It 
could potentially be used during the Covid 19 epidemic to provide distance education to students who 
do not have access to new technologies. 
Emergency radio education should primarily provide students with physical and psychological protection 
(Hallgarten,2020) by mitigating the psychosocial impact of an emergency and providing a sense of 
regularity, stability and hope for the future. Its exploitation, after the outbreak of Ebola, led to the 
formulation of the principles that should govern it (Unicef WCARO,2014). These are the following: 
radio education should take into account the age of the students, it should be holistic and multifaceted 
and it should not focus exclusively on the subject matter. What is more, it should be positive, effective 
and based on solid foundations. Finally, it should be addressed to all students and not to a part of them. 
Educational radio shows should also give some general guidance to students' parents, such as topics of 
discussion that should be avoided (e.g. death), or the importance of communicating with children. In 
addition, the process of organizing these radio programs should be preceded by a review of the material 
and it should be made clear that in emergencies the priority is not the students' performance in 
mathematics and literacy but their stay in a routine that will include daily study and an update of their 
skills in order to achieve a smoother transition to school when it reopens. In addition, radio shows should 
focus on classes that are age-appropriate, with a three-month schedule and a review of the duration of 
the emergency. In addition, apart from training with reference to personal hygiene and survival skills, 
the psychological and psychosocial support of students through interaction and routine creation is 
required, which will primarily give them the feeling that they are part of a wider care and initiative. A 
prerequisite of the above is the existence of a suitable and long-range, in national level, radio station and 
a program that should last for a sufficient time (at least 3 hours). Finally, program managers should be 
informed about radio training issues and be trained according to the EiE (Education in Emergency) 
program. 
In conclusion, the use of radio in emergency situations can serve as an example of good practice for 
distance education with the help of new technologies in the period of epidemic crisis we are going 
through. 
 
Key Words: Radio, Distance Education, Emergency Education. 
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ABSTRACT 
In this work are recorded the views of teachers on the usefulness of Information & Communication 
Technologies (ICT) in teaching, as well as what is the contribution of the state. The work includes the 
purpose for which it was decided to choose this topic, the importance of the use of ICT in education and 
what are its main questions. Particular importance is given to the key questions that will be asked to the 
participants of the research. 
The work is followed by a literature review, which records the views of researchers on the subject and 
presents studies on the opinion of teachers. The present era is characterized by a constant renewal of 
technological innovations and their entry into every aspect of everyday life in all professions, with that 
of the teacher being no exception (Giavrimis, Papanis & Roumeliotou, 2009). On the other hand, modern 
children are already familiar with the use of technology from home, so the teacher now addresses a 
commonly technologically prepared audience, to a large extent, a factor that facilitates his work even 
more (Slaouti & Barton, 2007). However, the use of ICT made it easy to delve into many issues and 
provided the opportunity for global investigation, thus broadening the horizons of both teachers and 
students (Tzimogiannis & Komis, 2004). 
The aim is to form a brief picture of the subject under investigation and at the same time to make a 
comparison with either previous studies in domestic education or with those abroad. However, the project 
also contains a research section. At the end of the literature review is followed the methodology applied, 
the population and the sample used, as well as the research tool or the way in which the information 
related to the research was collected. Finally, there is a brief timeline of the work done and the available 
resources that the researcher could use. 
In the last part, the answers given by the respondents are analyzed in detail and placed in appropriate 
graphs that make the result more understandable for anyone studying the research. 
The questionnaire is a research tool that can be easily and quickly constructed, containing targeted 
questions that give immediate answers to whatever questions the researcher wants and can be given to 
many people at the same time, helping to speed up the processing of research (Tsiolis, 2014). 
In addition, recognition or differentiation from previous research is performed to determine the location 
of the present study. The conclusions and suggestions for improvement are the last part of the project, 
which is completed with the necessary bibliographic references and the appendix. However, the 
effectiveness of the educational process after the use of ICT, although in general a recognizable element, 
does not seem to be based on extensive research data according to Higgins, Xiao & Katsipataki (2012). 
The reason why this document was written is mainly to emphasize the importance of the use of ICT for 
teachers and their contribution to the educational process, always from the perspective of people working 
in industry. In addition, the importance that the state has given to the support of teachers in the 
technological field, is an issue that must be studied in order to determine (in each period of investigation 
of this issue), the degree to which the teaching staff is supported. 
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Through the appropriate questions, answers will be found to questions related to the frequency of ICT 
use in schools (both primary and secondary education), the level of technological equipment and its 
renewal by the state, the knowledge of staff and the training opportunities offered. Finally, an effort is 
made to cover the project as much as possible in terms of validity and reliability of its data, to respect 
the personal data of the participants and to offer even a small piece of knowledge that corresponds to the 
specific questions asked. 
 
Key Words: Information and Communication Technologies (ICT), Education, research, views of 
teachers. 
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ABSTRACT 

Issues of educational policy and educational reforms in Greece have been extensively studied and have 
been satisfactorily shed light on by education historians. The main sources that have been utilized in 
these research efforts are the educational legislation, various program texts, explanatory reports and 
minutes of the official bodies of change (Δημαράς, 2013). 
In the present work, an attempt is made to investigate the educational goals and changes through the 
school readings that were utilized as pedagogical and educational inputs during the period enclosed 
between the Modern Greek Enlightenment and the Educational Demoticism. 
The rough analysis of the content and the approach of the narrative elements of the selected readings 
certify the respective educational orientations, the intentions for transformation of the school and 
learning environment as well as the pedagogical theories and practices adopted for the education and 
socialization of the new form the envisioned body of citizens harmonized with the standards of national 
aspirations (Γεωργίου, 2010). 
The importance of our research effort is controlled as particularly important for our educational things 
as throughout the 19th century school readings were the only teaching tools for engraving the planned 
knowledge but also the principles of the dominant value system and the respective educational policy 
(Καψάλης & Χαραλάμπους, 2008). Both the data from the history of reading and the research in the field 
of school readings guided us in this effort. Indicatively, we mention the studies of Anna Fragoudaki 
(1978) and Dimitra Makrynioti (1986), which explore, for example, the ways of educating and 
socializing the student youth through the textbooks of the Primary School. 
The main conclusions that emerge from the historical examination of selected representative reading 
material, utilized during the period under consideration, ie from the beginning of the 19th century to the 
early phase of the 20th, are that both the content and the narrative elements of the texts expressed the 
basic principles of the respective educational policy and the national goals and integrated the pedagogical 
quests and changes in the process of education and socialization of childhood. 
Thus, during the period of the Modern Greek Enlightenment, the reading diet of childhood met the basic 
request of the time to replace the ecclesiastical texts with new reading material in accordance with the 
principles of the European Enlightenment. An important place in this phase is occupied by the readings 
modeled on Robinson Crusoe and the myths of Aesop (Κούμας, 1819 ;  Αγγέλου, 1997). 
During the period of mutual education (1834-1880) the offered readings, written in the ancient language, 
incorporate the hegemonic speech of the adults, which monopolizes the narration by instructing the 
impersonal childhood in its mechanistic compliance with the accepted social and national standards. In 
this context, the evaluation of children's personality is done with criteria of order and obedience to the 
rules of adults and the divine will (Γεωργίου, 2010). 
In the following years, from 1880 to 1917, a time of intense ethnocentrism, the readings reflect the 
coupling of the principles of Herbertian Pedagogy for the comprehensive development of children and 
new national goals in the perspective of the Great Idea and the debt to the homeland. Characteristic 
readings of the time are the books with historical content aimed at shaping the national identity of future 
citizens ( Κοντονή, 1997) 
Finally, the readings of the period 1917-1936, and especially of the Venizelos period, reflect the 
principles of educational policy that incorporates the axioms of Educational Demoticism (Φραγκουδάκη, 
1977), the will for bourgeois reorganization of the state and the findings of the pedagogy of the New 
Education and the School of Labor (Φραγκουδάκη, 1978; Δημαράς, 2010). 
It is therefore found that school readings with their narrative content contribute to the realization of the 
educational aspirations and socializing intentions of the official state, while at the same time they are of 
particular research interest as they act as mirrors of educational policy and attempted educational change. 
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ABSTRACT 

Dance as a system, along with music and song, are projected as elements of the cultural identity of each 
community, expressing its uniqueness. It is important for everyone and especially for young people to 
know these elements, which have shaped and are shaping the collective identity and promoting the 
knowledge of the cultural heritage. So the state could focus on three areas to achieve this goal. On the 
one hand to invest in formal education, on the other hand in local government and local cultural 
institutions, giving both the theoretical (training seminars for educators/ teachers/ adult educators) and 
the practical context (courses, parties, support events through the performing arts) and financially 
supporting the teaching of folk dances (Efentaki, K., Dimitropoulos, V., 2014). 
The aim of this research was to study the reasons for motivation and participation of trainees in folk 
dance lessons. In research seventeen interviewees who have participated to any degree in folk dance 
classes from various providers (adults, five men 29% and twelve women 71%) participated, of which 
three also have the status of choreographer, working in cultural associations, schools and gyms 
(Francken, D., Van Raiij, M., 1981). The interview was used to evaluate the motivations and methods of 
motivation through semi-structured questions (Deci, E.L., Ryan, R., 1985). The results of the research 
record the positions of the respondents/ participants in folk dance lessons as a whole, who argued that 
by attending and participating in these courses their cognitive field is expanded, in terms of the variety 
of dances, but also the way, "the how "that is, to dance (Deci, E.L., Ryan, R., 1991). At the same time, 
by deepening in the dances and the knowledge of the songs of each place, their relationship with the 
music is cultivated, as well as with the musicians themselves (Iwasaki, Y., Havitz, M.E., 1998). 
It is known that at this time any kind of education is carried out by certified teachers or institutions. This 
is how the times demand, this is how the organizations to which our country belongs are protected, this 
is what is right. However, the art and the popular creation of every culture, and its transmission -in 
contrast to other cognitive objects, such as e.g. the teaching of foreign languages or sciences- is not the 
exclusive work of the certified. Otherwise, artistic creations of genuine artists are excluded and isolated, 
who sometimes had an innate talent without further education or training (Havitz, M.E., Dimanche, F., 
1997). 
If the state could (or wanted to) understand the social side of dance, the general education that a student 
can receive for his place, for man, for society, from folk dance lessons, then he would certainly give 
more weight and priority, placing these courses from pre-school age, as basic knowledge. (Robinson, K., 
Aronica, L., 2018). In particular, it could be introduced as a separate course both in primary school (eg 
within the flexible zone) and in other levels of compulsory and non-compulsory education, since a 
primary dance course covers the cognitive areas of geography, folk poetry and music, through the 
teaching of song and folk musical instruments (Robinson, K. "Do schools kill creativity?", 2006). At the 
same time the folk dance teaches principles of socialization (such as respect for the dance hierarchy), 
history of the population groups of Greece, where popular culture developed and evolved over time, both 
in clothing and poetry, music and dance. 
 
Key Words: collective identity, self-determination, motivation, self-knowledge, folk dance. 
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